
LGBTQ+
YOUTH EXPERIENCES

AND WELL-BEING
DURING

THE COVID-19 PANDEMIC
IN COLOMBIA:

SCHOOL,
FAMILY,
RELIGION,
AND ONLINE
ACTIVITIES



Juliana Martínez 
Sentiido Research Director

Ángela Duarte
Sentiido Researcher

Joseph Kosciw
Director of the GLSEN Research Institute

Alxander Bare

Camilo Martínez Orozco

Santiago Castiblanco

Sindy Infante Saavedra

Lila Forero

ISBN: 978-958-53070-7-0

Colombia
Sentiido
2022

AUTHORS

COPY
EDITOR

COVER
IMAGE

TRANSLATOR

EDITOR

GRAPHIC
DESIGN



 1  LGBTQ+ YOUTH EXPERIENCES AND WELL-BEING DURING THE COVID-19 PANDEMIC IN COLOMBIA:
SCHOOL, FAMILY, RELIGION, AND ONLINE ACTIVITIES

ACKNOWLEDGEMENTS

This report is the result of Sentiido’s team dedication and 
commitment. Thank you everyone for your time, ideas, and comments, 
you made this projecLt a reality. We also want to thank GLSEN’s research 
team, particularly Joe Kosciw and Adrian Zongrone, who for the last seven 
years have supported Sentiido’s work. Their participation in this report was 
essential. They generously shared their expertise on LGBTQ+ youth surveys 
in the United States, Latin America, and Europe.

MOB Agency played a key role in disseminating the survey, helping us 
ƃƺȃȈǉʤǉ�ɽȃǉ�ȶʍȴƹǉɨ�Ɂǹ�ɨǉɰɥɁȶɰǉɰӝ�ěȃǉʰ�ȴɁƹȈȢȈ˃ǉǁ�Ȉȶːʍǉȶƺǉɨɰ�ɽɁ�ɰȃƃɨǉ�ɽȃǉ�
survey, which was instrumental in expanding the survey’s reach. Rossana 
Castro, Francy Mosquera, Diana Guerrero and Lina de Arco, thank you for 
your generosity and for believing in the project.

Special thanks also to the illustrators that donated the images for 
the digital campaign. Sindy Elefante, Edi Jiménez and Sebas Santafe, 
thank you for supporting Sentiido, and painting our message with bright 
colors.

Finally, we would like to thank Open Society Foundation’s Latin 
America Program for believing in Sentiido’s work, and for supporting 
research that centers the rights and experiences of LGBTQ+ people and 
cis women.

Lina Cuellar W.
 Executive Director



 2  LGBTQ+ YOUTH EXPERIENCES AND WELL-BEING DURING THE COVID-19 PANDEMIC IN COLOMBIA:
SCHOOL, FAMILY, RELIGION, AND ONLINE ACTIVITIES

This report is about the lives and well-being of 
LGBTQ+ youth during the COVID-19 pandemic in Colombia. 
In particular, ɽȃǉ�ɰɽʍǁʰ�ɥɨɁʤȈǁǉɰӗ�ǹɁɨ�ɽȃǉ�ˎɨɰɽ�ɽȈȴǉ�Ȉȶ�ɽȃǉ�
country, data about the experiences of LGBTQ+ youth in 
four key aspects: school climate, religious life, family life, 
and online activities. This information is crucial to 1) better 
understand and address the needs of LGBTQ+ youth in 

these aspects of their life and 2) to gain greater insight into the support 
networks, initiatives, and resources that mitigate bias and discrimination, 
ƃȶǁ� ɽȃǉ� ɰƃǹǉ�ƃȶǁ�ƃǹˎɨȴȈȶǼ�ɰɥƃƺǉɰ�ƃʤƃȈȢƃƹȢǉ� ɽɁ� ɽȃǉȴӝ�Ýʍɨ�ˎȶǁȈȶǼɰ�ƃɨǉ�ƃ�
valuable, data-based resource for educators, parents and other family 
members, faith communities, civil society organizations, policymakers, 
ƃȶǁ� ƃȶʰɁȶǉ� Ȉȶɽǉɨǉɰɽǉǁ� Ȉȶ� ǹɁɰɽǉɨȈȶǼ� ǁȈʤǉɨɰǉӗ� ȈȶƺȢʍɰȈʤǉӗ� ƃȶǁ� ƃǹˎɨȴȈȶǼ�
communities. 

Another contribution of the study is that it adds to the growing—
yet still scarce—data collection efforts about the experiences, needs, 
challenges, and support networks of LGBTQ+ youth, with the added value 
of providing data from a country and region statistically underrepresented 
in available studies. 

The report features two parts:
PART I, “Experiences of Hostile School Climate For LGBTQ+ Students,” and 
PART II, “Life and Well-being of LGBTQ+ Youth: Family, Religion, COVID-19 
Impact, and Online Activities.” 

PART I used an updated version of the questionnaire and the same 
methodology implemented in Sentiido and Colombia Diversa’s “Encuesta 
de clima escolar LGBT en Colombia” [LGBT School Climate in Colombia 
Questionnaire] (2016), which tendered valuable comparative data about 
the experiences of LGBTQ+ students in the country. The school-related 
questions were about the 2021-2022 school year. As was the case in 2015 
(when previous data was collected), they included questions about hearing 
biased remarks, feeling safe, being harassed, and feeling comfortable at 
school. They were also asked about their academic experiences, attitudes 
about school, involvement in school, and availability of supportive school 
resources. 

PART II provides baseline data about different aspects of the daily 
lives of LGBTQ+ youth in the country, including their experiences and 
relationship with organized religion, parental relations, online activities, 
support communities, principal values, how they experienced the COVID-19 
pandemic, and hopes for the future. The two parts together create the most 
comprehensive and holistic picture of the lives, experiences, challenges, 
needs, and support networks of LGBTQ+ youth in Colombia yet. 

Ýȶǉ�Ɂǹ�ɽȃǉ�ɥɨȈȶƺȈɥƃȢ�ˎȶǁȈȶǼɰ�Ɂǹ�ɽȃǉ�ɰɽʍǁʰ�Ȉɰ�ɽȃƃɽ�ɨƃɽȃǉɨ�ɽȃƃȶ�ƹǉȈȶǼ�
the solution, adults are often part of the problem. Adults are failing 
LGBTQ+ youth in school, churches, and the home. In all these spaces, 
LGBTQ+ youth hear homophobic and transphobic remarks from the 
adults responsible for their education, care, and well-being, and often 
face institutional harassment. Furthermore, parents, religious leaders, and 
even mental health professionals frequently pressure LGBTQ+ youth to 
engage in different forms of “therapies” or “treatments” that promise to 
make them heterosexual or cisgender (not trans) or both. Science has 
ɨǉɥǉƃɽǉǁȢʰ�ɰȃɁʥȶ�ɽȃƃɽ�ɽȃȈɰ�Ȉɰ�ȈȴɥɁɰɰȈƹȢǉӗ�ƃȶǁ�ɽȃǉ�ĩÇ�ƺȢƃɰɰȈˎǉɰ�ɽȃǉɰǉ�ǉǹǹɁɨɽɰ�
as “torture.”

We hope that these data will be useful to a wide variety of actors 
looking to design, implement, and evaluate programs, initiatives, and 
policies that forge a more inclusive present and a better future for all 
Colombian youth, including LGBTQ+ youth.

INTRODUCTION
AND EXECUTIVE 

SUMMARY
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CONTEXT �ȶ�ɽȃǉ�Ȣƃɰɽ�ǹǉʥ�ǁǉƺƃǁǉɰӗ�:ɁȢɁȴƹȈƃ�ȃƃɰ�ȴƃǁǉ�ɰȈǼȶȈˎƺƃȶɽ�ɥɨɁǼɨǉɰɰ�Ȉȶ�
advancing and recognizing LGBTQ+ rights. The country’s highest judiciary 
body, the Constitutional Court, has established a strong precedent that 
explicitly protects sexual orientation and gender identity from discrimination. 
Gay couples in Colombia can get married or live in recognized civil unions, 
ƃǁɁɥɽ�ƺȃȈȢǁɨǉȶӗ�ƃȶǁ�ȃƃʤǉ�ǹʍȢȢ�ɥƃɨɽȶǉɨ�ɥǉȶɰȈɁȶ�ƃȶǁ�ȃǉƃȢɽȃ�ƹǉȶǉˎɽɰӗ�ƃȴɁȶǼ�
other rights. Furthermore, while there is not a comprehensive gender 
identity law, trans people can change their name and sex marker on all 
ɁǹˎƺȈƃȢ� ǁɁƺʍȴǉȶɽɰ� ʥȈɽȃɁʍɽ� ɥɰʰƺȃȈƃɽɨȈƺ� ǼƃɽǉȟǉǉɥȈȶǼ� Ɂɨ� ƃȶʰ� ɰʍɨǼȈƺƃȢ� Ɂɨ�
hormonal intervention.

Regarding education, the Constitutional Court has shown a strong 
anti-discrimination stance. In 2015, the Court decided the case of Sergio 
Urrego, a gay teenager who died by suicide after experiencing homophobic 
bullying from his school’s administration. In Ruling T-478, the Court 
mandated that the Ministry of Education revise all educational community 
guidelines (manuales de convivencia) in the Colombian school system to 
ensure they did not discriminate against LGBTQ+ students and that they 
promote discrimination-free environments.

ČȈȶƺǉ�ɽȃǉȶӗ�Ɂɽȃǉɨ�ɨʍȢȈȶǼɰ�ȃƃʤǉ�ƃǹˎɨȴǉǁ�ɽȃǉ�:Ɂʍɨɽԇɰ�ɥɁɰȈɽȈɁȶӗ�ȃɁȴȈȶǼ�
in on gender identity and expression. Rulings T-363 (2016) and T-192 (2020) 
mandate that technical institutes and schools, respectively, recognize the 
Ǽǉȶǁǉɨ�ȈǁǉȶɽȈɽʰ�Ɂǹ�ɽȃǉȈɨ�ɰɽʍǁǉȶɽɰӗ�ɨǉǼƃɨǁȢǉɰɰ�Ɂǹ�ʥȃǉɽȃǉɨ�ɽȃǉʰ�ȴƃɽƺȃ�ɁǹˎƺȈƃȢ�
documents. In both cases, the Court stated that fundamental rights such 
ƃɰ�ǉǁʍƺƃɽȈɁȶ�ȴƃʰ�ȶɁɽ�ȃȈȶǼǉ�Ɂȶ�ƺȃƃȶǼǉɰ�ɽɁ�ɁǹˎƺȈƃȢ�ǁɁƺʍȴǉȶɽɰ�ӯɰȈȶƺǉ�ȴƃȶʰ�
cases involve minors who cannot change said documents, among other 
reasons) or be curtailed by cumbersome administrative requirements.  

�ȶɁɽȃǉɨ�Ȣƃȶǁȴƃɨȟ�ɥɨǉƺǉǁǉȶɽ�Ȉɰ�ɨʍȢȈȶǼ�ěӸљљј�ӯїѕїѕӰӗ�ʥȃȈƺȃ�ɰɥǉƺȈˎƺƃȢȢʰ�
names gender identity as a category protected from discrimination 
in educational settings. The ruling is based on the case of José Manuel 
Echeverri, a trans student from Sabaneta, Antioquia, who sued his school 
because they refused to recognize his gender identity. When compelled 
to accommodate him, school administrators isolated him from his peers, 
forcing him to take lessons alone in a separate classroom and prohibiting 
him from going to recess to socialize with other students.

In this case, the Court determined that schools must 1) provide the 
support students need during their gender transition without imposing 
undue administrative barriers, 2) promote respectful approaches to diversity, 
јӰ� ɨǉɰɁȢʤǉ� ƺɁȶːȈƺɽɰ� ƹǉɽʥǉǉȶ� ɰɽʍǁǉȶɽɰ� ƃȶǁ� ɽǉƃƺȃǉɨɰ� ȈȴɥƃɨɽȈƃȢȢʰӗ� ƃȶǁ� љӰ�
advance practices and hold workshops that allow trans students to feel part 
of the educational community as equalsҦ. 

It is worth noting that all these cases speak to institutional 
discrimination. Urrego, Echeverri, and the other plaintiffs were not 
discriminated against or bullied by their peers (or that was not the cause 
of the complaint). The principal source of discrimination was from adults 
in charge of guaranteeing their education, safety, and well-being: school 
leadership and staff, mental health professionals, and teachers.

Despite these advances, LGBTQ+ people of all ages in Colombia 
continue to experience widespread discrimination and violence. 98 LGBTQ+ 
people were murdered in the country between 2020 and 2021, with trans 
women being almost a third of the victims (27), followed by gay men (14). The 
ˎɨɰɽ�ˎʤǉ�ȴɁȶɽȃɰ�Ɂǹ�їѕїї�ȃƃʤǉ�ȶɁɽ�ƹǉǉȶ�ƃȶʰ�ƹǉɽɽǉɨӝ�їі�¸{9ěĂԸ�ɥǉɁɥȢǉ�ȃƃʤǉ�
been murdered through May, 15 of them trans women. Of the trans women 
murdered, 13 of them were younger than 35 years old, which is the average 
life expectancy of trans women in the region, a number that is less than 
half the average life expectancy of the general population.ҧ Furthermore, in 
the most comprehensive study on LGBT adults in Colombia (2020), 75% of 
respondents reported they were bullied at least once before they turned 18 

Ҧ The complete ruling can be found at:
https://www.corteconstitucional.gov.co/relatoria/2020/T-443-20.htm 

ҧ https://www.defensoria.gov.co/es/nube/comunicados/10218/Entre-2020-y-2021-asesinaron-a-98-personas-
con-orientación-sexual-e-identidad-de-género-diversas-OSIGD-dEFENSORÍA.htm

http://www.corteconstitucional.gov.co/relatoria/2020/T-443-20.htm
https://www.defensoria.gov.co/es/nube/comunicados/10218/Entre-2020-y-2021-asesinaron-a-98-personas-c
https://www.defensoria.gov.co/es/nube/comunicados/10218/Entre-2020-y-2021-asesinaron-a-98-personas-c
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ǹɁɨ�ɽȃǉȈɨ�Ǽǉȶǁǉɨ�ȈǁǉȶɽȈɽʰ�Ɂɨ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӗ�ƃȶǁ�їњՐ�ɰƃȈǁ�ɽȃǉʰ�ʥǉɨǉ�ˎɨǉǁ�
from or denied a job in their lifetimes.Ҩ  This violence and discrimination 
negatively impact mental health. 55% of respondents in the same survey 
reported having suicidal thoughts in their lifetime, and one in four (25%) had 
attempted suicide at least once. Bisexual women (33%) and transgender 
people (31%) had the highest rates of suicide attempts, with one in three 
people reporting they had attempted suicide at least once.ҩ 

In line with this data, our study found that LGBTQ+ youth in Colombia 
1) also experience widespread harassment, bias, and discrimination in 
school and other aspects of their lives, 2) that the majority do not have 
strong support networks in their schools, families, or churches, and 3) that 
ɽȃǉɨǉ�ǹǉʥ�ƃǹˎɨȴȈȶǼ�ɨǉɰɁʍɨƺǉɰ�ƃȶǁ�ɰƃǹǉ�ɰɥƃƺǉɰ�ƃʤƃȈȢƃƹȢǉ�ɽɁ�ɽȃǉȴӝ Given this 
situation, online activities are a key source of information about a variety 
of issues related to LGBTQ+ experiences, identities, health, and sexuality. 
However, the unsupervised way in which youth are navigating online spaces 
may put them at risk and/or confuse them with misinformation.

To make information more readily available to different stakeholders 
ƃȶǁ�ƃʍǁȈǉȶƺǉɰӗ�ʥǉ�Ɂǹǹǉɨ�ƹǉȢɁʥ�ƃ�ɰʍȴȴƃɨʰ�Ɂǹ�ȟǉʰ�ˎȶǁȈȶǼɰ�ƹʰ�ɽɁɥȈƺӝ�

Ҩ Kyu Choi, S. et al. (2020). Stress, Health, and Well-being of LGBT People in Colombia Results from a National 
Survey. Los Angeles: Williams Institute, UCLA. Available at: https://williamsinstitute.law.ucla.edu/publications/
lgbt-people-colombia/ Pag. 4.    

ҩ�Ibid. p. 3.

SUMMARY
OF FINDINGS

RESPONDENT CHARACTERISTICS:
ě�K�Č��yě�Ç{�¸�ÇAČ:�ĀK�Ýy�¸{9ěĂԸ�ťÝĩě��ČK¸yӳ�AKÇě�y�:�ě�ÝÇ

Ýʍɨ�ˎȶǁȈȶǼɰ�ɰȃɁʥ�ƃ�ȴƃȚɁɨ�ɰȃȈǹɽ�Ȉȶ�ɽȃǉ�ʥƃʰ�¸{9ěĂԸ�ʰɁʍɽȃ�ƃɨǉ�ɰǉȢǹӸ
identifying with regards to their sexual orientation and gender identity. 
��ǼɨɁʥȈȶǼ�ȶʍȴƹǉɨ�Ɂǹ�ɽȃǉȴ�ƃɨǉ�ʍɰȈȶǼ�ȴɁɨǉ�ːʍȈǁ�ƺƃɽǉǼɁɨȈǉɰ�ʥȃǉȶ�Ȉɽ�ƺɁȴǉɰ�
to gender identity, and there is a sharp rise in categories such as “bisexual” 
and “pansexual.”

yȈɨɰɽӗ�ȃɁʥǉʤǉɨӗ�ʥǉ�Ɂǹǹǉɨ�ƃ�ȶɁɽǉ�Ɂȶ�ȴǉɽȃɁǁɁȢɁǼʰӝ��ȢɽȃɁʍǼȃ�Ɂʍɨ�ˎ ȶǁȈȶǼɰ�
come from one survey, Part I and Part II of the survey have different sample 
sizes. Participants completed an online survey about their experiences 
with family, religion, and COVID-19 in 2021 (Part II). Participants who had 
been in a secondary school in the past year were also asked about their 
experiences in school (Part I). Therefore, the sample pool of Part I is smaller 
than that of Part II (1,555 vs. 3,246).

KEY DATA POINTS

Regarding sexual orientation, in Part I of the study (school climate), almost 
ɽȃǉ�ɰƃȴǉ�ȶʍȴƹǉɨ�Ɂǹ�ɰɽʍǁǉȶɽɰ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�Ǽƃʰ�ӯіќӝљՐӰ�Ɂɨ�ȢǉɰƹȈƃȶ�ӯіќӝњՐӰӗ�
ʥȃȈȢǉ�ɽȃǉ�ȴƃȚɁɨȈɽʰ�ӯњѝӝѝՐӰ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ǉȈɽȃǉɨ�ƹȈɰǉʯʍƃȢ�ӯљќӝѝӰ�Ɂɨ�ɥƃȶɰǉʯʍƃȢ�
(11.0%). 

�ȶ� Āƃɨɽ� ��� ӯȢȈǹǉ� ƃȶǁ� ʥǉȢȢӸƹǉȈȶǼӰӗ� њћӝїՐ� Ɂǹ� ¸{9ěĂԸ� ɰɽʍǁǉȶɽɰ� ȈǁǉȶɽȈˎǉǁ� ƃɰ�
bisexual or pansexual and 37.7% as gay or lesbian.

ĄǉǼƃɨǁȈȶǼ� Ǽǉȶǁǉɨ� ȈǁǉȶɽȈɽʰӗ� Ȉȶ� ɥƃɨɽ� �� ӯɰƺȃɁɁȢ� ƺȢȈȴƃɽǉӰӗ� јѝӝіՐ� ȈǁǉȶɽȈˎǉǁ�
as non-cisgender with 8.6% identifying as trans, 12.6% as “nonbinary/
ǼǉȶǁǉɨɧʍǉǉɨӣǼǉȶǁǉɨӸːʍȈǁӗԅ�ƃȶǁ�іїӝўՐ�ƃɰ�ԄɧʍǉɰɽȈɁȶȈȶǼӝԅ

�ȶ� Āƃɨɽ� ��� ӯȢȈǹǉ� ƃȶǁ� ʥǉȢȢӸƹǉȈȶǼӰӗ� љѝӝіՐ� Ɂǹ� ʰɁʍɽȃ� ȈǁǉȶɽȈˎǉǁ� ƃɰ� ƃ� ƺȈɰǼǉȶǁǉɨ�
female, 19.5% as cisgender male, 8.2% as transgender, 12.4% as “nonbinary/
ǼǉȶǁǉɨɧʍǉǉɨӣǼǉȶǁǉɨӸːʍȈǁӗԅ�ƃȶǁ�іѕӝќՐ�ƃɰ�ԄɧʍǉɰɽȈɁȶȈȶǼӝԅ

It is worth noting the low participation of cisgender males in the survey 
(17.7%) in Part I, compared to 47.0% of cisgender females; and 19.5% in Part 
II, compared to 48.1% of cisgender females.

https://williamsinstitute.law.ucla.edu/publications/lgbt-people-colombia/
https://williamsinstitute.law.ucla.edu/publications/lgbt-people-colombia/
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Ҫ�Sentiido & Colombia Diversa (2016). Mi voz cuenta: encuesta de clima escolar LGBT en Colombia. Bogotá. 
Pag. 21.

ҫ� See: Branigin, Anne (2022). “5 percent of young adults identify as trans or nonbinary, survey says.” The 
Washington Post. Retrieved June 21, 2022. Available at: https://www.washingtonpost.com/nation/2022/06/08/
pew-research-trans-nonbinary-young-adults/, and Ghorayshi, Azeen (2022). “Report Reveals Sharp Rise in 
Transgender Young People in the U.S.” The New York Times. Retrieved June 21, 2022. Available at:
https://www.nytimes.com/2022/06/10/science/transgender-teenagers-national-survey.html

This is a remarkable shift from the 2015 survey. In it, 67.0% of respondents 
ȈǁǉȶɽȈˎǉǁ�ƃɰ�Ǽƃʰ�Ɂɨ� ȢǉɰƹȈƃȶӗ�ƃȶǁ�ɁȶȢʰ�їћӝјՐ�ƃɰ�ԄƹȈɰǉʯʍƃȢӣɥƃȶɰǉʯʍƃȢӝԅ��ȢɰɁӗ�
41.9% of respondents said their gender was “feminine,” 49.4% said it was 
ԄȴƃɰƺʍȢȈȶǉӗԅ�ƃȶǁ�ɁȶȢʰ�јӝќՐ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ɽɨƃȶɰӝҪ 

That is to say, the percentage of LGBTQ+ youth that self-identify as gay or 
ȢǉɰƹȈƃȶ�ǹǉȢȢ�ƹʰ�ƃȢȴɁɰɽ�ȃƃȢǹӗ�ʥȃȈȢǉ�ɽȃǉ�ɥǉɨƺǉȶɽƃǼǉ�Ɂǹ�ʰɁʍɽȃ�ɽȃƃɽ�ȈǁǉȶɽȈˎǉǁ�
as bisexual or pansexual more than doubled.

Also, the percentage of LGBTQ+ youth that self-identify as trans more 
ɽȃƃȶ� ǁɁʍƹȢǉǁӗ� ʥȃȈȢǉ� ɽȃǉ� ɥǉɨƺǉȶɽƃǼǉ� Ɂǹ� ʰɁʍɽȃ� ɽȃƃɽ� ȈǁǉȶɽȈˎǉɰ� ʥȈɽȃ� ɽȃǉ�
ƺƃɽǉǼɁɨȈǉɰ�ԄȶɁȶƹȈȶƃɨʰӣǼǉȶǁǉɨɧʍǉǉɨӣǼǉȶǁǉɨӸːʍȈǁԅ�Ɂɨ�ԄɧʍǉɰɽȈɁȶȈȶǼԅ�Ȉȶƺɨǉƃɰǉǁ�
ƹʰ�ˎʤǉӸǹɁȢǁӝ�

These dramatic changes align with international trends that show that 
younger people are identifying as trans or with nonbinary categories at 
higher rates than any other generation on record.ҫ  

Sexual 
Orientation 2015 2021 Part I:

School Climate
2021 Part II:
Life and Well-being

Gay/Lesbian 67.0% 34.9%
 (17.4% Gay - 17.5% Lesbian)

37.7%
(20.0% Gay - 17.7% Lesbian)

Bisexual/
Pansexual 26.3%

58.8%
(47.8% Bisexual – 11.0% 
Pansexual)

56.2%
(46.9% Bisexual – 9.3% Pansexual)

Gender Identity 2015 2021 Part I:
School Climate

2021 Part II:
Life and Well-being

Cisgender female 41.9% 47.0% 48.1%

Cisgender male 49.4% 17.7% 19.5%

Trans 3.7% 8.6% 8.2%

Other (Nonbinary/
Genderqueer/
{ǉȶǁǉɨӸːʍȈǁӗ�
Questioning) 

5%

25.5%
12.6%
(Nonbinary/Genderqueer/
{ǉȶǁǉɨӸːʍȈǁӰ
12.9% (Questioning)

23.1%
12.4%
(Nonbinary/Genderqueer/ 
{ǉȶǁǉɨӸːʍȈǁӰ
10.7% (Questioning)

Comparative Sample Demographics

https://www.washingtonpost.com/nation/2022/06/08/pew-research-trans-nonbinary-young-adults/
https://www.washingtonpost.com/nation/2022/06/08/pew-research-trans-nonbinary-young-adults/
https://www.nytimes.com/2022/06/10/science/transgender-teenagers-national-survey.html
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7. SOGIE is an acronym for “sexual orientation and gender identity and expression.”

SCHOOL
SAFETY

More than half (54.6%) of LGBTQ+ students in Colombia said they felt 
unsafe at school in the past year because of their sexual orientation, and 
more than a third reported missing at least one day of school in the last 
month (36.5%; see Figure 1.2). 

It is worth mentioning that, counterintuitively, there were no differences 
in feelings of safety whether the students were in online classes only, in-
person classes only, or in a hybrid setting. There were also no differences 
across the types of learning environments in how frequently LGBTQ+ 
students missed school for safety reasons.

This highlights the pressing need of addressing school climate issues and 
SOGIE-based7 bullying and harassment in all learning environments and 
modalities. 

The vast majority of LGBTQ+ students heard homophobic remarks at school 
(92%), and more than half (52.9%) of LGBTQ+ students reported hearing 
other students make homophobic remarks often or frequently in school.

It is disturbing that most students (65.5%) reported hearing homophobic 
ɨǉȴƃɨȟɰ�ǹɨɁȴ�ɰƺȃɁɁȢ�ɰɽƃǹǹӗ�ƃȶǁ�ƃƹɁʍɽ�Ɂȶǉ�Ȉȶ�ˎʤǉ�ɰɽʍǁǉȶɽɰ�ӯїїӝїՐӰ�ɰƃȈǁ�ɽȃǉʰ�
heard these types of remarks from school staff often or frequently.

Also, more than one quarter (28.9%) of LGBTQ+ students in our survey 
reported hearing these comments frequently or often. 

Students who reported hearing homophobic remarks at school were asked 
how often teachers or other school staff intervened if they were present. 
Almost half of the students (42.4%) reported that staff never intervened 
ʥȃǉȶ� ɥɨǉɰǉȶɽӝ� ¸ǉɰɰ� ɽȃƃȶ� ƃ� ˎǹɽȃ� ӯіѝӝїՐӰ� ɨǉɥɁɨɽǉǁ� ɽȃƃɽ� ɰƺȃɁɁȢ� ɥǉɨɰɁȶȶǉȢ�
intervened most of the time or always.

It is both troubling and worth highlighting that, when comparing school 
staff to student intervention in cases of LGBTQ+ related bullying or 
harassment, respondents reported that other students intervened more 
and more often than school personnel. Students reported that other 
students intervened “always” or “almost always” more often than school 
personnel (27.3% students intervened versus 18.2% school staff intervened). 
Also, students reported that school personnel “never” intervened at a much 
higher rate than other students (42.4% of school staff never intervened vs. 
јіӝіՐ�Ɂǹ�ɰɽʍǁǉȶɽɰӰӝ�ěȃǉɰǉ�ˎ ȶǁȈȶǼɰ�ȃȈǼȃȢȈǼȃɽ�ɽȃǉ�ʍɨǼǉȶƺʰ�Ɂǹ�ɽɨƃȈȶȈȶǼ�ɽǉƃƺȃǉɨɰ�
and school personnel on LGBTQ+ identities and issues and on how to 
effectively act in SOGIE-relate bullying and harassment cases.

Having school staff that intervene effectively in cases of LGBTQ+ bullying or 
harassment is key because when students said that teachers and school 
staff intervened more often, they were less likely to miss days of school 
because of feeling unsafe (32.1% vs. 40.3%).  

In addition, LGBTQ+ students who reported that teachers and school staff 
intervene more often regarding homophobic remarks were less likely to 
feel unsafe at school because of their sexual orientation: 63.1% of students 
who said that staff intervened less often said they felt unsafe vs. 41.5% of 
students who said the staff intervened more often. 

LGBTQ+ students in online-only learning environments in 2021 were more 
likely to hear homophobic remarks from school staff than those in in-
person only learning environments (67.9% vs. 53.8%) 

EXPOSURE
TO BIASED

LANGUAGE

PART I EXPERIENCES OF HOSTILE SCHOOL CLIMATE FOR LGBTQ+ STUDENTS
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An overwhelming majority (75.0%) reported being verbally harassed at 
some point in the past year based on sexual orientation, gender, gender 
expression, and race or ethnicity, and 25.0% experienced high frequencies 
of verbal harassment. LGBTQ+ students most often reported experiencing 
verbal harassment at school because of how they expressed their gender 
or their sexual orientation.

29.9% of LGBTQ+ students had been physically harassed (e.g., shoved 
or pushed) at some point at school during the past year based on any 
personal characteristic, and 7.0% experienced high frequencies of physical 
harassment. Their experiences of physical harassment followed a pattern 
similar to verbal harassment—students most reported being physically 
harassed at school because of their sexual orientation or gender expression.

Progress has been made in lowering verbal and physical harassment and 
physical assault due to sexual orientation, gender expression, and gender, 
but not regarding ethnic origin. 18.6% of LGBTQ+ students in 2015 reported 
high levels of verbal harassment related to sexual orientation, compared to 
11.4% in 2021. However, there were no differences over time in the levels of 
harassment or assault regarding ethnic origin. 

The majority of LGBTQ+ students (74.1%) had mean rumors or lies spread 
about them at school.

The vast majority of students (87.0%) also reported that they had felt 
deliberately excluded by other students.

Half of LGBTQ+ students (50.3%) experienced some form of cyberbullying 
from students in their school during the 2021 academic year.

There were few differences by type of learning environment in the frequency 
Ɂǹ�ƺʰƹǉɨƹʍȢȢʰȈȶǼӝ��ȶ�ǹƃƺɽӗ�ɽȃǉ�ɁȶȢʰ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉ�ʥƃɰ�ƃȴɁȶǼ�ɽȃɁɰǉ�
who reported being cyberbullied by people outside their school, which 
was higher for those who were in school completely in person than for 
those who were in school online or in a hybrid learning environment. 

Almost 7 in 10 students (69.1%) never reported incidents to staff. 

We asked students who did not always report harassment or assault their 
reasons for not reporting it. Nearly half (47.7%) said that they did not want 
to be “outed” to their family. Over a third of students said they thought 
school personnel would not do anything about it (39.8%), which is roughly 
equal to the number of students who, as stated before, reported that 
school personnel “never” intervened (42.4%).

School staff often did not respond to incidents of LGBTQ+-related bullying 
and harassment, and, when they did, their responses were not very effective. 

More than a third of students (32.2%) thought that the response from 
school staff was “completely ineffective” and 26.8% said it was only 
“somewhat effective.” Only 8.6% of students reported that staff reported 
“very effectively.” We also asked these students how school staff responded 
the last time they reported victimization to them. 32.7% were told to ignore 
it, and 26.2% said the staff person did nothing.

Even though discrimination on the basis of sexual orientation and gender 
identity and expression is prohibited in Colombia, including in educational 
settings since 2015, 14.9% of LGBTQ+ students reported that they had had 
a disciplinary process against them at school for being LGBTQ+.

EXPERIENCES
OF HARASSMENT

AND ASSAULT
AT SCHOOL

ELECTRONIC 
HARASSMENT

OR Ԅ:ť9KĄӳ
BULLYING”

EXPERIENCES
OF DISCRIMINATION 

AND DISCIPLINE

REPORTING
OF Č:�ÝÝ¸ӳ

BASED  
HARASSMENT

AND ASSAULT

RELATIONAL 
AGGRESSION
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66.1% of students said they never told a family member about incidents of 
LGBTQ+-related bullying and harassment, and only 5.5% of students said 
they always did.

��ˎȶǁȈȶǼ� ɽȃƃɽ� Ȉɰ�ʥɁɨɽȃ�ȃȈǼȃȢȈǼȃɽȈȶǼ� Ȉɰ� ɽȃƃɽ� ɨǉɥɁɨɽȈȶǼ� ɽɁ�ƃǁʍȢɽɰ�ȃƃɰ�ǼɁȶǉ�
down since 2015, both for school personnel (59.4% of students never told 
school staff in 2015 vs. 69.0% of students never told school staff in 2021) 
and for a family member (60.1% of students never told a family member in 
2015 vs. 66.1% of students never told a family member in 2021).

Students who experienced higher levels of verbal harassment related to 
their sexual orientation, gender expression, or gender were much less likely 
to plan on pursuing their education after high school.

More severe victimization was related to lower academic achievement 
among LGBTQ+ students.

Students were twice as likely to have missed school in the past month if 
they had experienced higher levels of victimization. For example, 61.9% 
who experienced higher levels of verbal harassment regarding their sexual 
orientation missed at least one day of school in the prior month, compared 
to 33.1% of those who experiences lower levels of harassment.

Students who experienced a higher severity of victimization had lower 
levels of a sense of belonging at school than students who experienced 
less severe victimization.

It is important to note that the type of learning environment was also 
ɰȈǼȶȈˎƺƃȶɽȢʰ� ɨǉȢƃɽǉǁ� ɽɁ� ɽȃǉȈɨ� ɰǉȶɰǉ� Ɂǹ� ƹǉȢɁȶǼȈȶǼ� Ȉȶ� ɰƺȃɁɁȢӝ� ¸{9ěĂԸ�
students who were in online classes only during the academic year had 
ƃ�ɰȈǼȶȈˎƺƃȶɽȢʰ�ȢɁʥǉɨ�ɰǉȶɰǉ�Ɂǹ�ƹǉȢɁȶǼȈȶǼ�ƺɁȴɥƃɨǉǁ�ɽɁ�ɽȃɁɰǉ�ʥȃɁ�ȃƃǁ�ƃȶʰ�
in-person school.

LGBTQ+ students who experienced higher levels of verbal harassment 
reported worse mental health outcomes, namely, higher depression and 
lower self-esteem. 50.6% of students who experienced lower levels of 
verbal harassment reported high levels of depression, compared to 73.9% 
of those who reported higher levels of this harassment.

HOSTILE
SCHOOL

CLIMATE
AND  EDUCATIONAL 

OUTCOMES

ČK:ě�ÝÇ�їӖ�Č:�ÝÝ¸ӳ9�ČKA�ĄKČÝĩĄ:KČ��ÇA�ČĩĀĀÝĄě

Less than half (46.1%) of LGBTQ+ students in Colombia reported that other 
students at school were accepting of LGBTQ+ people.

Over 90% of students reported that there are other LGBTQ+ students in 
their school in addition to themselves.

The majority of students (91.1%) could identify at least one school staff 
member whom they believed was supportive of LGBTQ+ students at their 
school, and 40.7% could identify six or more supportive school staff.

LGBTQ+ students who were in school only virtually reported a lower 
number of supportive school personnel than those who were in school 
only in person.

Thus, similar to what we found with school belonging, being in online 
ƺȢƃɰɰǉɰ�ȴƃʰ�ɁȶȢʰ�ȈȶȃȈƹȈɽ�¸{9ěĂԸ�ɰɽʍǁǉȶɽɰԇ�ƃƹȈȢȈɽʰ�ɽɁ�ˎȶǁ�ƃȶǁ�ǉȶǼƃǼǉ�ʥȈɽȃ�
adults in their school as sources of support.

Having supporting school staff is key because students who reported 
having a higher number of teachers and school staff (more than six) who 
support LGBTQ+ students were less likely to miss days of school because of 
feeling unsafe (28.2% vs. 42.8%).
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Nearly half (47.2%) of students said they had not been exposed to 
representations of LGBTQ+ people, history, or events in lessons at schools. 

A fallow-up question showed that improvement, however, has been 
made: students in 2015 were more likely to be taught negative LGBTQ+ 
information in class than students in 2021: 38.7% vs. 28.7%.

LGBTQ+ students who were taught only positive information about LGBTQ+ 
people, history, and events had the best outcomes—the most supportive 
student body, the highest feelings of school belonging, and the least 
likelihood of missing days of school for safety reasons.  

In contrast, LGBTQ+ students who had only been taught negative LGBTQ+ 
content had the worst outcomes with regard to the perceptions of their 
school. 

Regarding school attendance, being taught nothing about LGBTQ+ issues 
may be better than having any exposure to negative content about LGBTQ+ 
issues.

The majority of students (61.8%) noted that they did not have a reporting 
policy/procedure in their school. Furthermore, most of the students who 
noted their school had this type of policy also reported that it did not 
ɰɥǉƺȈˎƺƃȢȢʰ�ǉȶʍȴǉɨƃɽǉ�ɥɨɁɽǉƺɽȈɁȶɰ�ƹƃɰǉǁ�Ɂȶ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶ�Ɂɨ�Ǽǉȶǁǉɨ�
expression. 

Only 9.0% of students in the survey reported that the policy mentioned 
sexual orientation and/or gender expression.

Having inclusive policies (ones that mention sexual orientation, and 
gender identity and expression) matters. Students whose schools had an 
inclusive policy reported greater intervention by school personnel when 
homophobic remarks were made, and those students who had no policy 
in place at school reported the lowest intervention by staff members.

Furthermore, LGBTQ+ students in schools were more likely to report that the 
intervention by staff was effective when their school had a comprehensive 
reporting policy, compared to those with no policy and those with only a 
generic policy.

Nevertheless, rather than seeing progress in terms of having policies/
procedures that protect LGBTQ+ students, the country has seen a decline in 
these key measures in the last six years. LGBTQ+ students in 2021 were much 
less likely to report having any type of policy than those in 2015 (38.2% vs. 
54.9%). Students in 2021 were also less likely to report having any mention 
in the policy about sexual orientation or gender expression (9.0% vs. 14.7%).

PART II ¸�yK��ÇA�ŚK¸¸ӳ9K�Ç{�Ýy�¸{9ěĂԸ�ťÝĩě��AĩĄ�Ç{�ě�K�:Ýř�Aӳіў�
Ā�ÇAKÃ�:Ӗ�y�Ã�¸ťӗ�ĄK¸�{�ÝÇӗ�:Ýř�Aӳіў��ÃĀ�:ěӗ
�ÇA�ÝÇ¸�ÇK��:ě�ř�ě�KČ

VALUES Only 19.6% of LGBTQ+ youth believed that religion was “somewhat 
important” or “very important,” and 47.5% said it was “not important at all.” 
In contrast, 67.9% of the general population of youth in in the country said 
that religion was important.

The principle that LGBTQ+ youth valued the most was education. 92.2% 
said education was “very important” (59.1%) or “somewhat important” 
(33.1%).

Only about half (54.7%) of LGBTQ+ youth in Colombia are “out” to one or 
more of their parents. Of those who were out to a parent, only a quarter 
(25.2%) said they received a great deal of support after coming out from 
them, while nearly a quarter (22.2%) that they received absolutely no 
support. 

FAMILY
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RELIGION

The majority of the LGBTQ+ youth have no support from parents vis-à-vis 
their sexual orientation or gender identity—either because they are not out 
to the parent or because they are out and the parent is not at all supportive.

68.2% of LGBTQ+ youth “never” or “rarely” speak to their parents when they 
have problems.

When they do speak to their parents, 51.6% said they did not feel 
comfortable talking about any of the following issues: personal problems, 
religion, dating problems, sexuality, LGBTQ+ issues. Youth were least likely 
to report that they would be comfortable speaking with their parents 
about LGBTQ+ issues.

The vast majority of LGBTQ+ youth in Colombia (87.2%) had heard 
homophobic or transphobic comments from family members in the past 
year. Nearly half (44.6%) reported that this happened commonly.

�ȢȴɁɰɽ�Ɂȶǉ�Ȉȶ�ˎʤǉ�ӯіўӝѝՐӰ�ʰɁʍȶǼ�ɥǉɁɥȢǉ�ɨǉɥɁɨɽǉǁ�ɽȃǉʰ�ȃƃǁ�ƹǉǉȶ�ɥȃʰɰȈƺƃȢȢʰ�
punished by their parents for being LGBTQ+.

Only 11.3% of LGBTQ+ youth reported ever talking to an adult outside the 
family about their problems at home or with their parents because they 
are LGBTQ+.

93.3% of LGBTQ+ youth in Colombia had ever heard negative messages 
about LGBTQ+ people from their religious congregation or during services, 
and 60.3% reported this happened “a lot” or “frequently.” 

ÝȶȢʰ� іќӝќՐ�Ɂǹ� ¸{9ěĂԸ�ʰɁʍɽȃ� ɰƃȈǁ� ɽȃǉʰ� ȈǁǉȶɽȈˎǉǁ�ƃɰ� ɽȃǉ� ɰƃȴǉ� ɨǉȢȈǼȈɁȶ�ƃɰ�
their family, and an additional18.2% said that they did not know.

66% of LGBTQ+ youth did not identify with any form of organized religion. 
ěȃǉʰ�ȴɁɰɽ� ƺɁȴȴɁȶȢʰ� ȈǁǉȶɽȈˎǉǁ�ƃɰ�ƃǼȶɁɰɽȈƺ� ӯјѝӝњՐӰ�ƃȶǁ�ƃɽȃǉȈɰɽ� ӯїќӝњՐӰӝ�
In contrast, they said their families were primarily Catholic (73.2%), and 
Evangelical Christians (14.2%).

Half (50.3%) of LGBTQ+ youth reported never having gone to religious 
services in the past year. Only 11.6% reported going one or more times a 
week. 

When asked why they attended religious services, 41.2% reported that they 
were forced to attend by their parents. Only 1 in 5 LGBTQ+ students (20.9%) 
said that they chose to attend religious services on their own volition. 

82.9% LGBTQ+ youth were not out at all in the congregation.

Youth whose families were Catholic were less likely to hear homophobic 
and transphobic remarks in their religious institution than those who were 
Evangelical Christians or another Christian denomination.

There was, however, no relationship between the family’s religion and 
being out in the congregation.

Hearing negative statements about LGBTQ+ people from the religious 
congregation was related to lower self-esteem, greater depression, and an 
increased likelihood of suicidal ideation.

61.0% of LGBTQ+ youth had said that someone had tried to persuade them 
to change their sexual orientation and/or gender identity.

Parents (60.2%), other family members (40.3%), religious leaders (31.4%), 
and a counselor or psychologist (17.4%) were the adults that more 
commonly tried to change the sexual orientation and/or gender identity 
of LGBTQ+ youth.

EXPERIENCES
WITH

CONVERSION 
“THERAPY”
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EXPERIENCES
IN THE :Ýř�Aӳіў�

PANDEMIC

ONLINE
ACTIVITIES

78.6% of LGBTQ+ youth who participated in “treatments” to try to change 
their sexual orientation and/or gender identity reported that they were 
forced to by their parents.

Transgender and nonbinary youth were most likely to report having been 
forced or pressured into some form of conversion therapy. For example, 
70.9% of transgender youth and 69.6% of nonbinary youth said this had 
happened, compared to 59.4% of cisgender female youth and 57.7% of 
cisgender male youth.

Having been forced or pressured to change was related to higher levels of 
depression and a greater likelihood of having seriously considered suicide. 

63.9% of youth who were forced or pressured to change their sexual 
orientation and/or gender identity seriously considered suicide in the past 
year, compared to 48.2% of youth who had not had that experience.

њњӝіՐ�Ɂǹ�ʰɁʍɽȃ�ɨǉɥɁɨɽǉǁ�ɽȃƃɽ�ɽȃǉʰ�ʥǉɨǉ�ʥɁɨɨȈǉǁ�ƃƹɁʍɽ�ɽȃǉȈɨ�ǹƃȴȈȢʰ�ˎȶǁȈȶǼ�
out that they are LGBTQ+ because of spending so much time at home.

Only half (50.5%) of LGBTQ+ youth said their family had been supportive of 
them during the pandemic.

83.4% of youth reported missing spending time with people who accept 
and support them as an LGBTQ+ person.

The vast majority (85.6%) of LGBTQ+ youth reported that their mental 
health had been worse during the pandemic. 

LGBTQ+ youth most commonly reported going online to: watch television, 
ˎȢȴɰӗ� Ɂɨ� Ɂɽȃǉɨ�ȴǉǁȈƃ�ʥȈɽȃ� ¸{9ěĂԸ� ɽȃǉȴǉɰ� ӯќћӝћՐӰӗ� ʥƃɽƺȃ� Ɂɽȃǉɨ� ɁȶȢȈȶǉ�
videos with LGBTQ+ themes (63.0%), learning about sex and sexuality 
(61.8%), and to search for information on LGBTQ+ issues (58.2%).
 
The majority of LGBTQ+ youth reported going online to look for information 
about depression, suicide and mental health (76.5%), and sexuality or 
sexual attraction (74.8%).

Two-thirds of transgender youth (68.7%) had searched for information on 
medical transitions in the past year.

:ȈɰǼǉȶǁǉɨ�ȴƃȢǉɰ�ʥǉɨǉ�ȴɁɨǉ�ȢȈȟǉȢʰ�ɽɁ�ɰǉƃɨƺȃ�ǹɁɨ�ɰɥǉƺȈˎƺ�ȈȶǹɁɨȴƃɽȈɁȶ�ƃƹɁʍɽ�
ɰǉʯ� ƃȶǁ� ɰǉʯʍƃȢȈɽʰ� ɽȃƃȶ� ƃȢȢ� Ɂɽȃǉɨ� ʰɁʍɽȃӗ� ɰɥǉƺȈˎƺƃȢȢʰ� ��řӣ��AČ� ƃȶǁ� Ɂɽȃǉɨ�
sexually transmitted diseases, condom use, and the how-tos of sexual 
activity than all other youth.

68.8% of LGBTQ+ youth reported that they thought things would be better 
in the future—only 5.0% believed that things would get worse. 

There were, however, differences by gender in these hopes for the future:  

Transgender and nonbinary youth were more likely to say that things 
would be worse than cisgender males and females, with cisgender males 
being more optimistic about the future than any other group.

HOPE
FOR THE FUTURE
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Participants completed an online survey about their experiences with 
family, religion, and COVID-19 in 2021. Participants who had been in a 
secondary school in the past year were also asked about their experiences 
in school, including hearing biased remarks, feeling safe, being harassed, 
their attitudes about school, their school involvement, and the availability 
of supportive school resources for LGBTQ+ students during the 2021 
academic year. 

Youth were eligible to participate in the survey if they were between the 
ƃǼǉɰ�Ɂǹ�іј�ƃȶǁ�їіӗ�ȢȈʤǉǁ�Ȉȶ�:ɁȢɁȴƹȈƃӗ�ƃȶǁ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ȢǉɰƹȈƃȶӗ�Ǽƃʰӗ�ƹȈɰǉʯʍƃȢӗ�
or a sexual orientation other than heterosexual (e.g., queer, questioning) or 
described themselves as transgender or as having another gender identity 
that is not cisgender (“cisgender” describes a person whose gender 
identity is aligned with the sex/gender they were assigned at birth, that is 
to say, a person who is not trans). Data collection occurred in August and 
September 2021. 

The survey was promoted through a three-pronged strategy that included 
1) using Sentiido’s social media accounts (Facebook, Instagram, and 
Twitter) and webpage; 2) a combination of paid (Facebook and Instagram) 
and free ads (Google); 3) and a partnership with MOB (a below-the-line 
ƺɁȴȴʍȶȈƺƃɽȈɁȶɰ� ƃȶǁ� ɥʍƹȢȈƺ� ɨǉȢƃɽȈɁȶɰ� ˎɨȴӰӝ� ÃÝ9� ʥƃɰ� ȈȶɰɽɨʍȴǉȶɽƃȢ� Ȉȶ�
ɰǉƺʍɨȈȶǼ� ɽȃǉ� ƺɁȢȢƃƹɁɨƃɽȈɁȶ� Ɂǹ� ƃȢȢȈǉɰ� ƃȶǁ� Ȉȶːʍǉȶƺǉɨɰ� ʥȃɁ� ƃǁʤǉɨɽȈɰǉǁ� ɽȃǉ�
survey on their different social media platforms, particularly Instagram and 
TikTok.  

It is important to note that the survey protected respondents’ identities 
and data. In the beginning, respondents were informed about the nature 
and goals of the survey, and personal and contact information was not 
requested. Participants consented after reading this information before 
moving forward with the questionnaire. Because the survey is completely 
anonymous, it did not collect any tracking data, including IP addresses, 
type of device, or network connection. 

METHODS 
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PART I DEMOGRAPHICS. 
EXPERIENCES OF HOSTILE SCHOOL CLIMATE FOR LGBTQ+ STUDENTS

The sample of LGBTQ+ students consisted of a total of 1,555 students 
between the ages of 13 and 18 (average age: 16.6 years). More than one-
third of respondents (37.3%) were located in Cundinamarca, where 
the national capital, Bogotá, is located. Table 1.1 presents participants’ 
demographic characteristics, and Table 1.2 shows the characteristics of the 
ɰƺȃɁɁȢɰ�ƃɽɽǉȶǁǉǁ�ƹʰ�ɥƃɨɽȈƺȈɥƃȶɽɰӝ�ÇǉƃɨȢʰ�ȃƃȢǹ�Ɂǹ�ɽȃǉ�ɥƃɨɽȈƺȈɥƃȶɽɰ�ȈǁǉȶɽȈˎǉǁ�
as Mestizoҭ (48.9%) ƃȶǁ�ȴɁɨǉ�ɽȃƃȶ�ɁȶǉӸɽȃȈɨǁ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ʥȃȈɽǉ�ӯјћӝљՐӰӝ�

ĄǉǼƃɨǁȈȶǼ�Ǽǉȶǁǉɨӗ� љќӝѕՐ� ȈǁǉȶɽȈˎǉǁ�ƃɰ� ǹǉȴƃȢǉӗ� іќӝќՐ�ƃɰ�ȴƃȢǉӗ� ƃȶǁ�ѝӝѕՐ�
as transgender. In terms of sexual orientation, 58.8% were bisexual or 
ɥƃȶɰǉʯʍƃȢ�ƃȶǁ�јљӝўՐ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�Ǽƃʰ�Ɂɨ�ȢǉɰƹȈƃȶӝ�Čɽʍǁǉȶɽɰ�ʥǉɨǉ�Ȉȶ�Ǽɨƃǁǉɰ�
6 to 12Ү,  with the largest numbers in 10th or 11th grades. Students came 
from schools across Colombia, representing all departments with the 
exception of Amazonas and Vichada (see Table 2). Over half were in public 
schools (57.4%) and over a third in religious schools (32.7%), predominately 
in urban areas (82.2%). As shown in Table 2, over half of the students were 
in Calendar A schools (55.0%)Ҧҥ, however, nearly a third did not know what 
calendar their school followed (31.0%). 

Due to the ongoing COVID-19 pandemic in 2021, students in Colombia 
found themselves in a variety of learning environments: either in person, 
online, or a hybrid mode of learning that mixed features of both. As also 
shown in Table 1.2, the majority of LGBTQ+ students in Colombia (69.2%) 
were in a hybrid setting—both in class in person and online during the 
year—while a small minority were in school in person the entire academic 
year (6.0%). The type of learning environment did not vary by the type of 
school (public, private religious, and private non-religious) or grade level. 
However, there were differences in the type of learning environment by 
region and by calendar type. With regard to region, students in the Andean 
region were less likely to have been in an exclusively remote learning 
modality, while students in the Caribbean region were more likely to 
have been remote. ҦҦ�With regard to calendar type, students in Calendar B 
schools were more represented in schools requiring in-person classes than 
expected, and less represented in schools learning only online.Ҧҧ

ҭ�ԄÃǉɰɽȈ˃Ɂԅ�Ȉɰ�ƃ�ƺɁȴȴɁȶ�ɨƃƺȈƃȢ�ƺƃɽǉǼɁɨʰ�Ȉȶ�:ɁȢɁȴƹȈƃ�ƃȶǁ�¸ƃɽȈȶ��ȴǉɨȈƺƃӝ��ɽ�Ȉɰ�Ɂǹɽǉȶ�ɽɨƃȶɰȢƃɽǉǁ�ƃɰ�ԄȴȈʯǉǁ�ɨƃƺǉӝԅ�
However, the category is part of the region’s racist history and ongoing legacy. It originated as part of the 
attempts to racially classify people according to their levels of pureza de sangre, or “blood purity,” during 
colonial times, and it designated people with both Spanish and Indigenous ancestry. After independence, 
and particularly during the early twentieth century, new racial theories in the region sought to redefine Latin 
America’s racially mixed demographics as a distinctive and positive trait. Intellectuals like José Vasconcelos 
in Mexico and José Martí in Cuba (among many others) claimed that centuries mestizaje, or racial mixing, 
had in fact created a “perfect” or “cosmic race” (in Vasconcelo’s words). As a result, the term mestizo gained 
increasing traction and popularity. However, the term also contributed to the erasure of indigenous and Black 
communities, reinforcing the idea that they belonged to an idealized past but were not part of the nation’s 
present or future. In other words, the term mestizo became instrumental in the symbolic whitening of the 
region, as it tried to dilute racial and cultural differences by portraying Eurocentric values and beauty standards 
as the natural result of the region’s sociopolitical, cultural and demographic development. Even today, the 
term Mestizo is the most popular racial category in the region, and it is very often used as a copout to refuse 
to acknowledge, engage, and identify with specific racialized communities that continue to experience 
significant discrimination and violence (including the erasure and epistemic violence performed by the term).   

Ү�Kven though the majority of schools in Colombia go to grade 11, the survey included international schools 
that go up to 12 grade.

Ҧҥ� ěȃǉɨǉ� ƃɨǉ� ɽʥɁ�ȴƃȈȶ� ƃƺƃǁǉȴȈƺ� ƺƃȢǉȶǁƃɨɰ� Ȉȶ� :ɁȢɁȴƹȈƃӝ� :ƃȢǉȶǁƃɨ� �ԇɰ� ɰƺȃɁɁȢ� ʰǉƃɨɰ� ǼɁǉɰ� ǹɨɁȴ� yǉƹɨʍƃɨʰ� ɽɁ�
November, while Calendar B’s goes from August to June. Calendar B schools are often international and/or 
bilingual schools, and therefore are typically associated with a higher socioeconomic status than Calendar A 
schools.

ҦҦ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽɰ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ȢɁɁȟȈȶǼ�ƃɽ�ɨǉǼȈɁȶ�ƃȶǁ�ɽʰɥǉ�Ɂǹ�ɰƺȃɁɁȢ�ȢǉƃɨȶȈȶǼ�ǉȶʤȈɨɁȶȴǉȶɽ�ӯȈȶӸɥǉɨɰɁȶ�ɁȶȢʰӗ�
online only, and hybrid) and differences in column proportions were examined at p < .05: X2 = 37.44, df = 8, 
p<.001, ĳ = .16;

Ҧҧ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽɰ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ȢɁɁȟȈȶǼ�ƃɽ�ɨǉǼȈɁȶ�ƃȶǁ�ɽʰɥǉ�Ɂǹ�ɰƺȃɁɁȢ�ȢǉƃɨȶȈȶǼ�ǉȶʤȈɨɁȶȴǉȶɽ�ӯȈȶӸɥǉɨɰɁȶ�ɁȶȢʰӗ�
online only, and hybrid) and differences in column proportions were examined at p < .05:X2 = 14.13, df = 6, p<.05, 
Cramer’s V = .07;
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Race and Ethnicity (n=1531)

Afro, Black, Palenquero, 
or Raizal 2.9% n=44

White 36.4% n=558

Roma 0.3% n=4

Indigenous 2.0% n=31

Mestizo 48.9% n=749

Other 3.3% n=51

Multiracial 6.1% 6.1%

Gender (n=1537)

Cisgender female 47.0 n=723

Cisgender male 17.7% n=272

Transgender 8.6% n=132

Nonbinary/
Genderqueer/
{ǉȶǁǉɨӸːʍȈǁ

12.6% n=193

Questioning 12.9% n=198

Other 1.2% n=19

Mean Age (n = 1,555) 15.2 years

Sexual Orientation (n=1537)

Gay 17.4% n=267

Lesbian 17.5% n=269

Bisexual 47.8% n=735

Pansexual 11.0% n=169

Questioning 3.1% n=48

Other sexual orientation 
(e.g., marica) 3.2% n=49

Grade (n=1555)

6th 1.1% n=17

7th 7.0% n=109

8th 17.5% n=272

9th 22.6% n=352

10th 24.4% n=379

11th 24.2% n=376

12th 1.1% n=17

Other 2.2% n=33

Table 1.1. Demographics of Survey Participants

Table 1.2. School Characteristics

School Type (n=1536)

Public 57.4% n=881

Private,
ĄǉȢȈǼȈɁʍɰӸ�ǹˎȢȈƃɽǉǁ 32.7% n=502

Other Private 9.9% n=152

School Size (n=1524)

Less than 500 17.1% n=261

From 500 to 1000 36.7% n=560

From 1000 to 1500 23.0% n=350

More than 1500 23.2% n=353

Community Type (n=1519)

An urban area or city 82.2% n=1,258

A suburban area
or near a city 8.0% n=122

A small town or rural 
area 9.8% n=149

Calendar Type (n=1548)

Calendar A 55.0% n=851

Calendar B 12.8% n=198

Don’t know 31.0% n=480

Other (for example, 
year-round, 
personalized)

1.2% n=19
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Type of Learning Environment (n=1554)

Remote and in-person 
classes (some kind
of hybrid model)

69.2% n=1,075

All remote classes
(with other students 
from the school)

24.8% n=386

All in-person classes
(on school grounds) 6.0% n=93

Department (n=1491)

Antioquia 18.0% n=269

Arauca 0.2% n=3

Atlántico 3.5% n=52

Bolívar 1.4% n=21

Boyacá 3.0% n=44

Caldas 2.7% n=40

Caquetá 0.6% n=9

Casanare 0.7% n=11

Cauca 1.0% n=15

Cesar 2.1% n=15

Chocó 0.2% n=3

Córdoba 1.2% n=32

Department (n=1491)

Cundinamarca 37.4% n=557

Guainía 0.1% n=1

Guaviare 0.1% n=1

Huila 1.7% n=25

La Guajira 0.5% n=7

Magdalena 1.2% n=18

Meta 2.5% n=37

Nariño 1.9% n=29

Norte de Santander 1.6% n=24

Putumayo 0.3% n=5

Quindío 1.1% n=16

Risaralda 2.3% n=34

San Andrés
and Providencia 0.1% n=2

Santander 3.8% n=56

Sucre 0.8% n=12

Tolima 1.7% n=26

Valle del Cauca 8.2% n=123

Vaupés 0.1% n=1

SCHOOL
SAFETY

ÝřKĄ�¸¸�Č�yKěť��ě�Č:�ÝÝ¸
For LGBTQ+ youth, school can be an unsafe place for a variety of 

reasons. Students in our survey were asked whether they ever felt unsafe at 
school during the past year because of a personal characteristic, including 
sexual orientation, gender, gender expression (i.e., how traditionally 
“masculine” or “feminine” they were in appearance or behavior), and body 
size or weight. As shown in Figure 1.1, LGBTQ+ students most felt unsafe at 
school because of their sexual orientation or gender expression, but also 
because of their body size or weight:

54.6% reported feeling unsafe at school in the past year because of their 
sexual orientation,
51.3% felt unsafe in the past year because of their body size or weight 
(51.3%), and
43.8% felt unsafe because of how they expressed their gender.

When students feel unsafe or uncomfortable in school, they may 
choose to avoid the particular areas or activities where they feel most 
unwelcome, or they may feel the need to stop attending school altogether. 
Thus, a hostile school climate can impact an LGBTQ+ student’s access to 
their education. More than one-third of LGBTQ+ students in Colombia 
reported missing at least one day of school in the last month (36.5%; See 
Figure 1.2).
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ҦҨ The relationship between survey year and feelings of safety was examined through a series of logistic 
regressions, with demographic characteristics (sexual orientation, gender, age) entered in the first step and 
year of the survey entered in the second step. For feeling unsafe because of sexual orientation, the model was 
significant for year of survey: Ȥ2 = 16.32, df = 1, p < .001, Odds Ratio (OR)=.62. For feeling unsafe because of gender 
expression, the model was significant for year of survey: Ȥ2 = 20.73, df = 1, p < .001, OR = .59. For feeling unsafe 
because of gender, the model was significant for year of survey: Ȥ2 = 9.50, df = 1, p < .001, OR = 2.11.

Because students across Colombia were in different types of learning 
environments during the school year due to COVID-19, we might expect 
that students who were in school in person—whether full-time or part-
time—would report feeling more unsafe at school. However, there were 
no substantial differences in feelings of safety between those students 
who were in online classes only, in-person classes only, or a hybrid setting. 
There were also no differences across type of learning environment to how 
frequently LGBTQ+ students reported missing school for safety reasons.

ČǉȶɽȈȈǁɁ�ƃȶǁ�:ɁȢɁȴƹȈƃ�AȈʤǉɨɰƃ�ƺɁȶǁʍƺɽǉǁ�ɽȃǉ�ˎɨɰɽ�ȶƃɽȈɁȶƃȢ�ɰʍɨʤǉʰ�
of LGBTQ+ students in Colombia in 2015. Compared to 2015, LGBTQ+ 
students in the current survey were less likely to feel unsafe at school 
because of their sexual orientation (67.0% in 2015 versus 54.6% in 2021) 
and gender expression (54.8 % in 2015 versus 43.8% in 2021), but they were 
ɰȈǼȶȈˎƺƃȶɽȢʰ�ȴɁɨǉ� ȢȈȟǉȢʰ� ɽɁ� ǹǉǉȢ� ʍȶɰƃǹǉ� ƹǉƺƃʍɰǉ� Ɂǹ� ɽȃǉȈɨ� Ǽǉȶǁǉɨ� ӯћӝјՐ� Ȉȶ�
2015 versus 20.3% in 2021).ҦҨ 

Figure 1.1. Percentage of LGBTQ+ Students Who Feel Unsafe at School Due
to Personal Traits, Real or Perceived

Your sexual orientation
(gay, lesbian, bisexual, pansexual, etc.

Your weight or body size

How you express your gender (how masculine or
how feminine you are in your appearance or actions)

Your academic performance
or how you’re doing in school

Your gender (man, woman, nonbinary person, 
trans man, trans woman)

Your religion

Your family’s economic situation

Your accent

Your race or ethnic origin

Your disability

Being from another city or country

Another reason

None, I don’t feel unsafe at school 

0 10 20 30 40 50 60

54,6%

51,3%

43,8%

33,6%

20,3%

9,5%

8,7%

5,8%

3,3%

2,4%

2,4%

5,8%

12,8%

You feel unsafe at school because of...



 18  LGBTQ+ YOUTH EXPERIENCES AND WELL-BEING DURING THE COVID-19 PANDEMIC IN COLOMBIA:
SCHOOL, FAMILY, RELIGION, AND ONLINE ACTIVITIES

Figure 1.2. 
How often 

students skipped
one or more 

classes in person or 
online because

they felt 
uncomfortable

or unsafe
in that class

No days

1 day

2-3 days

4-5 days

6 or more days
63,5%

10,5%

14,2%

7,9%
3,8%

EXPOSURE
TO BIASED 

LANGUAGE

Homophobic, sexist, racist, and other kinds of biased language 
can create a hostile school environment for students. We asked LGBTQ+ 
students about their experiences with hearing anti-LGBTQ+ slurs and other 
types of biased remarks while at school. Because homophobic remarks 
ƃȶǁ�ȶǉǼƃɽȈʤǉ�ɨǉȴƃɨȟɰ�ƃƹɁʍɽ�Ǽǉȶǁǉɨ�ǉʯɥɨǉɰɰȈɁȶ�ƃɨǉ�ɰɥǉƺȈˎƺƃȢȢʰ�ɨǉȢǉʤƃȶɽ�ɽɁ�
LGBTQ+ students, we asked students in our survey additional questions 
about school staff’s use of and responses to hearing language hostile to 
LGBTQ+ people.

HOMOPHOBIC REMARKS.
We asked students about the frequency of hearing homophobic 

slurs (such as “maricón,” “arepera,” or “loca”). As shown in Figure 1.3, the 
vast majority of LGBTQ+ students heard homophobic remarks at school 
(92%), and more than half (52.9%) of LGBTQ+ students reported hearing 
other students make homophobic remarks often or frequently in school. 
Further, we asked students who heard homophobic remarks in school 
how pervasive this behavior was among the student population. We also 
asked students about the frequency of hearing expressions like “Eso es tan 
gay,” “No seas gay” o “Sos tan gay.” Use of these expressions was also very 
common: 56.5% of students heard them often or frequently at school (see 
also Figure 1.3).

We asked students about the frequency with which they heard 
homophobic remarks from school staff (see Figure 1.4). It is disturbing that 
the majority of students (65.5%) reported hearing homophobic remarks 
ǹɨɁȴ�ɰƺȃɁɁȢ�ɰɽƃǹǹӗ�ƃȶǁ�ƃƹɁʍɽ�Ɂȶǉ�Ȉȶ�ˎʤǉ�ɰɽʍǁǉȶɽɰ�ӯїїӝїՐӰ�ɰƃȈǁ�ɽȃǉʰ�ȃǉƃɨǁ�
these types of remarks from school staff often or frequently. 

Students who reported hearing homophobic remarks at school 
were asked how often teachers or other school staff intervened if they 
were present. Almost half of the students (42.4%) reported that staff never 
Ȉȶɽǉɨʤǉȶǉǁ� ʥȃǉȶ� ɥɨǉɰǉȶɽӝ� ¸ǉɰɰ� ɽȃƃȶ� ƃ� ˎǹɽȃ� ӯіѝӝїՐӰ� ɨǉɥɁɨɽǉǁ� ɽȃƃɽ� ɽȃǉɰǉ�
school personnel intervened most of the time or always when homophobic 
remarks were made in their presence. 

In school settings, teachers and school staff bear the responsibility 
for addressing problems of biased language in school. However, students 
may also intervene when hearing biased language, especially given that 
school personnel are often not present during such times. Thus, other 
students’ willingness to intervene when hearing this language may be 
another important indicator of school climate. However, few students 
reported that their peers intervened always or most of the time when 
hearing homophobic remarks (27.3%), and about a third (31.1%) said that 
their peers never intervened (see Figure 1.5). 
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Despite these low levels of peer intervention, it is both troubling 
and worth highlighting that, when comparing school staff to student 
intervention in cases of bullying or harassment targeting LGBTQ+ students, 
respondents reported that other students intervened more and more often 
than school personnel. Students reported that other students intervened 
“always” or “almost always” more often than school personnel (27.3% said 
other students intervened vs. 18.2% said school staff intervened). Also, 
students reported that school personnel “never” intervened at a much 
higher rate than other students (42.4% of school staff never intervened vs. 
јіӝіՐ�Ɂǹ�ɰɽʍǁǉȶɽɰӰӝ�ěȃǉɰǉ�ˎ ȶǁȈȶǼɰ�ȃȈǼȃȢȈǼȃɽ�ɽȃǉ�ʍɨǼǉȶƺʰ�Ɂǹ�ɽɨƃȈȶȈȶǼ�ɽǉƃƺȃǉɨɰ�
and school personnel on LGBTQ+ identities and issues, and on how to 
effectively act in cases of SOGIE-relate bullying and harassment.

The frequency of homophobic remarks heard by LGBTQ+ students 
did not vary by the type of learning environment. However, with regard to 
homophobic remarks from school personnel, LGBTQ+ students in online-only 
learning environments in 2021 were more likely to hear these remarks from 
school personnel than those in in-person only learning environments—67.9% 
vs. 53.8% of students reporting ever hearing these remarks.

Hearing homophobic remarks from both students and school 
ɥǉɨɰɁȶȶǉȢ�ʥƃɰ�ɰȈǼȶȈˎƺƃȶɽȢʰ� ȢɁʥǉɨ� Ȉȶ�їѕїі�ɽȃƃȶ�Ȉȶ�їѕіњӝ� Ҧҩ For example, as 
shown in Figure 1.7, 52.9% heard homophobic remarks “often” or “a lot” in 
2021 compared to 69.1% in 2015. Regarding hearing these remarks from 
school personnel, over half (59.1%) of students in 2015 heard them “often” 
or “a lot” compared to only 13.6% in 2021.

The majority of LGBTQ+ students report rampant use of homophobic 
remarks in their schools, and this behavior contributes to a hostile learning 
environment for this population. Infrequent intervention by school 
authorities when hearing biased language in school may send a message 
to students that homophobic language is tolerated. Furthermore, school 
staff may themselves be modeling poor behavior and legitimizing the use 
of homophobic language, considering that most students heard school 
staff make homophobic remarks at some time. 

ÇK{�ě�řK�ĄKÃ�Ą¶Č��9Ýĩě�{KÇAKĄ�KŤĀĄKČČ�ÝÇӝ�
 Society often imposes norms for what is considered an appropriate 

expression of one’s gender. Those who express themselves in a manner 
considered to be atypical may experience criticism, harassment, and 
sometimes violence. Thus, we asked students two separate questions 
about hearing comments related to a student’s gender expression—one 
question asked how often they heard remarks about someone not acting 
“masculine” enough, and another question asked how often they heard 
comments about someone not acting “feminine” enough. 

Findings from this survey demonstrate that negative remarks about 
someone’s gender expression were pervasive in schools. Overall, as shown 
in Figure 1.6, more than half of LGBTQ+ students reported hearing either 
type of remark about someone’s gender expression often or frequently 
at school (66.8% and 63.9%, respectively). Remarks about students not 
acting “masculine” enough were slightly more common than remarks 
about students not acting “feminine” enough.ҦҪ  

In 2021, we also asked whether they heard remarks about gender 
from school personnel. As shown in Figure 1.8, the majority of students 
also heard these remarks about gender from school personnel—68.9% 
reported ever hearing them and 17.8% hearing them “often” or “a lot.”

Ҧҩ� Mean differences in the frequencies of homophobic remarks by survey years were examined using 
multiple analysis of covariance controlling for demographics characteristics (age, gender, sexual orientation): 
Pillai’s Trace = .19, F(3, 2071) = 94.34, p<.001. Univariate effects were all significant for homophobic remarks 
from students and from school personnel at p<.05.  Percentages are shown for illustrative purposes.
ҦҪ�Mean differences in the frequencies between types of biased remarks based on gender expression were 
examined using a repeated measures t-test, and percentages are shown for illustrative purposes. The effect 
was significant, t(1439) = 4.04, p<.001.
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There were no differences in the frequency of hearing negative 
remarks about gender expression by the type of learning environment 
in 2021 (online only, in-person only, and hybrid). There were, however, 
differences between 2021 and 2015. As also shown in Figure 1.7, the 
frequency of both types of remarks about gender expression from students 
was higher in 2021 than in 2015.Ҧҫ In contrast, these remarks from school 
personnel were lower in 2021 than in 2015. 

ÇK{�ě�řK�ĄKÃ�Ą¶Č��9Ýĩě�ěĄ�ÇČ{KÇAKĄ�ĀKÝĀ¸Kӝ
Similar to negative comments about gender expression, people may 

make negative comments about transgender people because they can 
pose a challenge to traditional ideas about gender. Therefore, we asked 
ɰɽʍǁǉȶɽɰ�ƃƹɁʍɽ�ȃɁʥ�Ɂǹɽǉȶ�ɽȃǉʰ�ȃǉƃɨǁ�ȶǉǼƃɽȈʤǉ�ɨǉȴƃɨȟɰ�ɰɥǉƺȈˎƺƃȢȢʰ�ƃƹɁʍɽ�
transgender people. More than one quarter (28.9%) of LGBTQ+ students 
in our survey reported hearing these comments frequently or often (see 
Figure 1.3). There were no differences in the frequency of hearing negative 
remarks about transgender people by type of learning environment in 
2021. However, there were differences between 2015 and 2021. As also 
shown in Figure 1.7, the frequency of negative remarks about transgender 
ɥǉɁɥȢǉ�ʥƃɰ�ɰȈǼȶȈˎƺƃȶɽȢʰ�ȢɁʥǉɨ�Ȉȶ�їѕїі�ɽȃƃȶ�Ȉȶ�їѕіњӝ�ҦҬ

The pervasiveness of anti-LGBTQ+ remarks is a concerning 
contribution to hostile school climates for all LGBTQ+ students. Any 
negative remark about sexual orientation, gender, or gender expression 
may signal to LGBTQ+ students that they are unwelcome in their school 
ƺɁȴȴʍȶȈɽȈǉɰӗ�ǉʤǉȶ�Ȉǹ�ƃ�ɰɥǉƺȈˎƺ�ȶǉǼƃɽȈʤǉ�ƺɁȴȴǉȶɽ�Ȉɰ�ȶɁɽ�ǁȈɨǉƺɽȢʰ�ƃȢȈǼȶǉǁ�ɽɁ�
the individual sexual orientation, gender identity, and gender expression 
of the LGBTQ+ student who hears it. For example, negative comments 
about gender expression may disparage transgender or LGB people, even 
Ȉǹ�ɽɨƃȶɰǼǉȶǁǉɨӸɰɥǉƺȈˎƺ�Ɂɨ�ȃɁȴɁɥȃɁƹȈƺ�ɰȢʍɨɰ�ƃɨǉ�ȶɁɽ�ʍɰǉǁӝ�

Ҧҫ�Mean differences in the frequencies of negative remarks about gender expression were examined using 
multiple analysis of covariance controlling for demographic characteristics (age, gender, sexual orientation): 
Pillai’s Trace = .17, F(3, 1886) = 131.07, p<.001. Univariate effects were all significant for these remarks from 
students and from school personnel at p<.05. Percentages are shown for illustrative purposes.
ҦҬ�Mean difference in the frequency of transphobic remarks by survey year was examined using analysis of 
covariance controlling for demographics characteristics (age, gender, sexual orientation): F(1, 2073) = 58.24, 
p<.001Percentages are shown for illustrative purposes.
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Figure 1.3. How Often Students Hear Anti-LGBTQ+ Comments at School
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Figure 1.6. How Often Students Hear Comments About Gender Identity
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Hearing anti-LGBTQ+ remarks in school can contribute to feeling 
unsafe at school and create a negative learning environment. However, 
direct experiences with harassment and assault may have even more serious 
consequences on the lives of these students. We asked survey participants 
how often (“never,” “rarely,” “sometimes,” “often,” or “frequently”) they had 
been verbally harassed, physically harassed, or physically assaulted at 
school during the past year because of a personal characteristic, including 
sexual orientation, gender, gender expression (e.g., not acting “masculine” 
or “feminine” enough), and ethnic origin.

VERBAL HARASSMENT
Students in our survey were asked how often in the past year 

they had been verbally harassed (e.g., name-calling or threats) at school 
ɰɥǉƺȈˎƺƃȢȢʰ�ƹǉƺƃʍɰǉ�Ɂǹ�ɥǉɨɰɁȶƃȢ�ƺȃƃɨƃƺɽǉɨȈɰɽȈƺɰӖ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӗ�Ǽǉȶǁǉɨӗ�
gender expression, and race or ethnicity. An overwhelming majority (75.0%) 
reported being verbally harassed at some point in the past year based 
on any of these personal characteristics, and 25.0% experienced high 
frequencies (“often” or “regularly”) of verbal harassment. LGBTQ+ students 
most commonly reported experiencing verbal harassment at school 
because of how they expressed their gender or their sexual orientation (see 
yȈǼʍɨǉ�іӝўӰӖҦҭ 

57.6% of LGBTQ+ students had ever been verbally harassed at school 
because of their gender expression; 17.2% reported being harassed for this 
reason “often” or “regularly”; and
51.7% had ever been verbally harassed because of their sexual orientation; 
11.4% experienced this harassment “often” or “regularly”.

Although not as common, many LGBTQ+ students were harassed in 
school because of their gender or their ethnic origin. Regarding gender, 
35.7% reported having been verbally harassed in the past year for this 
reason, and 8.3% reported high levels of gender-based harassment. 
Regarding ethnic origin, 18.4% had ever been verbally harassed for this 
reason in the past year, and 3.1% reported high levels of harassment. There 
ʥǉɨǉ�ȶɁ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ɽȃǉ�ǹɨǉɧʍǉȶƺʰ�Ɂǹ�ǉʯɥǉɨȈǉȶƺȈȶǼ�ƃȶʰ�ǹɁɨȴ�
of verbal harassment by type of learning environment.

EXPERIENCES
OF HARASSMENT

AND ASSAULT
AT SCHOOL

Ҧҭ Mean differences in the frequencies of verbal harassment across types were examined using repeated 
ȴǉƃɰʍɨǉɰ�ȴʍȢɽȈɥȢǉ�ƃȶƃȢʰɰȈɰ�Ɂǹ�ʤƃɨȈƃȶƺǉӖ�ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝјїӗ�yӯјӗ�іљјўӰ�Լ�їїњӝіћӗ�ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ǉǹǹǉƺɽɰ�ɰȃɁʥǉǁ�
ɽȃƃɽ�ɽȃǉ�ȴǉƃȶɰ�ǹɁɨ�ƃȢȢ�ɽʰɥǉɰ�Ɂǹ�ɨǉȴƃɨȟɰ�ʥǉɨǉ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ǁȈǹǹǉɨǉȶɽ�ǹɨɁȴ�Ɂȶǉ�ƃȶɁɽȃǉɨ�ƃɽ�ɥԿӝѕѕіӝ
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PHYSICAL HARASSMENT
With regard to physical harassment, 29.9% of LGBTQ+ students 

had been physically harassed (e.g., shoved or pushed) at some point at 
school during the past year based on any personal characteristic, and 7.0% 
experienced high frequencies (“often” or “regularly”) of physical harassment. 
Their experiences of physical harassment followed a pattern similar to 
verbal harassment; students most commonly reported being physically 
harassed at school because of their sexual orientation or gender expression 
ӯɰǉǉ�yȈǼʍɨǉ�іӝіѕӰӖҦҮ 

27.8% had been physically harassed at school because of their gender 
expression, with 6.5% experiencing this often or frequently; and 
24.0% of LGBTQ+ students had been physically harassed at school because 
of their sexual orientation, and 4.5% reported that this harassment occurred 
often or frequently.

With regard to other personal characteristics, 19.3% had been 
physically harassed because of their gender, and 9.3% because of their 
ǉɽȃȶȈƺ�ɁɨȈǼȈȶ�ӯɰǉǉ�ƃȢɰɁ�yȈǼʍɨǉ�іӝіѕӰӝ�ěȃǉɨǉ�ʥǉɨǉ�ȶɁ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�
the frequency of experiencing any form of physical harassment by type of 
learning environment (hybrid and in-person). 

ҦҮ Mean differences in the frequencies of physical harassment across types were examined using repeated 
ȴǉƃɰʍɨǉɰ�ȴʍȢɽȈɥȢǉ� ƃȶƃȢʰɰȈɰ� Ɂǹ� ʤƃɨȈƃȶƺǉӖ� ĀȈȢȢƃȈԇɰ� ěɨƃƺǉ� Լ� ӝіїӗ� yӯјӗ� іѕќѝӰ� Լ� љќӝћљӗ� ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ� ǉǹǹǉƺɽɰ�ʥǉɨǉ�
ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥԿӝѕњӝ�¸ǉʤǉȢɰ�Ɂǹ�ɥȃʰɰȈƺƃȢ�ȃƃɨƃɰɰȴǉȶɽ�ƹƃɰǉǁ�Ɂȶ�Ǽǉȶǁǉɨ�ǉʯɥɨǉɰɰȈɁȶ�ʥǉɨǉ�ȃȈǼȃǉɨ� ɽȃƃȶ�ƃȢȢ�Ɂɽȃǉɨ�
ɽʰɥǉɰӝ� ĀȃʰɰȈƺƃȢ� ȃƃɨƃɰɰȴǉȶɽ� ƹƃɰǉǁ� Ɂȶ� ɰǉʯʍƃȢ� ɁɨȈǉȶɽƃɽȈɁȶ� ʥƃɰ� ȃȈǼȃǉɨ� ɽȃƃȶ� ȃƃɨƃɰɰȴǉȶɽ� ƹƃɰǉǁ� Ɂȶ� ɨƃƺǉ� ƃȶǁ�
gender. The mean level of physical harassment based on gender was higher than physical harassment based 
Ɂȶ�ǉɽȃȶȈƺ�ɁɨȈǼȈȶ�ʥǉɨǉ�ȶɁɽ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ǁȈǹǹǉɨǉȶɽӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ
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PHYSICAL ASSAULT
LGBTQ+ students were less likely to report experiencing physical 

assault (e.g., punched, kicked, or injured with a weapon) at school than 
verbal or physical harassment, which is not surprising given the more 
severe nature of assault. Nonetheless, 11.2% of students in our survey 
were physically assaulted at school during the past year for any personal 
ƺȃƃɨƃƺɽǉɨȈɰɽȈƺ�ӯɰǉǉ�yȈǼʍɨǉ�іӝіћӰӖ

8.9% of LGBTQ+ students were assaulted at school because of their sexual 
orientation, and 
9.0% were assaulted at school because of how they expressed their gender.

ĀȃʰɰȈƺƃȢ� ƃɰɰƃʍȢɽ� ƹƃɰǉǁ� Ɂȶ� ǉɽȃȶȈƺ� ɁɨȈǼȈȶ� ʥƃɰ� ɰȈǼȶȈˎƺƃȶɽȢʰ� Ȣǉɰɰ�
common than physical assault based on other personal characteristics (see 
also Figure 1.16), and there were no differences in the frequency of physical 
assault based on sexual orientation, gender, and gender expression.ҧҥ  
ěȃǉɨǉ�ʥǉɨǉ�ȶɁ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ɽȃǉ�ǹɨǉɧʍǉȶƺʰ�Ɂǹ�ǉʯɥǉɨȈǉȶƺȈȶǼ�ƃȶʰ�
form of physical assault by type of learning environment (hybrid and in-
person).

ҧҥ Mean differences in the frequencies of physical assault across types were examined using repeated measures 
ȴʍȢɽȈɥȢǉ�ƃȶƃȢʰɰȈɰ�Ɂǹ�ʤƃɨȈƃȶƺǉӖ�ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝѕѝӗ�yӯјӗ�іѕѝїӰ�Լ�іјӝѝѝӗ�ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ǉǹǹǉƺɽɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�
ɥԿӝѕіӝ�¸ǉʤǉȢ�Ɂǹ�ɥȃʰɰȈƺƃȢ�ƃɰɰƃʍȢɽ�ƹƃɰǉǁ�Ɂȶ�ǉɽȃȶȈƺ�ɁɨȈǼȈȶ�ʥƃɰ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ȢɁʥǉɨ�ɽȃƃȶ�ƃȢȢ�Ɂɽȃǉɨ�ɽʰɥǉɰӝ�ĀǉɨƺǉȶɽƃǼǉɰ�
are shown for illustrative purposes.

Figure 1.11. 
Frequency of Physical 

Assault at School  
During the Last Year 

(only students 
who were at school in 
person some or all of 

the time during the 
school year)

0

5

10

0,7%

0,6%

0,8%

0,8%

1,5%

1,1%

A lot

Often

Sometimes

Rarely
Sexual

orientation
Gender

expression
Ethnic
origin

Gender

4,7%

1,4%

4,6%

2,5%

0,9%
0,4%
0,3%

2,3%

4,8%

2,2%



 26  LGBTQ+ YOUTH EXPERIENCES AND WELL-BEING DURING THE COVID-19 PANDEMIC IN COLOMBIA:
SCHOOL, FAMILY, RELIGION, AND ONLINE ACTIVITIES

ҧҦ� Ãǉƃȶ� ǁȈǹǹǉɨǉȶƺǉɰ� Ȉȶ� ɽȃǉ� ǹɨǉɧʍǉȶƺȈǉɰ� Ɂǹ� ȃƃɨƃɰɰȴǉȶɽ� ƃȶǁ� ƃɰɰƃʍȢɽ� ƹƃɰǉǁ� Ɂȶ� ɰǉʯʍƃȢ� ɁɨȈǉȶɽƃɽȈɁȶӗ� Ǽǉȶǁǉɨӗ�
gender expression, and ethnic origin across survey years were examined using multiple analysis of covariance 
ƺɁȶɽɨɁȢȢȈȶǼ�ǹɁɨ�ǁǉȴɁǼɨƃɥȃȈƺ�ƺȃƃɨƃƺɽǉɨȈɰɽȈƺɰ�ӯƃǼǉӗ�Ǽǉȶǁǉɨӗ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӰӖ�ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝѕњӗ�yӯіїӗ�іјўўӰ�Լ�ћӝљіӗ�
ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ǉǹǹǉƺɽɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥԿӝѕњӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ

DIFFERENCES IN HARASSMENT AND ASSAULT OVER TIME
Verbal and physical harassment and physical assault were lower in 

2021 than in 2015 regarding sexual orientation, gender expression, and 
gender.ҧҦ  For example, as shown in Figure 1.12, 18.6% of LGBTQ+ students 
in 2015 reported high levels of verbal harassment related to sexual 
orientation (“often” or “regularly”) compared to 11.4% of LGBTQ+ students 
in 2021. There were no differences over time in the levels of harassment 
Ɂɨ�ƃɰɰƃʍȢɽ�ɨǉǼƃɨǁȈȶǼ�ǉɽȃȶȈƺ�ɁɨȈǼȈȶӝ�ěȃǉɰǉ�ˎȶǁȈȶǼɰ�ɥɁȈȶɽ�ɽɁ�ɽȃǉ�ȶǉǉǁ�ǹɁɨ�ƃȶ�
intersectional approach when seeking to understand the experiences and 
needs of LGBTQ+ youth. Such an approach would consider how categories 
of race, ethnicity, gender, class, and (dis)ability, among others, may intersect 
to compound discrimination and violence.

Figure 1.12. Differences in Experiences of Verbal Harassment by Survey Year
ӯĀǉɨƺǉȶɽƃǼǉ�Ɂǹ�ɽȃǉ�ȃȈǼȃǉɰɽ�ȢǉʤǉȢɰ�Ɂǹ�ʤǉɨƹƃȢ�ȃƃɨƃɰɰȴǉȶɽ�ԄɁǹɽǉȶԅ�Ɂɨ�ԄɨǉǼʍȢƃɨȢʰԅӰ
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Research on school-based bullying and harassment often focuses 
on physical or overt acts of aggressive behavior; however, it is also 
important to examine related forms of aggression that can damage peer 
relationships, such as spreading rumors or excluding students from peer 
activities. We asked participants how often they experience two common 
ǹɁɨȴɰ�Ɂǹ�ɨǉȢƃɽȈɁȶƃȢ�ƃǼǼɨǉɰɰȈɁȶӖ�ƹǉȈȶǼ�ɥʍɨɥɁɰǉǹʍȢȢʰ�ǉʯƺȢʍǁǉǁ�ƹʰ�ɥǉǉɨɰ�ƃȶǁ�
being the target of mean rumors or lies. As illustrated in Figure 1.12 the 
majority of LGBTQ+ students (74.1%) in our survey had mean rumors or lies 
told about them at school, and nearly a quarter (22.8%) experienced this 
often or frequently. The vast majority of students (87.0%) also reported 
that they had felt deliberately excluded or left out by other students, and 
43.5% reported experiencing this often or frequently. Considering the type 
of learning environment, LGBTQ+ students who were in full-time in-person 
classes reported the highest levels of this behavior than others, and those 
who were in full-time online classes reported the lowest levels.ҧҧ 

:Ɂȴɥƃɨǉǁ�ɽɁ�ˎ ȶǁȈȶǼɰ�ǹɨɁȴ�Ɂʍɨ�їѕіњ�ɰʍɨʤǉʰӗ�̧ {9ěĂԸ�ɰɽʍǁǉȶɽɰ�Ȉȶ�їѕїі�
reported having had rumors spread about them less—22.8% of students in 
2021 reported high levels (often or regularly) compared to 35.8% in 2015. 
In contrast, LGBTQ+ students in 2021 reported higher levels of feeling 
deliberately excluded or left out than in 2015—43.5% of students in 2021 
reported high levels of this behavior, compared to 30.5% in 2015.ҧҨ 

ҧҧ�Ãǉƃȶ� ǁȈǹǹǉɨǉȶƺǉɰ� Ȉȶ� ɽȃǉ� ǹɨǉɧʍǉȶƺȈǉɰ� Ɂǹ� ɨʍȴɁɨɰ� ƃȶǁ� ǉʯƺȢʍɰȈɁȶ� ƃƺɨɁɰɰ� ɰʍɨʤǉʰ� ʰǉƃɨɰ�ʥǉɨǉ� ǉʯƃȴȈȶǉǁ� ʍɰȈȶǼ�
multiple analysis of covariance cɁȶɽɨɁȢȢȈȶǼ�ǹɁɨ�ǁǉȴɁǼɨƃɥȃȈƺ�ƺȃƃɨƃƺɽǉɨȈɰɽȈƺɰ� ӯƃǼǉӗ�Ǽǉȶǁǉɨӗ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӰӖ�
ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝѕљӗ�yӯїӗ�їѕќѕӰ�Լ�љњӝќіӗ�ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ǉǹǹǉƺɽɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥԿӝѕњӝ�ěȃǉ�ȴǉƃȶ�ǹɁɨ�ɨʍȴɁɨɰ�
ʥƃɰ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ȃȈǼȃǉɨ�Ȉȶ�їѕіћ�ƃȶǁ�ɽȃǉ�ȴǉƃȶ�ǹɁɨ�ǉʯƺȢʍɰȈɁȶ�ʥƃɰ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ȃȈǼȃǉɨ�Ȉȶ�їѕїіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�
shown for illustrative purposes.

ҧҨ�Ãǉƃȶ� ǁȈǹǹǉɨǉȶƺǉɰ� Ȉȶ� ɽȃǉ� ǹɨǉɧʍǉȶƺȈǉɰ� Ɂǹ� ɨʍȴɁɨɰ� ƃȶǁ� ǉʯƺȢʍɰȈɁȶ� ƃƺɨɁɰɰ� ɰʍɨʤǉʰ� ʰǉƃɨɰ�ʥǉɨǉ� ǉʯƃȴȈȶǉǁ� ʍɰȈȶǼ�
multiple analysis of covariance controlling for demographic characteristics ӯƃǼǉӗ�Ǽǉȶǁǉɨӗ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӰӖ�
ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝѕљӗ�yӯїӗ�їѕќѕӰ�Լ�љњӝќіӗ�ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ǉǹǹǉƺɽɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥԿӝѕњӝ�ěȃǉ�ȴǉƃȶ�ǹɁɨ�ɨʍȴɁɨɰ�
ʥƃɰ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ȃȈǼȃǉɨ�Ȉȶ�їѕіћӗ�ƃȶǁ�ɽȃǉ�ȴǉƃȶ�ǹɁɨ�ǉʯƺȢʍɰȈɁȶ�ʥƃɰ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ȃȈǼȃǉɨ�Ȉȶ�їѕїіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�
shown for illustrative purposes.
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Electronic harassment (often called “cyberbullying”) is using an 
electronic medium, such as a mobile phone or internet communications, 
to threaten or harm others. In recent years there has been much attention 
given to this type of harassment, as access to the internet, mobile phones, 
and other electronic forms of communication have increased for many 
young people. In 2021, because of the COVID-19 pandemic, the vast majority 
of students were in school online (94.0%), either completely or alternating 
with in-person schooling. Thus, LGBTQ+ students may have been exposed 
to more cyberbullying from their classmates. We asked students how 
often they had experienced cyberbullying from other students because of 
their sexual orientation, gender, gender expression, ethnic origin, or some 
other reason. Half of LGBTQ+ students (50.3%) experience some form of 
cyberbullying from students in their school during the 2021 academic year. 
As shown in Figure 1.13, LGBTQ+ students in Colombia most commonly 
experienced cyberbullying because of their sexual orientation (33.8% 
reporting any experience) and for other reasons (32.6%), and more than 
one-quarter had ever experienced cyberbullying from students because 
of their gender expression.ҧҩ In addition, as shown in Figure 1.14, over half 
of LGBTQ+ students (54.4%) had experienced cyberbullying from people 
outside their school, with 11.7% reported it occurred “often” or “regularly.”

There were few differences by type of learning environment in the 
frequency of experiencing cyberbullying.ҧҪ� �ȶ� ǹƃƺɽӗ� ɽȃǉ� ɁȶȢʰ� ɰȈǼȶȈˎƺƃȶɽ�
difference was in being cyberbullied by people outside their school, which 
was higher for those who were exclusively in in-person classes than for 
those who were remote or in a hybrid learning environment. Thus, it does 
not appear that spending more time online because of school was related 
to a greater risk for cyberbullying. Further, it may be that students in in-
person schools during 2021 were at greater risk for cyberbullying when 
spending time online outside of school.

We further asked students in our survey how they had experienced 
cyberbullying. In other words, what methods students at their school had 
used to harass or threaten them online. As shown in Figure 1.15, among 
students who had been cyberbullied, the majority (71.8%) reported that it 
was through private messages on social media, a third (32.1%) reported it 
was through text messages, and more than a quarter (29.1%) reported it 
was through social media posts that others could see.ҧҫ�Not surprisingly, 
there were no differences across methods of cyberbullying based on the 
type of learning environment.

ҧҩ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ɽʰɥǉɰ�Ɂǹ�ƺʰƹǉɨƹʍȢȢʰȈȶǼ�ǹɨɁȴ�ɰɽʍǁǉȶɽɰ�ƃɽ�ɰƺȃɁɁȢ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�ɨǉɥǉƃɽǉǁ�ȴǉƃɰʍɨǉɰ�
multivariate analysis of variance and percentages are shown for illustrative purposes. The multivariate effect 
was significant, ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝњіӗ�yӯљӗ�њўіӰ�Լ�іњјӝќўӗ�ɥԿӝѕѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ƃȶƃȢʰɰǉɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�
ɥԿӝѕњӝ�There were no differences between the frequency of cyberbullying regarding sexual orientation and for 
some other reason, but each was higher than all others. Cyberbullying regarding gender expression was higher 
than cyberbullying regarding gender and ethnic origin, and cyberbullying regarding gender was higher than 
cyberbullying regarding ethnic origin 

ҧҪ� �Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ� Ȉȶ�ɽȃǉ�ǹɨǉɧʍǉȶƺȈǉɰ�Ɂǹ�ƺʰƹǉɨƹʍȢȢʰȈȶǼ�ƃƺɨɁɰɰ� ȢǉƃɨȶȈȶǼ�ǉȶʤȈɨɁȶȴǉȶɽ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�
ȴʍȢɽȈɥȢǉ�ƃȶƃȢʰɰȈɰ�Ɂǹ�ʤƃɨȈƃȶƺǉӖ�ĀȈȢȢƃȈԇɰ�ěɨƃƺǉ�Լ�ӝѕїӗ�yӯіїӗ�їќїѕӰ�Լ�іјӝѝѝӗ�ɥԿӝѕіӝ�ĩȶȈʤƃɨȈƃɽǉ�ǉǹǹǉƺɽ�ʥƃɰ�ɁȶȢʰ�ɰȈǼȶȈǹȈƺƃȶɽ�ǹɁɨ�
ƺʰƹǉɨƹʍȢȢʰȈȶǼ�ǹɨɁȴ�ɥǉɁɥȢǉ�ɁʍɽɰȈǁǉ�Ɂǹ�ɰƺȃɁɁȢ�ƃɽ�ɥԿӝѕњӝ

ҧҫ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ɽȃǉ�ȴƃȶȶǉɨ�Ɂǹ�ƺʰƹǉɨƹʍȢȢʰȈȶǼ�ʍɰȈȶǼ�ɨǉɥǉƃɽǉǁ�ȴǉƃɰʍɨǉɰ�ȴʍȢɽȈʤƃɨȈƃɽǉ�ƃȶƃȢʰɰȈɰ�Ɂǹ�ʤƃɨȈƃȶƺǉ�
and percentages are shown for illustrative purposes. The multivariate effect was significant, ĀȈȢȢƃȈԇɰ� ěɨƃƺǉ�
Լ� ӝќўӗ� yӯќӗ� ћћўӰ� Լ� јњљӝћјӗ� ɥԿӝѕѕіӝ� ĩȶȈʤƃɨȈƃɽǉ� ƃȶƃȢʰɰǉɰ�ʥǉɨǉ� ƺɁȶɰȈǁǉɨǉǁ� ɰȈǼȶȈǹȈƺƃȶɽ� ƃɽ� ɥԿӝѕњӝ Each manner of 
ƺʰƹǉɨƹʍȢȢʰȈȶǼ�ʥƃɰ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ǁȈǹǹǉɨǉȶɽ�ʥȈɽȃ�ɽȃǉ�ǹɁȢȢɁʥȈȶǼ�ǉʯƺǉɥɽȈɁȶɰӖ�ɰɁƺȈƃȢ�ȴǉǁȈƃ�ɥɁɰɽɰ�ɽȃƃɽ�Ɂɽȃǉɨɰ�ƺɁʍȢǁ�
see and text messages were not significantly different, and email and other forms of communications were 
not significantly different. 
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Figure 1.16. Means by Which Students Were Harassed or Threatened Online
in the Last Year ӯɥǉɨƺǉȶɽ�ƃȴɁȶǼ�ɁȶȢʰ�ɰɽʍǁǉȶɽɰ�ʥȃɁ�ȃƃǁ�ǉʯɥǉɨȈǉȶƺǉǁ�ƺʰƹǉɨƹʍȢȢʰȈȶǼӰԝ
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EXPERIENCES
OF DISCRIMINATION 

AND DISCIPLINE

Hearing homophobic language and negative remarks about gender 
expression in the hallways and directly experiencing victimization from 
other students clearly contribute to a hostile climate for LGBTQ+ students. 
Certain school policies and practices may also contribute to negative 
experiences for LGBTQ+ students and make them feel as if they are not 
valued by their school communities.

�ȶ�Ɂʍɨ�ɰʍɨʤǉʰӗ�ʥǉ�ƃɰȟǉǁ�ɰɽʍǁǉȶɽɰ�ƃƹɁʍɽ�ƃ�ȶʍȴƹǉɨ�Ɂǹ�ɰɥǉƺȈˎƺ�¸{9ěĂӸ
related discriminatory policies and practices at their school that they may 
have personally experienced. As shown in Figure 1.17, nearly 1 in 4 students 
(23.3%) indicated that they had experienced any of these LGBTQ-related 
discriminatory policies and practices. Figure 1.17 also shows each type of 
discrimination that students were asked about and the percentage of 
students who reported it from the total sample and from just the students 
who experienced any discrimination. 

The most common form of discrimination was having been rated 
or evaluated differently because they were LGBTQ+. 38.6% of students 
who experienced any kind of discrimination and 8.5% of the total sample 
reported having experienced this. Numerous students who experienced 
academic discrimination also reported having experienced some other 
form of discrimination (29.9% of those students who experienced 
discrimination, 6.6% of the total sample). The vast majority of these other 
forms of discrimination reported were faculty making negative comments 
about LGBTQ+ people in general or making disparaging comments directly 
ƃƹɁʍɽ�ɽȃǉ�ȈȶǁȈʤȈǁʍƃȢ�ɰɽʍǁǉȶɽԇɰ�ȈǁǉȶɽȈɽʰӝ�

�ȶɁɽȃǉɨ� ɽɨɁʍƹȢȈȶǼ� ˎȶǁȈȶǼ� Ȉɰ� ɽȃƃɽ� ƃȢɽȃɁʍǼȃ� ǁȈɰƺɨȈȴȈȶƃɽȈɁȶ� Ɂȶ� ɽȃǉ�
basis of sexual orientation and gender identity and expression is prohibited 
explicitly in educational settings in Colombia, 14.9% of LGBTQ+ students 
reported that they had had a disciplinary process against them at school 
for being LGBTQ+.
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Figure 1.17. Experiences of Discipline and Discrimination for Being LGBTQ+ in School
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When harassment and assault occur in school, we expect the 
teachers and school personnel to address the problems effectively. 
However, students may not always feel comfortable reporting these events 
to staff. In our survey, we asked those students who had experienced 
harassment or assault in the past school year how often they had reported 
the incidents to school staff. As shown in Figure 1.18, almost 70% of students 
never reported incidents to staff.

We asked students who did not always report harassment or assault 
their reasons for not reporting it. As shown in Figure 1.19, over half (53.7%) 
said the reason for not reporting was that they did not want to be seen 
as a “snitch” or a “gossip,” and nearly half (47.7%) said that they did not 
want to be “outed” to their family. Over a third of students gave the reasons 
that they handled the situation themselves (40.5%), they thought school 
personnel would not do anything about it (39.8%), and they did not think 
it was that serious (38.4%).
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Students in our survey who said that they had reported incidents of 
victimization to school staff were also asked how effective staff members 
were in addressing the problem. As shown in Figure 1.20, school staff 
often did not respond, and, when they did, their responses were not very 
effective. More than a third of students (32.2%) thought that the response 
from school staff was “completely ineffective” and 26.8% said it was 
“somewhat effective.” Only 8.6% of students reported that staff responded 
“very effectively.” We also asked these students how school staff responded 
the last time they reported victimization to them. As shown in Figure 1.21, 
32.7% were told to ignore it, and 26.2% said the staff member did nothing. 

Given that family members may be able to advocate on behalf of 
the student to school personnel, we also asked students if they reported 
harassment or assault to their parent or guardian or to another family 
member). 66.1% of students said they never told a family member (see also 
Figure 1.18), and only 5.5% of students said they always did. Students who 
had reported incidents to a family member were asked how often a family 
member had talked to school staff about the incident, and more than two-
thirds (68.0%) said that the family member had ever addressed the issue 
with school staff (see Figure 1.22).

&�ąSINSL�YMFY�NX�\TWYM�MNLMQNLMYNSL�NX�YMFY�WJUTWYNSL�YT�FIZQYX�MFX�
gone down since 2015, both for school personnel (59.4% of students 
never told school staff in 2015 vs. 69% in 2021) and for a family member 
(60.1% of students never told a family member in 2015 vs. 66.1% in 2021).

Low levels of reporting to adults (either school staff or a family 
member) signal a lack of trust between LGBTQ+ youth and their educators 
and caregivers and poses a serious problem in addressing SOGIE-based 
violence and harassment. Lack of reporting reinforces the misconception 
that LGBTQ+ bullying is not a challenge that most schools face, or that it 
is a matter of isolated cases. In other words, it allows the victimization of 
LGBTQ+ students to remain an “invisible problem.” Furthermore, if adults 
(at school and at home) are unaware that students are being subjected to 
this kind of violence, they may inadvertently allow it to continue. Finally, 
this lack of knowledge poses considerable challenges to the design, 
implementation, and monitoring of effective programs and initiatives that 
protect LGBTQ+ youth from discrimination and violence in schools.
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Figure 1.19. Why didn’t you always report aggression or an attack to a teacher or staff 
member at school?
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Figure 1.21. What did the teacher or staff member do when you informed
them that you had suffered an attack or harassment? 
(percent of those students who ever reported harassment to school personnel)

Figure 1.22.
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HOSTILE
SCHOOL

CLIMATE
AND  EDUCATIONAL 

OUTCOMES

Although all students deserve equal access to education, LGBTQ+ 
students can face a variety of obstacles to academic success and 
opportunity. Given the hostile climates encountered by LGBTQ+ students, 
it is understandable that some would have poorer outcomes in school. 
In this section, we examine in closer detail the educational experiences 
of LGBTQ+ students, particularly how they might be affected by a hostile 
school climate. 

  
EDUCATIONAL ASPIRATIONS AND FUTURE PLANS
In order to examine the relationship between school climate and 

educational outcomes, we asked students about their aspirations for 
ɥɁɰɽӸɰǉƺɁȶǁƃɨʰ�ǉǁʍƺƃɽȈɁȶӗ�ȈȶƺȢʍǁȈȶǼ�ɽȃǉȈɨ�Ȉȶɽǉȶǁǉǁ�ˎǉȢǁ�Ɂǹ�ɰɽʍǁʰӝ�Śǉ�ƃȢɰɁ�
asked whether they intended to graduate from high school, as well as their 
highest level of expected educational attainment.

Educational Aspirations. When asked about their aspirations with 
regard to post-secondary education, the vast majority of LGBTQ+ students 
indicated they plan to pursue post-secondary education, with 26.9% 
ɥȢƃȶȶȈȶǼ�ɽɁ�ƃƺȃȈǉʤǉ�ƃ�ƹƃƺȃǉȢɁɨԇɰ�ǁǉǼɨǉǉ�ƃɰ� ɽȃǉȈɨ�ȃȈǼȃǉɰɽ�ǉǁʍƺƃɽȈɁȶ� ȢǉʤǉȢ�
and a further 63.1% hoping to achieve a graduate degree (see Figure 1.23). 

Even though only a minority of LGBTQ+ students did not plan on 
pursuing post-secondary education, it was important to examine whether 
future educational aspirations were related to negative school climate. As 
shown in Figure 1.24, LGBTQ+ students who experienced higher levels of 
verbal harassment related to their sexual orientation, gender expression 
or gender were much less likely to plan on pursuing their education after 
high school.ҧҬ On this point, 3.6% of students who experienced low levels of 
verbal harassment regarding their sexual orientation did not plan on post-
secondary education, compared to 8.5% who experienced high levels.

It should be noted that our survey only included students who 
ʥǉɨǉ�Ȉȶ�ɰƺȃɁɁȢ�ǁʍɨȈȶǼ�ɽȃǉ�їѕїі�ɰƺȃɁɁȢ�ʰǉƃɨӝ�ěȃʍɰӗ�ɽȃǉɰǉ�ˎǼʍɨǉɰ�ƺƃȶȶɁɽ�ƹǉ�
ɽƃȟǉȶ�ɽɁ�ɨǉːǉƺɽ�ƃȶ�ɁʤǉɨƃȢȢ�ɥǉɨƺǉȶɽƃǼǉ�Ɂǹ�¸{9ěĂԸ�ʰɁʍɽȃ�ɥȢƃȶȶȈȶǼ�ɽɁ�ɥʍɨɰʍǉ�
ɥɁɰɽӸɰǉƺɁȶǁƃɨʰ�ǉǁʍƺƃɽȈɁȶ�Ȉȶ�:ɁȢɁȴƹȈƃӗ�ɰȈȶƺǉ�ɽȃǉ�ˎǼʍɨǉɰ�ʥɁʍȢǁ�ȶɁɽ�ȃƃʤǉ�
included students who had already dropped out of high school. 

Academic Achievement. Students were asked to describe their 
academic performance in school in the past year from “unsatisfactory” 
to “excellent.” As shown in Figure 1.25, more than half of students 
reported their performance as “good” or “excellent” (55.2%). More severe 
victimization was related to lower academic achievement among LGBTQ+ 
students. As shown in Figure 1.26, LGBTQ+ students who had higher levels 
of verbal harassment in school because of their sexual orientation, gender 
expression, or gender were less likely to report doing well academically 
than students who experienced less. ҧҭ

Absenteeism. Students who are regularly harassed or assaulted in 
school may attempt to avoid these hurtful experiences by not attending 
school and, accordingly, may be more likely to miss school than students 
who do not experience such victimization. We found that experiences of 
ȃƃɨƃɰɰȴǉȶɽ�ƃȶǁ�ƃɰɰƃʍȢɽ�ʥǉɨǉӗ� Ȉȶ� ǹƃƺɽӗ� ɨǉȢƃɽǉǁ� ɽɁ�ȴȈɰɰȈȶǼ�ǁƃʰɰ�Ɂǹ� ɰƺȃɁɁȢӝҧҮ��ɰ�
shown in Figure 1.27, students were twice as likely to have missed school in 
the past month if they had experienced higher levels of victimization related 
ɽɁ� ɽȃǉȈɨ� ɰǉʯʍƃȢ� ɁɨȈǉȶɽƃɽȈɁȶӗ� Ǽǉȶǁǉɨ� ǉʯɥɨǉɰɰȈɁȶ� Ɂɨ� Ǽǉȶǁǉɨӝ� yɁɨ� ǉʯƃȴɥȢǉӗ� ҫҦӝҮՐ�
who experienced higher levels of verbal harassment regarding their sexual 
orientation missed at least one day of school in the prior month, compared to 
ҨҨӝҦՐ�Ɂǹ�ɽȃɁɰǉ�ʥȃɁ�ǉʯɥǉɨȈǉȶƺǉǁ�ȢɁʥǉɨ�ȢǉʤǉȢɰ�Ɂǹ�ȃƃɨƃɰɰȴǉȶɽ�ӯɰǉǉ�yȈǼʍɨǉ�1.27). 

ҧҬ� � ĀɁȈȶɽӸƹȈɰǉɨȈƃȢ� ƺɁɨɨǉȢƃɽȈɁȶɰ� ʥǉɨǉ� ɥǉɨǹɁɨȴǉǁ� ǉʯƃȴȈȶȈȶǼ� ƃ� ƺƃɽǉǼɁɨȈƺƃȢ� ʤƃɨȈƃƹȢǉ� ȈȶǁȈƺƃɽȈȶǼ� ʥȃǉɽȃǉɨ� Ɂɨ� ȶɁɽ�
the student intended on not pursuing their education beyond high school and the frequencies of verbal 
harassment related to sexual orientation, gender expression, gender, and ethnic origin. All but ethnic origin 
were significantly related to the education variable at p Կ�ӝѕіӝ�ČǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӖ�ɨӯіљїћӰ�Լ�ӝѕќӢ�{ǉȶǁǉɨ�KʯɥɨǉɰɰȈɁȶӖ�
ɨӯіјѝїӰ�Լ�ӝѕўӢ�{ǉȶǁǉɨӖ�ɨӯіјќћӰ�Լ�ӝѕўӝ

ҧҭ��9ǉƺƃʍɰǉ�Ǽǉȶǁǉɨ�Ȉɰ�Ɂǹɽǉȶ�ɨǉȢƃɽǉǁ�ɽɁ�ɰƺȃɁɁȢ�ɥǉɨǹɁɨȴƃȶƺǉӗ�ɥƃɨɽȈƃȢ�ƺɁɨɨǉȢƃɽȈɁȶɰ�ʥǉɨǉ�ɥǉɨǹɁɨȴǉǁ�ǉʯƃȴȈȶȈȶǼ�ɽȃǉ�
relationships of school performance with the frequencies of verbal harassment related to sexual orientation, 
Ǽǉȶǁǉɨ�ǉʯɥɨǉɰɰȈɁȶӗ�Ǽǉȶǁǉɨӗ�ƃȶǁ�ǉɽȃȶȈƺ�ɁɨȈǼȈȶ�ƺɁȶɽɨɁȢȢȈȶǼ�ǹɁɨ�Ǽǉȶǁǉɨӝ�ĀƃɨɽȈƃȢ�ƺɁɨɨǉȢƃɽȈɁȶɰ�ǹɁɨ�ƃȢȢ�ƹʍɽ�ȃƃɨƃɰɰȴǉȶɽ�
related to ethnic origin were significant at p�Կ�ӝѕњӖ�ČǉʯʍƃȢ�ÝɨȈǉȶɽƃɽȈɁȶӖ�ɨӯіљўѝӰ�Լ�Ӹӝѕћӗ�ɥ�Կ�ӝѕњӢ�{ǉȶǁǉɨ�KʯɥɨǉɰɰȈɁȶӖ�
ɨӯіљљўӰ�Լ�ӸӝѕўӢ�{ǉȶǁǉɨӖ�ɨӯіљњљӰ�Լ�Ӹӝіјӝ�
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It is notable that the rate of missed school days for safety concerns was 
higher in 2021 than in 2015ӝҨҥ���ɽ�Ȉɰ�ɥɁɰɰȈƹȢǉ�ɽȃƃɽ�ǉʯɥǉɨȈǉȶƺǉɰ�ɨǉȢƃɽǉǁ�ɽɁ�:Ýř�A-19 
may have contributed to this increase. However, among the 2021 sample 
group, there were no significant differences in absenteeism between those 
who were in school completely in-person, completely remote or in a hybrid 
model. Therefore, if the pandemic was a factor in impacting LGBTQ+ student 
attendance, it does not appear related to the type of learning environment.

Sense of School Belonging. The degree to which students feel 
accepted by and a part of their school community is another important indicator 
of school climate and is related to several educational outcomes. Students who 
experience victimization or discrimination at school may feel excluded and 
ǁȈɰƺɁȶȶǉƺɽǉǁ�ǹɨɁȴ�ɽȃǉȈɨ�ɰƺȃɁɁȢ�ƺɁȴȴʍȶȈɽ ӝh��ȶ�Ɂɨǁǉɨ�ɽɁ�ƃɰɰǉɰɰ�̧ {9ěĂԸ�ɰɽʍǁǉȶɽɰԇ�
sense of belonging in their school community, survey participants were given 
a series of statements about feeling like a part of their school. They were then 
ƃɰȟǉǁ�ɽɁ�ȈȶǁȈƺƃɽǉ�ȃɁʥ�ȴʍƺȃ�ɽȃǉʰ�ƃǼɨǉǉǁ�Ɂɨ�ǁȈɰƃǼɨǉǉǁ�ʥȈɽȃ�ǉƃƺȃ�ɰɽƃɽǉȴǉȶɽӝҨҦ

As illustrated in Figure 1.28, students who experienced a higher severity 
of victimization based on sexual orientation, gender expression, or gender had 
lower levels of school belonging than students who experienced less severe 
ʤȈƺɽȈȴȈ˃ƃɽȈɁȶ� Ȉȶ� ɰƺȃɁɁȢӝҨҧ� yɁɨ� ǉʯƃȴɥȢǉӗ� ɽȃǉ�ȴƃȚɁɨȈɽʰ� ӯ88.7%) of students who 
experienced lower levels of victimization over their sexual orientation reported 
ƃ�ɥɁɰȈɽȈʤǉ�ɰǉȶɰǉ�Ɂǹ�ƺɁȶȶǉƺɽȈɁȶ�ɽɁ�ɽȃǉȈɨ�ɰƺȃɁɁȢӗ�ƺɁȴɥƃɨǉǁ�ɽɁ�ɽʥɁӸɽȃȈɨǁɰ�ӯҫҫӝҬՐӰ�
of students who experienced more severe victimization based on sexual 
orientation. 

It is important to note that the type of learning environment that a 
study had in 2021 was significantly related to their sense of school belonging. 
LGBTQ+ students who were in online classes during the entire academic year 
had a significantly lower sense of school belonging compared to those who 
had any in-person school, whether throughout the school year or only during 
ɥƃɨɽ�Ɂǹ�ɽȃǉ�ʰǉƃɨӝҨҨ�ČɥǉƺȈǹȈƺƃȢȢʰӗ�36.3% of students who were in school online 
reported high levels of school belonging, compared to 48.8% of students who 
were in person and 52.9% who had been in both in-person and online school. 
There were no differences between those who were completely in-person and 
those in hybrid learning environments. It would appear that online learning 
environments may not provide the same opportunities for attachment to 
peers and to school in general as in-person learning environments.

Psychological Well-being. Experiencing victimization at school can 
ȶǉǼƃɽȈʤǉȢʰ�ƃǹǹǉƺɽ�ɰɽʍǁǉȶɽɰԇ�ʥǉȢȢӸƹǉȈȶǼ�ƃȶǁ�ɽȃǉ�ʥƃʰ�ɽȃǉʰ�ǹǉǉȢ�ƃƹɁʍɽ�ɽȃǉȴɰǉȢʤǉɰӗ�
which in turn can negatively affect their academic achievement and future 
aspirations. In this study, we examined the relationship of negative school 
climate to depression and self-esteem. As shown in Figures 1.29 and 1.30, 
LGBTQ+ students who experienced higher levels of verbal harassment related to 
their sexual orientation, gender expression, and gender reported worse mental 
ȃǉƃȢɽȃ�ɁʍɽƺɁȴǉɰӖ�ȃȈǼȃǉɨ�ǁǉɥɨǉɰɰȈɁȶҨҩ�ƃȶǁ�ȢɁʥǉɨ�ɰǉȢǹӸǉɰɽǉǉȴӝҨҪ�yɁɨ�ǉʯƃȴɥȢǉӗ�ƃɰ�
shown in Figure 1.29, 50.6% of students who experienced lower levels of verbal 
harassment because of gender expression (“never,” “rarely,” or “sometimes”) 
reported high depression compared to 73.9% of those who reported higher 
levels of this harassment (“often” or “regularly”).

ҧҮ��ěȃǉ�ɨǉȢƃɽȈɁȶɰȃȈɥ�ƹǉɽʥǉǉȶ�ȴȈɰɰȈȶǼ�ɰƺȃɁɁȢ�ƃȶǁ�ɰǉʤǉɨȈɽʰ�Ɂǹ�ʤǉɨƹƃȢ�ȃƃɨƃɰɰȴǉȶɽ�ʥƃɰ�ǉʯƃȴȈȶǉǁ�ɽȃɨɁʍǼȃ�ĀǉƃɨɰɁȶ�
ƺɁɨɨǉȢƃɽȈɁȶɰӝ�ČǉʯʍƃȢ�ÝɨȈǉȶɽƃɽȈɁȶӖ�ɨӯіњјќӰ�Լ�ӝїјӗ�ɥ�Կ�ӝѕѕіӢ�{ǉȶǁǉɨ�KʯɥɨǉɰɰȈɁȶӖ�ɨӯіљўїӰ�Լ�ӝїњӗ�ɥ�Կ�ӝѕѕіӢ�{ǉȶǁǉɨӖ�ɨӯіљѝќӰ�Լ�
ӝїњӗ�ɥ�Կ�ӝѕѕіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ

Ҩҥ��ěȃǉ�ȴǉƃȶ�ǁȈǹǹǉɨǉȶƺǉ�ƹǉɽʥǉǉȶ�їѕіњ�ƃȶǁ�їѕїі�Ɂȶ�ǁƃʰɰ�Ɂǹ�ȴȈɰɰǉǁ�ɰƺȃɁɁȢ�ʥƃɰ�ɽǉɰɽǉǁ�ɽȃɨɁʍǼȃ�ƃ�ɽӸɽǉɰɽӖ�ɽӯіјјјӰ�
Լ�ѝӝјіӗ�ɥԿӝѕѕіӝ

ҨҦ���ɽǉȴɰ�ƃɰɰǉɰɰȈȶǼ�ɰƺȃɁɁȢ�ƹǉȢɁȶǼȈȶǼ�ʥǉɨǉ�ɽƃȟǉȶ�ǹɨɁȴ�ɽȃǉ�2012 ɰʍɨʤǉʰ�Ɂǹ�ɽȃǉ�ÝK:A�ĀɨɁǼɨƃȴȴǉ�ǹɁɨ��ȶɽǉɨȶƃɽȈɁȶƃȢ�
Student Assessment.

Ҩҧ� � ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥ� ƹǉɽʥǉǉȶ� ɰƺȃɁɁȢ� ƹǉȢɁȶǼȈȶǼ� ƃȶǁ� ɰǉʤǉɨȈɽʰ� Ɂǹ� ʤǉɨƹƃȢ� ȃƃɨƃɰɰȴǉȶɽ� ʥƃɰ� ǉʯƃȴȈȶǉǁ� ɽȃɨɁʍǼȃ�
ĀǉƃɨɰɁȶ�ƺɁɨɨǉȢƃɽȈɁȶɰӝ�ČǉʯʍƃȢ�ÝɨȈǉȶɽƃɽȈɁȶӖ�ɨӯіљјќӰ�Լ�Ӹӝїќӗ�ɥԿӝѕѕіӢ�{ǉȶǁǉɨ�KʯɥɨǉɰɰȈɁȶӖ�ɨӯіјўњӰ�Լ�Ӹӝјіӗ�ɥԿӝѕѕіӗ�{ǉȶǁǉɨӖ�
ɨӯіјѝўӰ�Լ�Ӹӝїљӗ�ɥԿӝѕѕіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ

ҨҨ� Ãǉƃȶ� ǁȈǹǹǉɨǉȶƺǉɰ� ƃƺɨɁɰɰ� ɽʰɥǉ� Ɂǹ� ȢǉƃɨȶȈȶǼ� ǉȶʤȈɨɁȶȴǉȶɽɰ� ӯȈȶӸɥǉɨɰɁȶ� ɁȶȢʰӗ� ɁȶȢȈȶǉ� ɁȶȢʰӗ� ȃʰƹɨȈǁӰ� Ȉȶ� ɰƺȃɁɁȢ�
ƹǉȢɁȶǼȈȶǼ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�ƃȶƃȢʰɰȈɰ�Ɂǹ�ʤƃɨȈƃȶƺǉ�ƃȶǁ�ɥǉɨƺǉȶɽƃǼǉɰ�ǁȈɰƺʍɰɰǉǁ�ƃɨǉ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӖ�
yӯїӗ�іљљѝӰ�Լ�іѝӝћѝӗ�ɥԿӝѕѕіӝ�ĀƃȈɨʥȈɰǉ�ƺɁȴɥƃɨȈɰɁȶɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�ɥԿӝѕњӗ�and the only significant 
differences were that the mean for students in online only school environments was significantly lower than 
the means of the other two groups.

Ҩҩ� ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥ�ƹǉɽʥǉǉȶ�ǁǉɥɨǉɰɰȈɁȶ� ƃȶǁ� ɰǉʤǉɨȈɽʰ� Ɂǹ� ʤǉɨƹƃȢ� ȃƃɨƃɰɰȴǉȶɽ�ʥƃɰ� ǉʯƃȴȈȶǉǁ� ɽȃɨɁʍǼȃ�ĀǉƃɨɰɁȶ�
ƺɁɨɨǉȢƃɽȈɁȶɰӝ�ČǉʯʍƃȢ�ÝɨȈǉȶɽƃɽȈɁȶӖ�ɨӯіііјӰ�Լӝїѕӗ�ɥԿӝѕѕіӢ�{ǉȶǁǉɨ�KʯɥɨǉɰɰȈɁȶӖ�ɨӯіѕѝїӰ�Լ�ӝїіӗ�ɥԿӝѕѕіӗ�{ǉȶǁǉɨӖ�ɨӯіѕќўӰ�Լ�ӝїѕӗ�
ɥԿӝѕѕіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ

ҨҪ�ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥ�ƹǉɽʥǉǉȶ�ɰǉȢǹӸǉɰɽǉǉȴ�ƃȶǁ�ɰǉʤǉɨȈɽʰ�Ɂǹ� ʤǉɨƹƃȢ�ȃƃɨƃɰɰȴǉȶɽ�ʥƃɰ�ǉʯƃȴȈȶǉǁ� ɽȃɨɁʍǼȃ�ĀǉƃɨɰɁȶ�
correlations. ČǉʯʍƃȢ�ÝɨȈǉȶɽƃɽȈɁȶӖ�ɨӯіѕћќӰ�Լ�Ӹӝіїӗ�ɥԿӝѕѕіӢ�{ǉȶǁǉɨ�KʯɥɨǉɰɰȈɁȶӖ�ɨӯіѕјўӰ�Լ�Ӹӝіћӗ�ɥԿӝѕѕіӗ�{ǉȶǁǉɨӖ�ɨӯіѕјћӰ�Լ�
Ӹӝііӗ�ɥԿӝѕѕіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ
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In contrast to school belonging, we did not find that these indicators of 
psychological well-being differed by type of learning environment during the 
2021 academic year. LGBTQ+ students struggled with depression or self-esteem 
at similar rates across in-person, online, and hybrid models.

Overall, these findings illustrate that direct victimization may lead to 
less welcoming schools and more negative educational and psychological 
outcomes for LGBTQ+ students. In order to ensure that LGBTQ+ students are 
afforded a supportive learning environment and educational opportunities, 
community and school advocates should work to prevent and respond to in-
ɰƺȃɁɁȢ�ʤȈƺɽȈȴȈ˃ƃɽȈɁȶӝ� �ȶ�ČǉƺɽȈɁȶ�ҧ�Ɂǹ�Āƃɨɽ� �ӗ�ʥǉ�ʥȈȢȢ�ǉʯƃȴȈȶǉ�ɽȃǉ�ƃʤƃȈȢƃƹȈȢȈɽʰ�Ɂǹ�
support in school that may benefit the educational experience for LGBTQ+ 
students.
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Figure 1.25.
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SECTION 2 Č:�ÝÝ¸ӳ9�ČKA�ĄKČÝĩĄ:KČ��ÇA�ČĩĀĀÝĄěӝ
�ř��¸�9�¸�ěť�Ýy�Č:�ÝÝ¸ӳ9�ČKA�ĄKČÝĩĄ:KČ��ÇA�ČĩĀĀÝĄěČ

LGBTQ+ students may not have the same types of support from peers at 
their schools and in their communities. Over 90% of students reported that 
there are other LGBTQ+ students in their school in addition to themselves, 
and the largest percentage (41.9%) reported they had more than 10 other 
students in their school who identified as LGBTQ+ (see Figure 2.2.) Yet, as 
shown in Figure 2.1, less than half (46.1%) of LGBTQ+ students in Colombia 
reported that other students at school were accepting of LGBTQ+ people 
(“completely accept” or “accept a little”). Thus, the availability of resources 
and support networks in school for LGBTQ+ students can be crucial for this 
population of youth. There are several key resources that may help promote 
ƃ�ɰƃǹǉɨ�ƺȢȈȴƃɽǉ�ƃȶǁ�ȴɁɨǉ�ɥɁɰȈɽȈʤǉ�ɰƺȃɁɁȢ�ǉʯɥǉɨȈǉȶƺǉɰ�ǹɁɨ�ɰɽʍǁǉȶɽɰӖ�ɰƺȃɁɁȢ�
personnel who are supportive of LGBTQ+ students, inclusive curricular 
materials, and school policies for addressing harassment and assault. As 
such, we examined the availability of these resources among LGBTQ+ 
students in Colombia.
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SUPPORTIVE SCHOOL PERSONNEL
Supportive teachers, principals, and other school staff serve as 

another important resource for LGBTQ+ students. Being able to speak with 
ƃ�ƺƃɨȈȶǼ�ƃǁʍȢɽ� Ȉȶ� ɰƺȃɁɁȢ�ȴƃʰ�ȃƃʤǉ�ƃ� ɰȈǼȶȈˎƺƃȶɽȢʰ�ɥɁɰȈɽȈʤǉ� Ȉȴɥƃƺɽ�Ɂȶ� ɽȃǉ�
school experience for students, particularly those who feel marginalized 
or face harassment. In our survey, the majority of students (91.1%) could 
identify at least one school staff member whom they believed was 
supportive of LGBTQ+ students at their school, and 40.7% could identify six 
or more supportive school staff (see Figure 2.3). 

LGBTQ+ students who were in school online throughout the year 
reported a lower number of supportive school personnel than those 
who were in school only in-person and those who were in both online 
and in-person classes.Ҩҫ Furthermore, students in in-person only and 
hybrid settings did not differ in the number of reported supportive school 
ɥǉɨɰɁȶȶǉȢӝ� ČȈȴȈȢƃɨ� ɽɁ�ʥȃƃɽ�ʥǉ� ǹɁʍȶǁ�ʥȈɽȃ� ɰɽʍǁǉȶɽɰԇ� ɰǉȶɰǉ�Ɂǹ� ƹǉȢɁȶǼȈȶǼӗ�
ƹǉȈȶǼ� Ȉȶ�ɁȶȢȈȶǉ�ƺȢƃɰɰǉɰ�ɁȶȢʰ�ȴƃʰ� ȈȶȃȈƹȈɽ� ¸{9ěĂԸ� ɰɽʍǁǉȶɽɰԇ� ƃƹȈȢȈɽʰ� ɽɁ�ˎȶǁ�
and engage with adults in their school as sources of support.

Students in 2021 reported a higher number of educators who were 
supportive of LGBTQ+ students than those in 2015.ҨҬ 40.7% of students in 
2021 reported they had many supportive educators (6 or more) compared 
to 34.3% of students in 2015—a modest increase of 6.4%.

Ҩҫ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�ƃƺɨɁɰɰ�ɽʰɥǉ�Ɂǹ�ȢǉƃɨȶȈȶǼ�ǉȶʤȈɨɁȶȴǉȶɽɰ�ӯȈȶӸɥǉɨɰɁȶ�ɁȶȢʰӗ�ɁȶȢȈȶǉ�ɁȶȢʰӗ�ȃʰƹɨȈǁӰ�Ȉȶ�ɽȃǉ�ȶʍȴƹǉɨ�
of supportive school personnel were examined using analysis of variance and percentages discussed are 
ǹɁɨ� ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӖ� yӯїӗ� іљўњӰ� Լ�ѝӝћїӗ�ɥԿӝѕѕіӝ�ĀƃȈɨʥȈɰǉ�ƺɁȴɥƃɨȈɰɁȶɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�ɥԿӝҥҪӗ�
and the only significant differences were that the mean for students in online only school environments was 
significantly lower than the means of the other two groups.

ҨҬ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉ� Ȉȶ� ɽȃǉ�ȶʍȴƹǉɨ�Ɂǹ� ɰʍɥɥɁɨɽȈʤǉ� ɰƺȃɁɁȢ�ɥǉɨɰɁȶȶǉȢ� ƃƺɨɁɰɰ� ɰʍɨʤǉʰ� ʰǉƃɨɰ�ʥƃɰ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�
ƃȶƃȢʰɰȈɰ�Ɂǹ�ƺɁʤƃɨȈƃȶƺǉ�ƺɁȶɽɨɁȢȢȈȶǼ�ǹɁɨ�ǁǉȴɁǼɨƃɥȃȈƺ�ƺȃƃɨƃƺɽǉɨȈɰɽȈƺɰ�ӯƃǼǉӗ�Ǽǉȶǁǉɨӗ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӰӖ F(1, 2008) 
Լ� іїќӝіїӗ�ɥԿӝѕѕіӝ�ĄǉɰʍȢɽɰ� ȈȶǁȈƺƃɽǉ�ƃ�ȃȈǼȃǉɨ�ȴǉƃȶ� Ȉȶ�їѕїі� ɽȃƃȶ� Ȉȶ�їѕіњӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ� ȈȢȢʍɰɽɨƃɽȈʤǉ�
purposes.
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INCLUSIVE CURRICULAR RESOURCES
LGBTQ+ student experiences may also be shaped by inclusion of 

lesbian, gay, bisexual, transgender, and queer topics in the curriculum. 
Learning about LGBTQ+ historical events and positive role models may 
enhance their engagement with the school community and provide 
valuable information about the LGBTQ+ community. Students in our 
survey were asked whether they had been exposed to representations 
of LGBTQ+ people, history, or events in lessons at school, and nearly half 
(47.2%) of respondents said that their classes did not include these topics 
(see Figure 2.4). Of the students who said they had been taught about 
LGBTQ+ topics, about a quarter (24.1%) of students said that LGBTQ+ topics 
had been discussed only in a positive manner in one or more of their 
classes, an additional 8.3% of students reported that these topics had been 
discussed in both positive and negative ways, but 20.3% said these topics 
ʥǉɨǉ�ǁȈɰƺʍɰɰǉǁ�ɁȶȢʰ�ȶǉǼƃɽȈʤǉȢʰӝ�Śǉ�ǁȈǁ�ȶɁɽ�ˎȶǁ�ɽȃƃɽ�ƹǉȈȶǼ�ɽƃʍǼȃɽ�¸{9ěĂԸ�
content in class differed across type of learning environment in 2021.

In comparing results from our 2015 survey with this 2021 survey 
Ɂȶ� ȈȶƺȢʍɰȈʤǉ� ƺʍɨɨȈƺʍȢʍȴӗ�ʥǉ�ǁȈǁ�ȶɁɽ�ˎȶǁ� ɽȃƃɽ� ɰʍɨʤǉʰ� ʰǉƃɨ�ʥƃɰ� ɨǉȢƃɽǉǁ� ɽɁ�
being taught positive LGBTQ+ information in class. However, we found that 
students in 2015 were more likely to have been taught negative LGBTQ+ 
ȈȶǹɁɨȴƃɽȈɁȶ�Ȉȶ�ƺȢƃɰɰ�ɽȃƃȶ�ɰɽʍǁǉȶɽɰ�Ȉȶ�їѕїіӖ�јѝӝќՐ�ʤɰӝ�їѝӝќՐӝ

SCHOOL POLICIES FOR ADDRESSING BULLYING,
HARASSMENT, AND ASSAULT
School policies that address bullying, harassment, and assault at 

school are powerful tools for creating environments where students feel safe. 
These types of policies can explicitly state protections based on personal 
characteristics, such as sexual orientation and gender identity/ expression, 
among others. In this report, we refer to a “comprehensive” policy as one 
that explicitly enumerates protections based on personal characteristics, 
including sexual orientation and gender identity/expression. When a 
school has and enforces a comprehensive policy, especially one which also 
includes procedures for reporting incidents to school authorities, it can 
send a message that bullying, harassment, and assault are unacceptable 
and will not be tolerated. Comprehensive school policies may also provide 
students with greater protection against victimization because they make 
clear the various forms of bullying, harassment, and assault that will not be 
tolerated. It may also demonstrate that student safety, including the safety 
of LGBTQ+ students, is taken seriously by school administrators. 
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Table 2.1. Policy or Educational Community Guidelines or Space for Reporting 
Incidences of Harassment or Assault at School 

Students were asked whether their school had a policy about 
bullying, harassment, or assault at school and if that policy explicitly 
included sexual orientation and gender expression. As shown in Table 2.2, 
the majority of students (61.8%) reported that they did not have reporting 
policy/procedure in their school. Furthermore, most of the students 
who had reported having this type of policy also reported that it did not 
ɰɥǉƺȈˎƺƃȢȢʰ�ǉȶʍȴǉɨƃɽǉ�ɥɨɁɽǉƺɽȈɁȶɰ�ƹƃɰǉǁ�Ɂȶ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶ�Ɂɨ�Ǽǉȶǁǉɨ�
expression. Of all the students in the survey, only 9.0% reported that the 
policy mentioned sexual orientation and/or gender expression. There were 
no differences in whether students had any policy or in the type of policy 
by type of learning environments in 2021.

ěȃǉɨǉ�ʥǉɨǉ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉɰ�ƹǉɽʥǉǉȶ�Ɂʍɨ�їѕіњ�ƃȶǁ�їѕїі�ɰʍɨʤǉʰɰ�
in the types of policy reported.Ҩҭ LGBTQ+ students in 2021 compared to 
those in 2015 were much less likely to report having any type of policy 
(38.2% vs. 54.9%). Students in 2021 were also less likely to report having any 
mention in the policy of sexual orientation or gender expression (9.0% vs. 
14.7%).

Ҩҫ�ěɁ�ǉʯƃȴȈȶǉ�ɽʰɥǉ�Ɂǹ�ɥɁȢȈƺʰ�ƹʰ�ɰʍɨʤǉʰ�ʰǉƃɨӗ�ʥǉ�ƺɁȶǁʍƺɽǉǁ�ƃ�ƺȃȈӸɰɧʍƃɨǉ�ƃȶƃȢʰɰȈɰ�ʥȈɽȃ�ɽʥɁ�ƺƃɽǉǼɁɨȈƺƃȢ�ʤƃɨȈƃƹȢǉɰӖ�
survey year (2015 and 2021), and policy type (no policy, policy mentioned neither sexual orientation nor gender 
ǉʯɥɨǉɰɰȈɁȶ� ӧǼǉȶǉɨȈƺӨӗ�ƃȶǁ�ɥɁȢȈƺʰ�ȴǉȶɽȈɁȶǉǁ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶ�ƃȶǁӣɁɨ�Ǽǉȶǁǉɨ�ǉʯɥɨǉɰɰȈɁȶ� ӧƃȶʰ� ȈȶƺȢʍɰȈɁȶӨӰӖ�Ȥ2 
Լљќӝѕѝӗ�ǁǹ�Լ�їӗ�ɥԿӝѕѕіӗ�:ɨƃȴǉɨԇɰ�ř�Լ�ӝіњӝ�AȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ƺɁȢʍȴȶ�ɥɨɁɥɁɨɽȈɁȶɰ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ƃɽ�ɥ�Կ�ӝѕњ�ƃȶǁ�ɰȃɁʥǉǁ�
that students in 2021 had a higher representation in the “no policy” category, and lower representation in both 
the “generic policy” and “any inclusion” categories.

ěȃǉɨǉ�Ȉɰ�ȶɁ�ɥɁȢȈƺʰӣĩȶɰʍɨǉ 61.8%

Any kind of policy 38.2%

Generic (lists neither sexual orientation nor gender expression)/
Not sure if the policy lists them 29.2%

It only mentions sexual orientation 2.8%

It only lists gender expression 1.8%

It mentions sexual orientation and gender expression 4.4%

ĩě�¸�ěť�Ýy�Č:�ÝÝ¸ӳ9�ČKA�ĄKČÝĩĄ:KČ��ÇA�ČĩĀĀÝĄěČ
School-based resources, such as supportive school personnel, 

LGBTQ+-inclusive curricula, and enumerated policies for reporting 
bullying, harassment, and assault may help create a more positive 
school environment for LGBTQ+ students. In this section, we examine the 
relationship between institutional support and school climate, as well as 
educational indicators such as absenteeism, academic achievement, and 
educational aspirations. 

SUPPORTIVE SCHOOL PERSONNEL 
Having supportive teachers and school staff can have a positive 

effect on the educational experiences of any student, increasing student 
motivation to learn and positive engagement in school. Given that LGBTQ+ 
students often feel unsafe and unwelcome in school, having access to 
school personnel who provide support may be critical for creating better 
learning environments for LGBTQ+ students. Therefore, we examined 
the relationships between the presence of supportive staff and several 
ȈȶǁȈƺƃɽɁɨɰ� Ɂǹ� ɰƺȃɁɁȢ� ƺȢȈȴƃɽǉӗ� ˎȶǁȈȶǼ� ɽȃƃɽ� ɽȃǉ� ɥɨǉɰǉȶƺǉ� Ɂǹ� ɰƺȃɁɁȢ� ɰɽƃǹǹ�
supportive of LGBTQ+ students is a critical step towards improving school 
climate.
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SCHOOL SAFETY AND ABSENTEEISM. 
Having staff supportive of LGBTQ+ students was directly related to 

LGBTQ+ students reporting more positive feelings towards their school and 
their education. As shown in Figure 2.5, students who reported having a 
higher number of teachers and school staff (more than six) who support 
¸{9ěĂԸ�ɰɽʍǁǉȶɽɰ�ʥǉɨǉӖ
more likely to report that the general student body is more accepting of 
LGBTQ+ people (60.3% vs. 36.4%),
more likely to feel like they belong in their school (63.7% vs. 38.0%), and
less likely to miss days of school because of feeling unsafe (28.2% vs. 42.8%).  
ǼƃɽȈʤǉ�̧ {9ěĂԸ�ȈȶǹɁɨȴƃɽȈɁȶ�Ȉȶ�ƺȢƃɰɰ�ɽȃƃȶ�ɰɽʍǁǉȶɽɰ�Ȉȶ�їѕїіӖ�јѝӝќՐ�ʤɰӝ�їѝӝќՐӝҨҮ

ҨҮ�ěȃǉ�ɨǉȢƃɽȈɁȶɰȃȈɥɰ�ƹǉɽʥǉǉȶ�ȶʍȴƹǉɨ�Ɂǹ�ɰʍɥɥɁɨɽȈʤǉ�ɰɽƃǹǹ�ƃȶǁ�ɽȃǉ�ɰƺȃɁɁȢӸɨǉȢƃɽǉǁ�ɁʍɽƺɁȴǉɰ�ʥǉɨǉ�ɽǉɰɽǉǁ�ɽȃɨɁʍǼȃ�
ĀǉƃɰɁȶ�ƺɁɨɨǉȢƃɽȈɁȶɰӝ�Čɽʍǁǉȶɽ��ƺƺǉɥɽƃȶƺǉ�Ɂǹ�¸{9ěĂԸ�ĀǉɁɥȢǉӖ�ɨӯіљўќӰ�Լ�ӝјїӗ�ɥԿӝѕѕіӢ�ČƺȃɁɁȢ�9ǉȢɁȶǼȈȶǼӖ�ɨӯіљѕљӰ�Լ�ӝјіӗ�
ɥԿӝѕѕіӢ�ÃȈɰɰȈȶǼ�Aƃʰɰ�Ɂǹ�ČƺȃɁɁȢӖ�ɨӯіљўќӰ�Լ�Ӹӝіљӗ�ɥԿӝѕѕіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ�

ҩҥ�ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥɰ�ƹǉɽʥǉǉȶ�ɰɽƃǹǹ� ȈȶɽǉɨʤǉȶɽȈɁȶ�ƃȶǁ�ɽȃǉ�ɰƺȃɁɁȢӸɨǉȢƃɽǉǁ�ɁʍɽƺɁȴǉɰ�ʥǉɨǉ� ɽǉɰɽǉǁ�ʥȈɽȃ�ĀǉƃɨɰɁȶ�
ƺɁɨɨǉȢƃɽȈɁȶɰӝ�Čɽʍǁǉȶɽ��ƺƺǉɥɽƃȶƺǉ�Ɂǹ�¸{9ěĂԸ�ĀǉɁɥȢǉӖ�ɨӯіѕѕћӰ�Լӝїіӗ�ɥԿӝѕѕіӢ�ČƺȃɁɁȢ�9ǉȢɁȶǼȈȶǼӖ�ɨӯўњјӰ�Լ�ӝїїӗ�ɥԿӝѕѕіӢ�
ÃȈɰɰȈȶǼ�Aƃʰɰ�Ɂǹ�ČƺȃɁɁȢӖ�ɨӯіљјѝӰ�Լ�Ӹӝіјӗ�ɥԿӝѕіӝ�ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ɰȃɁʥȶ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ
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School staff members serve a vital role in ensuring a safe learning 
environment for all students, and as such, should respond to biased 
language and bias-based victimization. When staff members intervened 
when they heard homophobic remarks, LGBTQ+ students reported more 
positive feelings about their school and education. As shown in Figure 2.6, 
when students said that teachers and school staff intervened more often, 
ɽȃǉʰ�ƃȢɰɁ�ʥǉɨǉӖ
more likely to report that the general student body is more accepting of 
LGBTQ+ people (61.2% vs. 41.2%);
more likely to feel like they belong in their school (64.9% vs. 42.3%); and
less likely to miss days of school because of feeling unsafe (32.1% vs. 40.3%). ҩҥ
 

In addition, LGBTQ+ students who reported that teachers and school 
staff intervene more often when they heard homophobic remarks were 
less likely to feel unsafe at school because of their sexual orientation. 63.1% 
of students who said that staff intervened less often “never” o “sometimes”) 
said they felt unsafe, vs. 41.5% of students who said the staff intervened 
more often (“almost always” or “sometimes”).ҩҦ
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ҩҦ�ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥ�ƹǉɽʥǉǉȶ�ɰɽƃǹǹ� ȈȶɽǉɨʤǉȶɽȈɁȶ� ɨǉǼƃɨǁȈȶǼ�ȃɁȴɁɥȃɁƹȈƺ� ɨǉȴƃɨȟɰ�ƃȶǁ�ɰɽʍǁǉȶɽԇɰ� ǹǉǉȢȈȶǼ�ʍȶɰƃǹǉ�
at school because of their sexual ɁɨȈǉȶɽƃɽȈɁȶ� ʥƃɰ� ɽǉɰɽǉǁ� ʥȈɽȃ� ƃ� ĀǉƃɨɰɁȶ� ƺɁɨɨǉȢƃɽȈɁȶӖ� ɨӯіѕѕћӰ� Լ� Ӹӝіјӗ� ɥԿӝѕіӝ�
ĀǉɨƺǉȶɽƃǼǉɰ�ƃɨǉ�ǁȈɰƺʍɰɰǉǁ�ǹɁɨ�ȈȢȢʍɰɽɨƃɽȈʤǉ�ɥʍɨɥɁɰǉɰӝ

ҩҧ Differences in the perceptions of supportiveness of the student body regarding LGBTQ+ people was examined 
ʍɰȈȶǼ�ƃȶƃȢʰɰȈɰ�Ɂǹ�ʤƃɨȈƃȶƺǉ�ʍɰȈȶǼ�ƃ�ƺƃɽǉǼɁɨȈƺƃȢ�ʤƃɨȈƃƹȢǉ�ȈȶǁȈƺƃɽȈȶǼӖ�іӰ�ȶɁ�ƺʍɨɨȈƺʍȢƃɨ�ȈȶƺȢʍɰȈɁȶ�ӯÇɁ��ȶƺȢʍɰȈɁȶӰӗ�їӰ�ɁȶȢʰ�
ɽƃʍǼȃɽ�ȶǉǼƃɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯÇǉǼƃɽȈʤǉ�ÝȶȢʰӰӗ�јӰ�ɽƃʍǼȃɽ�ƹɁɽȃ�ɥɁɰȈɽȈʤǉ�ƃȶǁ�ȶǉǼƃɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉӰӗ�
ƃȶǁ�љӰ�ɽƃʍǼȃɽ�ɁȶȢʰ�ɥɁɰȈɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯĀɁɰȈɽȈʤǉ�ÝȶȢʰӰӝ�ĄǉɰʍȢɽɰ�ȈȶǁȈƺƃɽǉǁ�ƃ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉ�ƃȴɁȶǼ�ɽȃǉ�ǹɁʍɨ�
ǼɨɁʍɥɰӖ�yӯјӗ�іњјѝӰ�Լ�іљӝјњӗ�ɥԿӝѕѕіӗ�ƃȶǁ�ɥƃȈɨʥȈɰǉ�ǁȈǹǹǉɨǉȶƺǉɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥ�Կ�ӝѕњӝ�ěȃǉ�ĀɁɰȈɽȈʤǉ�ÝȶȢʰ�ǼɨɁʍɥ�
was higher than all others, the Negative Only group was lower than all others, and there were no differences 
ƹǉɽʥǉǉȶ�ɽȃǉ�ÇɁ��ȶƺȢʍɰȈɁȶ�ƃȶǁ�ĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉ�ǼɨɁʍɥɰӝ

ҩҨ�Differences in feelings of school belonging by type of curricular inclusion was examined using analysis of 
ʤƃɨȈƃȶƺǉӗ�ʍɰȈȶǼ�ƃ�ƺƃɽǉǼɁɨȈƺƃȢ�ʤƃɨȈƃƹȢǉ�ȈȶǁȈƺƃɽȈȶǼӖ�іӰ�ȶɁ�ƺʍɨɨȈƺʍȢƃɨ�ȈȶƺȢʍɰȈɁȶ�ӯÇɁ��ȶƺȢʍɰȈɁȶӰӗ�їӰ�ɁȶȢʰ�ɽƃʍǼȃɽ�ȶǉǼƃɽȈʤǉ�
ƺɁȶɽǉȶɽ�ӯÇǉǼƃɽȈʤǉ�ÝȶȢʰӰӗ�јӰ�ɽƃʍǼȃɽ�ƹɁɽȃ�ɥɁɰȈɽȈʤǉ�ƃȶǁ�ȶǉǼƃɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉӰӗ�ƃȶǁ�љӰ�ɽƃʍǼȃɽ�ɁȶȢʰ�
ɥɁɰȈɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯĀɁɰȈɽȈʤǉ�ÝȶȢʰӰӝ�ĄǉɰʍȢɽɰ�ȈȶǁȈƺƃɽǉǁ�ƃ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉ�ƃȴɁȶǼ�ɽȃǉ�ǹɁʍɨ�ǼɨɁʍɥɰӖ�yӯјӗ�іњјѝӰ�Լ�
іљӝјњӗ�ɥԿӝѕѕіӗ�ƃȶǁ�ɥƃȈɨʥȈɰǉ�ǁȈǹǹǉɨǉȶƺǉɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥ�Կ� ӝѕњӝ�ěȃǉ�ĀɁɰȈɽȈʤǉ�ÝȶȢʰ�ǼɨɁʍɥ�ʥƃɰ�ȃȈǼȃǉɨ�ɽȃƃȶ�
all others, the Negative Only group was lower than all others, and there were no differences between the No 
�ȶƺȢʍɰȈɁȶ�ƃȶǁ�ĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉ�ǼɨɁʍɥɰӝ

ҩҩ Differences in the number of missed days of school by type of curricular inclusion was examined using 
ƃȶƃȢʰɰȈɰ� Ɂǹ� ʤƃɨȈƃȶƺǉӗ� ʍɰȈȶǼ� ƃ� ƺƃɽǉǼɁɨȈƺƃȢ� ʤƃɨȈƃƹȢǉ� ȈȶǁȈƺƃɽȈȶǼӖ� іӰ� ȶɁ� ƺʍɨɨȈƺʍȢƃɨ� ȈȶƺȢʍɰȈɁȶ� ӯÇɁ� �ȶƺȢʍɰȈɁȶӰӗ� їӰ� ɁȶȢʰ�
ɽƃʍǼȃɽ�ȶǉǼƃɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯÇǉǼƃɽȈʤǉ�ÝȶȢʰӰӗ�јӰ�ɽƃʍǼȃɽ�ƹɁɽȃ�ɥɁɰȈɽȈʤǉ�ƃȶǁ�ȶǉǼƃɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉӰӗ�
ƃȶǁ�љӰ�ɽƃʍǼȃɽ�ɁȶȢʰ�ɥɁɰȈɽȈʤǉ�ƺɁȶɽǉȶɽ�ӯĀɁɰȈɽȈʤǉ�ÝȶȢʰӰӝ�ĄǉɰʍȢɽɰ�ȈȶǁȈƺƃɽǉǁ�ƃ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉ�ƃȴɁȶǼ�ɽȃǉ�ǹɁʍɨ�
{ɨɁʍɥɰӖ�yӯјӗ�іњјѝӰ�Լ�іљӝјњӗ�ɥԿӝѕѕіӗ�ƃȶǁ�ɥƃȈɨʥȈɰǉ�ǁȈǹǹǉɨǉȶƺǉɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ƃɽ�ɥ�Կ�ӝѕњӝ�ěȃǉ�ĀɁɰȈɽȈʤǉ�ÝȶȢʰ�ǼɨɁʍɥ�
was lower than all others, indicating fewer missed days of school. The No Inclusion group was also lower than 
ɽȃǉ�ĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉ�ƃȶǁ�ÇǉǼƃɽȈʤǉ�ÝȶȢʰ�ǼɨɁʍɥɰӝ�ěȃǉɨǉ�ʥǉɨǉ�ȶɁ�ǁȈǹǹǉɨǉȶƺǉɰ�ƹǉɽʥǉǉȶ�ɽȃǉ�ĀɁɰȈɽȈʤǉ�ծ�ÇǉǼƃɽȈʤǉ�
and Negative Only groups.

INCLUSIVE CURRICULA
Including LGBTQ-related issues in the curriculum in a positive light 

may make LGBTQ+ students feel like more valued members of the school 
community. It furthermore may also promote positive feelings about 
LGBTQ+ issues and people among their peers, thereby fomenting a more 
positive school climate overall. In fact, as shown in Figure 2.7, LGBTQ+ 
students who were taught only positive information about LGBTQ+ people, 
history, and events had the best outcomes—the most supportive student 
body,ҩҧ the highest feelings of school belonging,ҩҨ and the least likelihood 
of missing days of school for safety reasons.ҩҩ For example, 60.1% of 
students who only had had positive curricular inclusion at school reported 
that the student body was accepting of LGBTQ+ people, compared to 
45.3% of students who had been taught positive and negative content, 
38.4% of those who had only been taught negative content, and 44.0% of 
those who had not been taught anything about LGBTQ+ people, history, 
or events. 
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Figure 2.7.
Curriculum that 

Includes LGBTQ+
Issues and the 

Experience
of LGBTQ+ 

Students

Acceptance
of LGBTQ+ people

by students
at school

High level of
belonging
to school

Less than one day
of school missed

in the last month
due to concerns

about safety

44,0
%

0

10

20

30

40

50

60

70

Never

Negative

Positive
and Negative

Positive

34,8
%

45,3
%

60,1
%

48,5
%

42,4
%

63,2
%

51,6
%

45,7
%

28,2
%

32,6
%

33,4
%

ҩҪ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�ƃƺɨɁɰɰ�ɽʰɥǉ�Ɂǹ�ɥɁȢȈƺʰ�ӯÇɁ�ĀɁȢȈƺʰӗ�{ǉȶǉɨȈƺӗ��ȶƺȢʍɰȈʤǉӰ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ƹʰ�ƃ�ɁȶǉӸʥƃʰ�ƃȶƃȢʰɰȈɰ�
of variance.�yӯїӗ�іѕѕќӰ�Լ�ііӝўљӗ�ɥԿӝѕѕіӝ�ĀƃȈɨʥȈɰǉ�ƺɁȴɥƃɨȈɰɁȶɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�ɥ�Կ�ӝѕњӝ�ěȃǉ�ȴǉƃȶ�ǹɁɨ�
teacher intervention was higher for Inclusive than both other groups and was marginally higher for Generic 
ɽȃƃȶ�ǹɁɨ�ÇɁ�ĀɁȢȈƺʰ�ƃɽ�ɥ�Կ�ӝіѕӝ

ҩҫ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�ƃƺɨɁɰɰ�ɽʰɥǉ�Ɂǹ�ɥɁȢȈƺʰ�ӯÇɁ�ĀɁȢȈƺʰӗ�{ǉȶǉɨȈƺӗ��ȶƺȢʍɰȈʤǉӰ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ƹʰ�ƃ�one-way analysis 
Ɂǹ�ʤƃɨȈƃȶƺǉӝ�yӯїӗ�іњњљӰ�Լ�ћӝќѝӗ�ɥԿӝѕѕіӝ�ĀƃȈɨʥȈɰǉ�ƺɁȴɥƃɨȈɰɁȶɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�ɥ�Կ� ӝѕњӝ�ěȃǉ�ȴǉƃȶ�
ǹɁɨ�ɰɽʍǁǉȶɽ�ȈȶɽǉɨʤǉȶɽȈɁȶ�ʥƃɰ�ȃȈǼȃǉɨ�ǹɁɨ��ȶƺȢʍɰȈʤǉ�ƃȶǁ�{ǉȶǉɨȈƺ�ɽȃƃȶ�ÇɁ�ĀɁȢȈƺʰӗ�ƃȶǁ�ɽȃǉ�ȴǉƃȶ�ǹɁɨ��ȶƺȢʍɰȈʤǉ�ʥƃɰ�
ȴƃɨǼȈȶƃȢȢʰ�ȃȈǼȃǉɨ�ɽȃƃȶ�{ǉȶǉɨȈƺ�ƃɽ�ɥ�Կ�ӝіѕӝ

SCHOOL POLICIES FOR ADDRESSING BULLYING,
HARASSMENT, AND ASSAULT
School policies against bullying, harassment and assault can contribute 

to a safer school environment. These policies can provide guidance to teachers 
and school personnel about how to address violence in school. These policies 
can also inform students of their rights to a safe education and provide 
instruction on how to report incidents of violence. However, for LGBTQ+ 
ɰɽʍǁǉȶɽɰӗ�ɽȃǉɰǉ�ɰƺȃɁɁȢ�ɥɁȢȈƺȈǉɰ�ȴƃʰ�ƹǉ�Ȣǉɰɰ�ǉǹǹǉƺɽȈʤǉ�Ȉǹ�ɽȃǉʰ�ǁɁ�ȶɁɽ�ɰɥǉƺȈˎƺƃȢȢʰ�
address violence related to sexual orientation or gender expression.

We found that the type of policy affected the incidence of intervention 
regarding homophobic remarks made at school. As shown in Figure 2.8, 
LGBTQ+ students who had an inclusive policy, i.e., one that mentions sexual 
orientation or gender expression, reported greater intervention by school 
personnel when homophobic remarks were made. Those students who 
had no policy in place at their school reported the lowest intervention by 
school personnel.ҩҪ Similarly, LGBTQ+ students who had no policy in place 
at their school reported less intervention by their peers when homophobic 
remarks were made. LGBTQ+ students whose schools did have an inclusive 
policy were marginally more likely to report that their peers intervened 
than LGBTQ+ students who had a generic policy (one that did not include 
mention of sexual orientation or gender expression). ҩҫ 

Āǉɨ�ɽȃǉ�ǁƃɽƃ�ȃȈǼȃȢȈǼȃɽǉǁ�Ȉȶ�yȈǼʍɨǉ�їӝќӗ�¸{9ěĂԸ�ɰɽʍǁǉȶɽɰ�ʥȃɁ�ȃƃǁ�ɁȶȢʰ�
been taught negative LGBTQ+ content had the worst outcomes with regard 
to the perceptions of their school. Of particular interest is the data that shows 
that students who had been taught no LGBTQ+ content in class had fewer days 
of missed school than those who had been taught only negative content or 
a combination of negative and positive content. Thus, with regard to school 
attendance, receiving no messaging from teachers on LGBTQ+ issues may be 
better than having any exposure to negative content about LGBTQ+ issues.
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The type of school policy was only marginally related to the 
frequency with which LGBTQ+ students reported harassment or assault to 
school personnel, and those with a comprehensive policy were more likely 
to report victimization than those with no policy.ҩҬ

 Nevertheless, LGBTQ+ students in schools were more likely to 
report that the intervention by staff was effective when their school had a 
comprehensive policy, as compared to those with no policy and those with 
only a generic policy.ҩҭ Furthermore, LGBTQ+ students whose schools had 
a generic policy were only marginally more likely to report effective staff 
intervention than those with no policy at all.

ěȃǉɰǉ�ˎȶǁȈȶǼɰ� ȈȶǁȈƺƃɽǉ�ɽȃƃɽ�ȃƃʤȈȶǼ�ƃ�ƺɁȴɥɨǉȃǉȶɰȈʤǉ�ƃȶɽȈӸƹʍȢȢʰȈȶǼ�
policy may increase the likelihood of intervention regarding anti-LGBTQ+ 
actions by members of the school community—both faculty and students—
and increase the effectiveness of school staff intervention. However, the 
ɥɁȢȈƺȈǉɰ� ǁɁ� ȶɁɽ� ƃɥɥǉƃɨ� ɽɁ� ǁȈɨǉƺɽȢʰ� Ȉȶƺɨǉƃɰǉ� ¸{9ěĂԸ� ɰɽʍǁǉȶɽɰԇ� ɨǉɥɁɨɽȈȶǼ�
of victimization when it occurs. Thus, more effort needs to be made by 
school leaders to ensure that LGBTQ+ students feel safe and comfortable 
reporting problems to the school, in addition to ensuring that the school 
address the problems effectively. 

Figure 2.8. School Policies on Harassment and Assault and the Experiences
of LGBTQ+ Students

ҩҬ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�ƃƺɨɁɰɰ�ɽʰɥǉ�Ɂǹ�ɥɁȢȈƺʰ�ӯÇɁ�ĀɁȢȈƺʰӗ�{ǉȶǉɨȈƺӗ��ȶƺȢʍɰȈʤǉӰ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ƹʰ�ƃ�ɁȶǉӸʥƃʰ�ƃȶƃȢʰɰȈɰ�
of variance. yӯїӗ�ѝќїӰ�Լ�јӝѕѕӗ�ɥԼӝѕњӝ�ĀƃȈɨʥȈɰǉ�ƺɁȴɥƃɨȈɰɁȶɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�ɥ�Կ�ӝѕњӝ�ěȃǉ�ȴǉƃȶ�ǹɁɨ�
ǹɨǉɧʍǉȶƺʰ�Ɂǹ�ɨǉɥɁɨɽȈȶǼ�ʥƃɰ�ȃȈǼȃǉɨ�ǹɁɨ��ȶƺȢʍɰȈʤǉ�ɽȃƃȶ�ÇɁ�ĀɁȢȈƺʰ�ƃɽ�ɥ�Կ�ӝѕњӝ

ҩҭ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�ƃƺɨɁɰɰ�ɽʰɥǉ�Ɂǹ�ɥɁȢȈƺʰ�ӯÇɁ�ĀɁȢȈƺʰӗ�{ǉȶǉɨȈƺӗ��ȶƺȢʍɰȈʤǉӰ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ƹʰ�ƃ�ɁȶǉӸʥƃʰ�ƃȶƃȢʰɰȈɰ�
Ɂǹ�ʤƃɨȈƃȶƺǉӝ�yӯїӗ�їњћӰ�Լ�іљӝћѝӗ�ɥԿӝѕѕіӝ�ĀƃȈɨʥȈɰǉ�ƺɁȴɥƃɨȈɰɁȶɰ�ʥǉɨǉ�ƺɁȶɰȈǁǉɨǉǁ�ɰȈǼȶȈǹȈƺƃȶɽ�ƃɽ�ɥ�Կ� ӝѕњӝ�ěȃǉ�ȴǉƃȶ�
for effectiveness of intervention was higher for Inclusive than both other groups, and Generic was marginally 
ȃȈǼȃǉɨ�ɽȃƃȶ�ÇɁ�ĀɁȢȈƺʰ�ƃɽ�ɥ�Կ�ӝіѕӝ

School staff intervene in response
to homophobic comments

(Almost Always or Always)

Other students intervene in response
to homophobic comments

(Frequently or Always)

LGBTQ+ students informed school staff
about the harassment/assault

(Almost Always or Always)

Reporting to school staff
about harassment/assault was effective

(Somewhat Effective or Very Effective)

0 10 20 30 40 50 60 70 80

Policy Mentions
Sexual Orientation
or Gender Expression

Generic
Policy

No Policy

32,3%

21,4%

14,5%

37,9%

29,3%

24,7%

13,2%

79,3%

43,1%

32,9%

11,5%

9,2%



 49  LGBTQ+ YOUTH EXPERIENCES AND WELL-BEING DURING THE COVID-19 PANDEMIC IN COLOMBIA:
SCHOOL, FAMILY, RELIGION, AND ONLINE ACTIVITIES

PART II LIFE AND WELL-BEING OF LGBTQ+ 
YOUTH: FAMILY, RELIGION 
COVID-19 IMPACT,
AND ONLINE ACTIVITIES 
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PART II DEMOGRAPHICS. 
¸�yK��ÇA�ŚK¸¸ӳ9K�Ç{�Ýy�¸{9ěĂԸ�ťÝĩě�Ӗ�y�Ã�¸ťӗ�ĄK¸�{�ÝÇӗ
:Ýř�Aӳіў��ÃĀ�:ěӗ��ÇA�ÝÇ¸�ÇK��:ě�ř�ě�KČ

The full sample of LGBTQ+ youth consisted of a total of 3,246 participants 
between the ages of 13 and 21. Table 3.1 presents participants’ demographic 
characteristics. About a third of the youth were 15 years old or younger 
(33.9%), about a third were 16 or 17 years old (31.7%), and a third were 18 
years or older (34.4%), with the average age being 16.6 years. Nearly half 
of the participants identified as Mestizo (48.7%) and more than one-third 
identified as white (39.6%). Regarding gender, 48.1% identified as female, 
19.5% as male, and 8.2% as transgender. Regarding sexual orientation, 
56.2% identified as bisexual or pansexual and 37.7% as gay or lesbian.

Race and Ethnicity (n=3246)

Afro, Black, Palenquero, 
or Raizal 3.3% n=106

White 39.6% n=1165

Roma 0.2% n=7

Indigenous 1.6% n=52

Mestizo 48.7% n=1562 

Other 4.1% n=133

Multiracial 5.7% n=184

Sexual Orientation (n=3198)

Gay 20.0% n=641

Lesbian 17.7% n=567

Bisexual 46.9% n=1499

Pansexual 9.3% n=299

Questioning 3.0% n=97

Other sexual orientation 
(e.g., marica) 2.9% n=95

Gender (n=3214)

Cisgender female 48.1 n=723

Cisgender male 19.5% n=628

Transgender 8.2% n=263

Nonbinary/
Genderqueer/
{ǉȶǁǉɨӸːʍȈǁ

12.4% n=399

Questioning 10.7% n=343

Other 1.1% n=36

Age (n=3246)

13 7.9% n=257

14 12.3% n=398

15 13.8% n=447

16 15.6% n=505

17 16.1% n=521

18 12.9% n=418

19 10.7% n=346

20 9.4% n=305

21 1.5% n=49

Table 3.1. Demographics
of Survey Participants

VALUES We asked youth how important certain values were in their lives, 
namely: 1) family, 2) friends, 3) free time, 4) education, and 5) religion.ҩҮ As 
demonstrated in Figure 3.1, most youth reported that they thought all the 
values were “somewhat important” or “very important” except for religion. 
Only 19.6% of Colombian youth believed that religion was important, 
compared to the 80% who placed importance on the other categories. 
Youth rated both free time and education as the most important, with no 
statistical difference between the two.Ҫҥ Youth also did not differ in their 
importance rating for the two categories of family and friends.
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ҩҮ�ěhe value items were adapted from the Word Values Survey: Inglehart, R., C. Haerpfer, A. Moreno, C. Welzel, 
K. Kizilova, J. Diez-Medrano, M. Lagos, P. Norris, E. Ponarin & B. Puranen et al. (eds.). 2014. World Values Survey: 
Round Six – Country-Pooled Datafile Version: https://www.worldvaluessurvey.org/WVSDocumentationWV6.jsp. 
Madrid: JD Systems Institute.

Ҫҥ�Mean differences in the ratings of importance of the five values (family, friends, leisure time, education, and 
religion) were examined using a repeated measures multiple analysis of variance: Pillai’s Trace = .78, F(4, 2986) 
= 2614.95, p<.001. Pairwise comparisons were considered at p < .05 and showed that the means for free time 
and education were higher than the means for family, friends, and religion and did not differ from each other, 
and the means for family and friends were not different from each other but higher than the mean for religion.

ҪҦ�yɁɨ�ɽȃǉ�ǼǉȶǉɨƃȢ�ɥɁɥʍȢƃɽȈɁȶ�ʰɁʍɽȃ�ƺɁȴɥƃɨȈɰon, we used data from 16-24 year olds in Colombia from the Word 
Values Survey: Inglehart, R., C. Haerpfer, A. Moreno, C. Welzel, K. Kizilova, J. Diez-Medrano, M. Lagos, P. Norris, 
E. Ponarin & B. Puranen et al. (eds.). 2014. World Values Survey: Round Six – Country-Pooled Datafile Version: 
https://www.worldvaluessurvey.org/WVSDocumentationWV6.jsp. Madrid: JD Systems Institute.

Ҫҧ�Śǉ�ƺɁȶǁʍƺɽǉǁ�ƃ�ɰǉɨȈǉɰ�Ɂǹ�ɁȶǉӸɰƃȴɥȢǉ�ɽӸɽǉɰɽɰ�ɽɁ�ƺɁȴɥƃɨǉ�ɽȃǉ�ȴǉƃȶɰ�ǹɨɁȴ�ɽȃǉ�ŚɁɨȢǁ�řƃȢʍǉɰ�Čʍɨʤǉʰ�ǁƃɽƃ�Ɂȶ�
Colombian youth (16-24 years old) to the means from our sample of LGBTQ+ youth in Colombia. The mean for 
the importance of friends and of leisure time were significantly higher among LGBTQ+ youth than would be 
expected from the mean of the general sample of youth. Friends: t(3018) = 32.95, p<.001, Cohen’s d =  .75; Leisure 
Time: t(3012) = 23.47, p<.001, Cohen’s d =  .68.

ҪҨ�Śǉ�ƺɁȶǁʍƺɽǉǁ�ƃ�ɰǉɨȈǉɰ�Ɂǹ�ɁȶǉӸɰƃȴɥȢǉ�ɽӸɽǉɰɽɰ�ɽɁ�ƺɁȴɥƃɨǉ�ɽȃǉ�ȴǉƃȶɰ�ǹɨɁȴ�ɽȃǉ�ŚɁɨȢǁ�řƃȢʍǉɰ�Čʍɨʤǉʰ�ǁƃɽƃ�Ɂȶ�
Colombian youth (16-24 years old) to the means from our sample of LGBTQ+ youth in Colombia. The mean 
for the importance of family and of religion were significantly lower among LGBTQ+ youth than would be 
expected from the mean of the general sample of youth. Family: t(3028) = -35.26, p<.001, Cohen’s d =  .77; 
Religion: t(3025) = 
-77.18, p<.001, Cohen’s d =  .88.

To gain some understanding about whether LGBTQ+ youth in 
Colombia are similar to the general youth culture in Colombia, we 
compared these responses about values to available population data of 
youth from 16 to 24 years old for all but the value of education.ҪҦ As shown 
in Figure 3.2, LGBTQ+ youth rated “friends” and “leisure time” as more 
important than did youth in the general population.Ҫҧ In contrast, youth in 
general rated “family” and “religion” as more important than did LGBTQ+ 
youth in Colombia, with the difference being most pronounced for the 
importance of religion.ҪҨ For example, as shown in Figure 3.2, only 19.6% of 
LGBTQ+ youth rated religion as “somewhat important” or “very important” 
compared to 67.9% of the general population of youth in Colombia. It 
is relevant to note that the age span in the two datasets differ, with the 
sample of LGBTQ+ youth having a lower limit of 13 years and the general 
population sample having a higher limit of 24 years. It is possible that a 
young person’s estimate of the importance of family, friends, and leisure 
time might change across their developmental lifespan. However, when 
we restricted the age of the LGBTQ+ youth sample to a lower limit of 16 
ʰǉƃɨɰӗ�ɽȃǉ�ǁȈǹǹǉɨǉȶƺǉɰ�ƃƺɨɁɰɰ�ɽȃǉ�ǹɁʍɨ�ʤƃȢʍǉɰ�ɨǉȴƃȈȶǉǁ�ɰȈǼȶȈˎƺƃȶɽȢʰ�ǁȈǹǹǉɨǉȶɽ�
between LGBTQ+ youth and youth in general. 

Figure 3.1. 
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Figure 3.2.
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In Parts I and II of this report, we discussed the experiences of LGBTQ+ 
youth who had been in secondary school in the past year. Of the full sample 
of LGBTQ+ youth under 21, slightly less than half had said they had been 
in school in the past year (48.3%). Youth who reported that they had not 
been in school during 2021 were asked the reasons why. Among those who 
reported not having been in school doing 2021, youth most commonly 
reported that it was because they had already graduated from high school 
(74.8%) followed by the COVID-19 pandemic (21.7%). Few youths reported 
other reasons besides graduation or COVID-19. Notwithstanding, 4.9% 
of those who were not in school said it was related to academic reasons 
(expulsion, poor grades, or uncertainty about what future education they 
would pursue), 3.4% said it was related to family or economic reasons 
(e.g., having to work to contribute to the family income or to take care of 
family members), and 2.5% reported it was because of health or mental 
health issues. A very small percentage (1.9%) of youth who were not in 
school reported that it was because of access to education, whether lack 
of connectivity for online school or being geographically remote).

For some LGBTQ+ youth, relationships with family can sometimes 
be strained either because family members may not be supportive of their 
sexual orientation or gender identity or because the young person is not out 
to their family and that may inhibit communication, particularly as it relates 
to problems in school, and dating and relationships. With regard to school, 
for example, in Part 1 of this report on LGBTQ+ secondary school students, 
we found that the minority of students had ever told family members 
when they had been harassed or assaulted at school, and many said they 
did not even report the incidents to school personnel because they did not 
want to be outed to their family. Nevertheless, as discussed in Part 1, when 
LGBTQ+ students had told a family member, the majority reported that 
ƃ� ǹƃȴȈȢʰ�ȴǉȴƹǉɨ� Ȉȶɽǉɨʤǉȶǉǁ�Ɂȶ�ɽȃǉȈɨ�ƹǉȃƃȢǹ�ʥȈɽȃ�ɰƺȃɁɁȢ�ɁǹˎƺȈƃȢɰӝ�yƃȴȈȢʰ�
ǁȈǹˎƺʍȢɽȈǉɰ�ȴƃʰ�ƃȢɰɁ�ȃƃʤǉ�ƹǉǉȶ�ǉʯƃƺǉɨƹƃɽǉǁ�ǁʍɨȈȶǼ�їѕїі�ƹǉƺƃʍɰǉ�Ɂǹ� ɽȃǉ�
COVID pandemic as youth in general may have had to spend even more 
time at home. To further understand the experiences of LGBTQ+ youth in 
Colombia regarding their family relationships, we asked participants in the 
survey a series of questions about their family relationships: who they live 
with, the quality of the relationship, the frequency of discussing problems 
both in general and about LGBTQ+ issues, and the frequency of hearing 
homophobic or transphobic remarks from family members.
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The majority of LGBTQ+ youth in Colombia live with their parents 
(91.1%). Among those youth, 57.8% reported also living with siblings, 17.2% 
with grandparents, and 3.7% with extended family (e.g., aunts, uncles, 
cousins). Among the minority of youth who do not live with a parent or 
guardian, youth most commonly reported living with grandparents (37.6%), 
following by siblings (23.7%). 

Only about half (54.7%) of LGBTQ+ youth in Colombia said that they 
were “out” to one or more of their parents (see Figure 3.3) Of those who were 
out to a parent, only a quarter (25.2%) said they received a great deal of 
support after coming out from them, but nearly a quarter (22.2%) that they 
received absolutely no support. Taken together, the majority of the LGBTQ+ 
youth have no support from parents vis-à-vis their sexual orientation or 
gender identity – either because they are not out to the parent or because 
they are out and the parent is not at all supportive.

As shown in Figure 3.4 LGBTQ+ youth do not often speak with their 
parents when they are having problems – 68.2% reporting that it happens 
“nunca”or “pocas veces.” LGBTQ+ youth who reported that they ever speak to 
their parents about problems were asked whether they were comfortable 
speaking with them about certain topics: sexuality, personal problems, 
dating and relationships, religion, and LGBTQ+ issues. As shown in Figure 
3.5 half of the LGBTQ+ youth who do talk to their parents about issues or 
problems would feel comfortable speaking to them about any of the topics 
asked about (51.6%), and less than a third (30.7%) would feel comfortable 
discussing personal problems. Perhaps not surprising given the number of 
youth who are not out to parents or reported having unsupportive parents, 
youth were least likely to report that they would be comfortable speaking 
with their parents about LGBTQ+ issues.Ҫҩ

In addition, we asked youth how often they argued with their 
parents about being LGBTQ+, and as shown in Figure 3.6, only about a 
ɽȃȈɨǁ�ɰƃȈǁ�ɽȃƃɽ�ɽȃȈɰ�ȶǉʤǉɨ�ȃƃɥɥǉȶǉǁ�ӯјњӝљՐӰӗ�ƹʍɽ� Ȣǉɰɰ�ɽȃƃȶ�ƃ�ˎǹɽȃ� � ӯіѝӝќՐӰ�
reported that it happened “a menudo” or “muchas veces.” Very few youth 
reported that they had ever been physically punished by their parents for 
being LGBTQ+. As shown in Figure 3.7, only 19.8% of youth reported this 
type of punishment. Nevertheless, nearly 1 in 20 students (4.1%) reported 
they had been physically punished “a menudo” or “muchas veces,” and 
although a small percentage of the sample, it is nevertheless disturbing 
that the frequency of physical punishment is not zero. 

¸{9ěĂԸ� ʰɁʍɽȃ� ȴƃʰ� ƃȢɰɁ� ƹǉ� ǉȴɁɽȈɁȶƃȢȢʰ� ƃǹǹǉƺɽǉǁ� ƹʰ� ǼǉȶǉɨƃȢȢʰ�
ȃɁȴɁɥȃɁƹȈƺ�Ɂɨ�ɽɨƃȶɰɥȃɁƹȈƺ�ƺɁȴȴǉȶɽɰ�ǹɨɁȴ�ǹƃȴȈȢʰ�ȴǉȴƹǉɨɰӝ�Śǉ�ƃɰȟǉǁ�
¸{9ěĂԸ�ʰɁʍɽȃ�ȃɁʥ�Ɂǹɽǉȶ�Ȉȶ�ɽȃǉ�ɥƃɰɽ�ʰǉƃɨ�ɽȃǉʰ�ȃƃǁ�ȃǉƃɨǁ�ɽȃǉɰǉ�ɽʰɥǉɰ�Ɂǹ�
ƺɁȴȴǉȶɽɰ�ȴƃǁǉ�ƹʰ� ǹƃȴȈȢʰ�ȴǉȴƹǉɨɰӝ� �ɰ� ɰȃɁʥȶ� Ȉȶ� yȈǼʍɨǉ� јӝѝ� ɽȃǉ� ʤƃɰɽ�
ȴƃȚɁɨȈɽʰ�Ɂǹ�¸{9ěĂԸ�ʰɁʍɽȃ� Ȉȶ�:ɁȢɁȴƹȈƃ� ӯѝќӝїՐӰ�ȃƃǁ�ȃǉƃɨǁ�ȃɁȴɁɥȃɁƹȈƺ�
Ɂɨ� ɽɨƃȶɰɥȃɁƹȈƺ� ƺɁȴȴǉȶɽɰ� ǹɨɁȴ� ǹƃȴȈȢʰ�ȴǉȴƹǉɨɰ� Ȉȶ� ɽȃǉ�ɥƃɰɽ� ʰǉƃɨӗ� ƃȶǁ�
ȶǉƃɨȢʰ�ȃƃȢǹ�ӯљљӝћՐӰ�ɨǉɥɁɨɽǉǁ�ɽȃƃɽ�ɽȃȈɰ�ƺɁȴȴɁȶȢʰ�ȃƃɥɥǉȶǉǁ�ӯԄƃ�ȴǉȶʍǁɁԅ�
Ɂɨ�Ԅȴʍƺȃƃɰ�ʤǉƺǉɰԅӰ.  

LGBTQ+ youth may seek support from other adults in their life, 
such as teachers or coaches.  We asked the youth in our survey how often 
in the past year they had talked to an adult outside of the family about 
your problems at home or with your parents because you are LGBTQ+. As 
shown in Figure 3.9 one quarter of youth (23.7%) said they do not have 
problems at home for being LGBTQ+, but few reported they talked to an 
adult outside of the family when having problems at home – only 11.3% 
reported that they spoke with someone “a menudo” or “muchas veces.” For 
those participants who have spoken to an adult outside the family because 
of problems at home, we asked them who they most frequently speak to. 
As shown in Figure 3.10, LGBTQ+ most commonly reported speaking with 
friends (31.4%), followed by a mental health professional (20.2%), such as 

Ҫҩ�AȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ɽȃǉ�ǹɨǉɧʍǉȶƺʰ�Ɂǹ�ɽɁɥȈƺɰ�ǁȈɰƺʍɰɰǉǁ�ʥȈɽȃ�ǹƃȴȈȢʰ�ӯČǉʯʍƃȢȈɽʰӗ�AƃɽȈȶǼ�ƃȶǁ�ĄǉȢƃɽȈɁȶɰȃȈɥɰӗ�ĄǉȢȈǼȈɁȶӗ�
Personal Problems, and LGBTQ+ Issues) were examined using a repeated measures multiple analysis of 
variance: Pillai’s Trace = .06, F(4, 2077) = 32.22, p<.001. Pairwise comparisons were considered at p < .05 and 
showed that the frequency for Personal Problems was higher than all other topic and LGBTQ+ Issues was lower 
than all other topics. The frequencies for Sexuality, Dating and Relationships and Religion were not significantly 
different from one another.
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a counselor or psychologist, and a school staff person (14.9%), such as a 
teacher/professor or coach. Another possible source of support for LGBTQ+ 
youth are other family members who are LGBTQ+ -- nearly half (46.2%) 
reported that had at least one other person in their family who was also 
LGBTQ+.

Taken together, these numbers show that LGBTQ+ youth in Colombia 
ǁɁǉɰ�ȶɁɽ�ȃƃʤǉ�ƃ�ɰɽɨɁȶǼ�ɰʍɥɥɁɨɽ�ȶǉɽʥɁɨȟ�Ȉȶ�ɽȃǉȈɨ�ǹƃȴȈȢȈǉɰӝ��ȢȴɁɰɽ�Ɂȶǉ�Ȉȶ�ˎʤǉ�
(19.8%) young people have been physically punished by their parents for 
being LGBTQ+, 87.2% hears homophobic and transphobic remarks in their 
homes, 68.2% do not talk to their parents about their personal life, and 
only 11.3% talks to any trusted adult, all of which negatively impacts their 
physical, mental, and emotional health.

Figure 3.3.
Outness to Parents and Parental Support for Being LGBTQ+

I´m not “out of the closet” 
to any of my parents
or guardians

I´m “out of the closet” 
to at least one parent 
or guardian

54,3%

45,7%

Some support

I´receive a lot of support

They don´t support me
at all

25,2%

22,2%

52,6%

Which of the
following options

best describes
how you are

“out of the closet” 
to your parents

and legal guardians
regarding your

orientation as lesbian,
gay, bisexual, trans,

or other?

How much support
have you received
from your parents

since you “came out”
of the closet?
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Figure 3.4.
How often

to do you talk
with your parents 

when you
have problems?
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Figure3.5.
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Figure 3.6. 
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Figure 3.7.
How often have 

you been punished 
physically by your 
parents for being 

LGBTQ+ or because
your parents think 

you are LGBTQ+?

Figure 3.8. 
In the last year, 
how often have

your family 
members made 

transphobic
or homophobic 

comments?

Figure 3.9. 
During the last year, 

how often have
you talked to

an adult who is not 
part of your family
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etc.) about your

problems at home or 
with your parents

over being LGBTQ+? 
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Figure 3.10. Which adult do you speak with the most about problems you’ve had
at home or with your parents or guardians over being LGBTQ+? 

Friend

Mental Health Professional

School Staff (e.g., teacher, coach,
 librarian, administrator)
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RELIGION In our previous discussion about values among Colombian youth, we 
ȶɁɽǉǁ�ƃ�ɰȈǼȶȈˎƺƃȶɽ�ǁȈǹǹǉɨǉȶƺǉ�ƹǉɽʥǉǉȶ�ɽȃǉ�ȈȴɥɁɨɽƃȶƺǉ�Ɂǹ�ɨǉȢȈǼȈɁȶ�ǹɁɨ�h Ɂʍɽȃ�
in general compared to LGBTQ+ youth in Colombia, with LGBTQ+ youth 
vastly reporting religion as not important.ҪҪ For example, as shown in Figure 
3.2, only 19.6% of LGBTQ+ youth rated religion as “somewhat important” or 
“very important” compared to 67.9% of the general population of youth in 
Colombia. The importance of religion among the general population of 
adults in Colombia was even higher than that of the general population 
of youth. Thus, for many LGBTQ+ youth, there may be a disconnect or 
rift within their families about the importance of religion and religious 
ɥɨƃƺɽȈƺǉɰӝ��ȶ�ǹƃƺɽӗ�ʥȃǉȶ�ƃɰȟǉǁ�Ȉǹ�ɽȃǉʰ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ɽȃǉ�ɰƃȴǉ�ɨǉȢȈǼȈɁȶ�ƃɰ�ɽȃǉȈɨ�
family, only 17.7% said that they did, and an additional 18.2% said that they 
did not know.

Table 3.2 shows the reported family religion as well as the respondents’ 
Ɂʥȶ�ɨǉȢȈǼȈɁʍɰ�ƃǹˎȢȈƃɽȈɁȶӝ�ěȃǉ�ȴƃȚɁɨȈɽʰ�Ɂǹ�:ɁȢɁȴƹȈƃȶ�¸{9ěĂԸ�ʰɁʍɽȃ�ɨǉɥɁɨɽǉǁ�
that their families were Catholic (73.2%), with the next largest group being 
KʤƃȶǼǉȢȈƺƃȢ�:ȃɨȈɰɽȈƃȶɰ�ӯіљӝїՐӰӗ�ʥȃȈƺȃ�ɨǉːǉƺɽ�ɨǉƺǉȶɽ�ɰɽƃɽȈɰɽȈƺɰ�Ɂȶ�ɨǉȢȈǼȈɁȶ�Ȉȶ�
Colombia’s general population.Ҫҫ LGBTQ+ youth, however, most commonly 
ȈǁǉȶɽȈˎǉǁ� ƃɰ� ƃǼȶɁɰɽȈƺ� ӯјѝӝњՐӰ� ƃȶǁ� ƃɽȃǉȈɰɽ� ӯїќӝњՐӰӝ� Ýǹ� ɽȃǉ� ɁɨǼƃȶȈ˃ǉǁ�
ɨǉȢȈǼȈɁȶɰӗ�¸{9ěĂԸ�ʰɁʍɽȃ�ȴɁɰɽ�ƺɁȴȴɁȶȢʰ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�:ƃɽȃɁȢȈƺӗ�ƃȢɽȃɁʍǼȃ�
this was still less than 10% of the sample. To better understand the religious 
involvement of LGBTQ+ youth in Colombia, we asked participants in the 
survey how often they had attended religious services in the past year, 
apart from weddings and funerals. As shown in Figure 3.11, half (50.3%) of 
LGBTQ+ youth reported never having gone to religious services in the past 
year, but 11.6% reported going one or more times a week. When asked why 
they attended religious services, 41.2% reported that they were forced to 
attend by their parents and an additional 14.0% reported that it was a family 

ҪҪ�Śǉ�ƺɁȶǁʍƺɽǉǁ�ƃ�ɰǉɨȈǉɰ�Ɂǹ�ɁȶǉӸɰƃȴɥȢǉ�ɽӸɽǉɰɽɰ�ɽɁ�ƺɁȴɥƃɨǉ�ɽȃǉ�ȴǉƃȶɰ�ǹɨɁȴ�ɽȃǉ�ŚɁɨȢǁ�řƃȢʍǉɰ�Čʍɨʤǉʰ�ǁƃɽƃ�Ɂȶ�
Colombian youth (16-24 years old) to the means from our sample of LGBTQ+ youth in Colombia. The mean 
for the importance of family and of religion were significantly lower among LGBTQ+ youth than would be 
expected from the mean of the general sample of youth. Family: t(3028) = -35.26, p<.001, Cohen’s d =  .77; 
Religion: t(3025) = -77.18, p<.001, Cohen’s d =  .88.

Ҫҫ�Results from the Latinobarómetro survey indicated that 68.9% of their national sample from Colombia 
ȈǁǉȶɽȈˎǉǁ� ƃɰ� :ƃɽȃɁȢȈƺ� ƃȶǁ� іњӝќՐ� ȈǁǉȶɽȈˎǉǁ� ƃɰ� KʤƃȶǼǉȢȈƺƃȢӝ� ČɁʍɨƺǉӖ� :ɁɨɥɁɨƃƺȈɂȶ� ¸ƃɽȈȶɁƹƃɨɂȴǉɽɨɁ� ӯїѕїѕӰӝ�
¸ƃɽȈȶɁƹƃɨɂȴǉɽɨɁ�Čʍɨʤǉʰ�їѕїѕ�ӧǁƃɽƃˎȢǉӨӝ�ĄǉɽɨȈǉʤǉǁ�ǹɨɁȴӖ�https://www.latinobarometro.org/latContents.jsp.

https://www.latinobarometro.org/latContents.jsp
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tradition (see Figure 3.12). Only 1 in 5 LGBTQ+ students (20.9%) said that 
they chose to attend religious services of their own volition. Furthermore, 
some youths indicated that they attended services for another reason not 
listed. Most commonly, they reported that it was because they attended a 
religious school that required attendance of services or that they went to 
keep family members company or make their family happy, as opposed to 
being forced to attend.

Some LGBTQ+ youth who attend religious services may encounter 
ǁȈǹˎƺʍȢɽȈǉɰ� ɰɽǉȴȴȈȶǼ� ǹɨɁȴ� ȶǉǼƃɽȈʤǉ� ȴǉɰɰƃǼǉɰ� ƃƹɁʍɽ� ¸{9ěĂԸ� ɥǉɁɥȢǉ�
from members of the religious congregation and may not be comfortable 
expressing their LGBTQ+ identities with the congregation. Furthermore, 
LGBTQ+ youth may directly encounter problems with individuals of the 
religious congregation related to their LGBTQ+ identities. As shown in 
Figure 3.13, the vast majority of LGBTQ+ youths in Colombia (93.3%) had 
ever heard negative messages about LGBTQ+ people from their religious 
congregation or during services, and 60.3% reported this happened “a lot” or 
“frequently.” Those LGBTQ+ youth who attended religious services were also 
asked to what degree they were out about their LGBTQ+ identities among 
the congregation. As shown in Figure 3.14, the vast majority of LGBTQ+ 
youth were not out at all in the congregation (82.9%). Lastly, we asked youth 
who attended religious services how often they had had problems with 
anyone in the congregation related to being LGBTQ+. Fortunately, as shown 
in Figure 3.15, the majority of LGBTQ+ youth reported that this negative 
experience occurred “never” or “almost never” (80.5%). This data point is 
encouraging. However, it should be nuanced with the fact that the vast 
majority of LGBTQ+ (82.9%) are not out of the closet in the congregation. 
Therefore, the absence of problems related to their identity may be due to 
the fact that they are hiding their LGBTQ+ identity, instead of more positive 
attitudes toward gender and sexuality diversity in religious spaces.

Śȃǉȶ�ʥǉ�ǉʯƃȴȈȶǉǁ�ɽȃǉ�ǹƃȴȈȢʰ�ɨǉȢȈǼȈɁʍɰ�ƃǹˎȢȈƃɽȈɁȶ�ƃȶǁ�ǹɨǉɧʍǉȶƺʰ�Ɂǹ�
ȃǉƃɨȈȶǼ�ȃɁȴɁɥȃɁƹȈƺ�Ɂɨ�ɽɨƃȶɰɥȃɁƹȈƺ�ɨǉȴƃɨȟɰӗ�ʰɁʍɽȃ�ǹɨɁȴ�:ƃɽȃɁȢȈƺ�ǹƃȴȈȢȈǉɰ�
ʥǉɨǉ�Ȣǉɰɰ�ȢȈȟǉȢʰ�ɽɁ�ȃǉƃɨ�ɽȃǉɰǉ�ɽʰɥǉɰ�Ɂǹ�ɨǉȴƃɨȟɰ�Ȉȶ�ɽȃǉȈɨ�ɨǉȢȈǼȈɁʍɰ�ȈȶɰɽȈɽʍɽȈɁȶ�
ɽȃƃȶ� ɽȃɁɰǉ� ʥȃɁɰǉ� ǹƃȴȈȢȈǉɰ� ʥǉɨǉ� Ɂǹ� ƃȶɁɽȃǉɨ� :ȃɨȈɰɽȈƃȶ� ǁǉȶɁȴȈȶƃɽȈɁȶӝҪҬ 
ČȈȴȈȢƃɨȢʰӗ�ʥǉ� ǹɁʍȶǁ� ɽȃƃɽ� ʰɁʍɽȃ�ʥȃɁɰǉ� ǹƃȴȈȢȈǉɰ�ʥǉɨǉ�:ƃɽȃɁȢȈƺ� ɨǉɥɁɨɽǉǁ� ƃ�
ȢɁʥǉɨ�ǹɨǉɧʍǉȶƺʰ�Ɂǹ�ȶǉǼƃɽȈʤǉ�ȈȶɽǉɨƃƺɽȈɁȶɰ�ʥȈɽȃ�ȴǉȴƹǉɨɰ�Ɂǹ�ɽȃǉ�ƺɁȶǼɨǉǼƃɽȈɁȶ�
ƃƹɁʍɽ�ɽȃǉȈɨ�̧ {9ěĂԸ�ȈǁǉȶɽȈɽȈǉɰ�ɽȃƃȶ�ɽȃɁɰǉ�Ɂǹ�ƃȶɁɽȃǉɨ�:ȃɨȈɰɽȈƃȶ�ǁǉȶɁȴȈȶƃɽȈɁȶ�
ƃȶǁ�ƃ�ȴƃɨǼȈȶƃȢȢʰ� ȢɁʥǉɨ� ǹɨǉɧʍǉȶƺʰ� ɽȃƃȶ�ɽȃɁɰǉ� ǹɨɁȴ�KʤƃȶǼǉȢȈƺƃȢ�:ȃɨȈɰɽȈƃȶ�
ǹƃȴȈȢȈǉɰӝ�ěȃǉɨǉ�ʥƃɰӗ�ȃɁʥǉʤǉɨӗ�ȶɁ�ɨǉȢƃɽȈɁȶ�ƹǉɽʥǉǉȶ�ǹƃȴȈȢʰ�ɨǉȢȈǼȈɁʍɰ�ƃǹˎȢȈƃɽȈɁȶ�
ƃȶǁ�ƹǉȈȶǼ�Ɂʍɽ�Ȉȶ�ɽȃǉ�ƺɁȶǼɨǉǼƃɽȈɁȶӝҪҭ

For LGBTQ+ youth who attend religious services, hearing negative 
statements about LGBTQ+ people or having negative interactions on this 
point with members of the congregation could take a negative toll on 
their psychological well-being. We found that attending services, in and 
Ɂǹ�ȈɽɰǉȢǹӗ�ʥƃɰ�ȶɁɽ�ɨǉȢƃɽǉǁ�ɽɁ�ɥɰʰƺȃɁȢɁǼȈƺƃȢ�ʥǉȢȢӸƹǉȈȶǼӝ��Ɂʥǉʤǉɨӗ�ʥǉ�ǁȈǁ�ˎȶǁ�
that hearing negative statements about LGBTQ+ people from the religious 
congregation was related to lower self-esteem, greater depression, and 
an increase likelihood of suicidal ideation (see Figure 3.16).ҪҮ For example, 
as shown in Figure 3.16., 57.5% of LGBTQ+ youth who reported higher 
frequencies of negative remarks in their religious institutions (“a lot” or 

ҪҬ�9ǉƺƃʍɰǉ�Ɂǹ�ɽȃǉ�ɰȴƃȢȢ�ɥǉɨƺǉȶɽƃǼǉɰ�Ɂǹ�ȴƃȶʰ�ɨǉȢȈǼȈɁȶɰ�ɨǉɥɨǉɰǉȶɽǉǁ�Ȉȶ�ɽȃǉ�ɰƃȴɥȢǉӗ�ǹƃȴȈȢʰ�ɨǉȢȈǼȈɁʍɰ�ƃǹǹȈȢȈƃɽȈɁȶ�
was categorized into four groups for this analysis: Catholic, Evangelical Christian, Another Christian Religion, 
and Another Religion. Results of a one-way analysis of variance (ANOVA) indicated significant mean differences 
in the frequency of hearing homophobic or transphobic remarks from the religious congregation: F(3, 1349) = 
8.71, p<.001. Pairwise comparisons were considered at p < .05 and showed that the mean frequency of remarks 
was lower for the Catholic group than for the Evangelical Christian or Another Christian Religion groups, and 
no other significant differences.

Ҫҭ�9ǉƺƃʍɰǉ�Ɂǹ�ɽȃǉ�ɰȴƃȢȢ�ɥǉɨƺǉȶɽƃǼǉɰ�Ɂǹ�ȴƃȶʰ�ɨǉȢȈǼȈɁȶɰ�ɨǉɥɨǉɰǉȶɽǉǁ�Ȉȶ�ɽȃǉ�ɰƃȴɥȢǉӗ�ǹƃȴȈȢʰ�ɨǉȢȈǼȈɁʍɰ�ƃǹǹȈȢȈƃɽȈɁȶ�ʥƃɰ�
categorized into four groups for this analysis: Catholic, Evangelical Christian, Another Christian Religion, and 
Another Religion. Results of a one-way analysis of variance (ANOVA) indicated significant mean differences in 
the frequency of hearing homophobic or transphobic remarks from the religious congregation: F(3, 1301) = 2.76, 
p<.05. Pairwise comparisons showed that the mean frequency of remarks was lower for the Catholic group 
than for the Another Christian Religion group (p < .001), and marginally lower for the Catholic group compared 
to the Evangelical Christian group (p < .10).

ҪҮ� ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥɰ�ƹǉɽʥǉǉȶ� ǹɨǉɧʍǉȶƺʰ�Ɂǹ�ȶǉǼƃɽȈʤǉ� ɨǉȴƃɨȟɰ�ƃȶǁ�ɥɰʰƺȃɁȢɁǼȈƺƃȢ�ʥǉȢȢӸƹǉȈȶǼ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʥȈɽȃ�
Pearson correlations. Depression: r(1159) = .21, p < .001; Suicidality: r(1155) = .13, p < .001; Self-Esteem: r(1107) = -.14, p < .001.

ҫҥ� ěȃǉ� ɨǉȢƃɽȈɁȶɰȃȈɥɰ� ƹǉɽʥǉǉȶ� ǹɨǉɧʍǉȶƺʰ� Ɂǹ� ȶǉǼƃɽȈʤǉ� ȈȶɽǉɨƃƺɽȈɁȶɰ� ʥȈɽȃ� ɽȃǉ� ɨǉȢȈǼȈɁʍɰ� ƺɁȶǼɨǉǼƃɽȈɁȶ� ƃȶǁ�
psychological well-being were examined with Pearson correlations. Depression: r(1120) = .15, p < .001; Suicidality: 
r(1117) = .10, p < .001; Self-Esteem: r(1068) = -.08, p < .05.
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Table 3.2��7JQNLNTZX�&KąQNFYNTS��+FRNQ^�FSI�8JQK�
S"�����

Figure 3.11.
Besides weddings

and funerals,
how often did you 

attend rites
or religious services 

virtually or in person
in the last year?

Family Self

Catholics 73.2% n=2086 8.8% n=198

Evangelical Christians 14.2% n=404 2.7% n=61

Agnostics 2.1% n=61 38.5% n=863

Atheists 1.8% n=52 27.5% n=617

Pentecostals 1.4% n=39 0.3% n=7

Jehovah’s Witnesses 1.3% n=38 0.4% n=9

Church of Jesus Christ of Latter-day Saints 1.0% n=28 0.2% n=4

Protestants 0.9% n=26 0.8% n=17

Spiritual (no particular religion) 0.7% n=21 5.4% n=120

Seventh-day Adventists 0.5% n=15 0.1% n=3

Jews 0.3% n=8 0.4% n=9

Muslims 0.1% n=2 0.0% n=1

Buddhists 0.1% n=3 1.8% n=40

Other religion 1.3% n=36 9.4% n=210

Multiple religions 0.7% n=20 0.0% n=0

No religion 0.3% n=9 3.7% n=83

7,7%

16,9%

6,8%

14,3%

50,3%

3,9%

Never, probably never

Once a year

Only on special 
holidays

Once a month

Once a week

More than once
a week

“frequently”) had higher levels of depression compared to 43.9% of those 
who reported lower frequencies (“never,” “almost never,” or “sometimes”). 
Similarly, as shown in Figure 3.17, having negative interactions with 
members of the congregation was related to increased depression and 
suicidality and decreased self-esteem.ҫҥ
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Figure 3.13.
How often have 

you heard negative 
messages about 

LGBTQ+ people in 
religious services or 

from members
of the religious 
commmunity?

Figure 3.14.
Which of the 

following options
best describes 

how you are
“out of the closet” 

to members of your 
church or religious 

community regarding 
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lesbian, gay,
bisexual, trans,

or other?

Figure 3.12.
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majority of the members
of my religious community
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members of my religious 
community 
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Figure 3.16. Hearing Negative Comments About LGBTQ+ People From the Religious 
Congregation and Psychological Well-being
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Figure 3.17. Negative Interactions With Members of the Religious Congregation
for Being LGBTQ+ 

How often have you had 
INKąHZQYNJX�\NYM�XTRJ�RJRGJW�

of your church or religious 
community for being LGBTQ+? 

EXPERIENCES
WITH

CONVERSION 
“THERAPY”

Conversion “therapy” is a discredited practice intended to change 
the sexual orientation, gender identity, or gender expression of LGBTQ+ 
ɥǉɁɥȢǉӝ� Ąǉƺǉȶɽ� ɨǉɰǉƃɨƺȃ� ȃƃɰ� ɰȃɁʥȶ� ɽȃƃɽ� Ɂȶǉ� Ȉȶ� ˎʤǉ� ¸{9ěĂԸ� ƃǁʍȢɽɰ� Ȉȶ�
Colombia reported having undergone conversion “therapy,” and the rate 
was even higher among transgender adults.ҫҦ Further, the research shows 
that nearly half of these adults said it was from a religious leader. In addition, 
evidence from the United States suggests that conversion “therapy” can be 
even more harmful for LGBTQ+ adolescents.ҫҧ In our survey, LGBTQ+ youth 
in Colombia were asked whether someone had tried to persuade them to 
change their sexual orientation or gender identity. As shown in Figure 3.18, 
61.0% of LGBTQ+ youth had said that someone had tried to persuade them, 
and an additional 10.1% said that they were not sure. It is important to note 
that this percentage of LGBTQ+ youth in Colombia who had undergone 
conversion “therapy” was higher than that of the percentage of LGBTQ+ 
ƃǁʍȢɽɰ�ʥȃɁ�ȃƃǁӝ�ěȃȈɰ�ɰɽƃɽȈɰɽȈƺ�ȴȈǼȃɽ�ɨǉːǉƺɽ�ƃȶ�Ȉȶƺɨǉƃɰǉ�Ȉȶ�ɽȃǉɰǉ�ԄɽȃǉɨƃɥȈǉɰԅ�
for the younger generation in Colombia. However, it may also be that our 
ɰʍɨʤǉʰ�ǁȈǁ�ȶɁɽ�ɰɥǉƺȈˎƺƃȢȢʰ�ƃɰȟ�ƃƹɁʍɽ�ԄƺɁȶʤǉɨɰȈɁȶ�ɽȃǉɨƃɥʰӗԅ�ƹʍɽ�ʥƃɰ�ƹɨɁƃǁǉɨ�
in asking whether they had been persuaded to undergo such “treatment” 
(i.e., not whether they had or had not). 

We further asked who had tried to persuade them to change their 
sexual orientation or gender identity, and most reported that it had been 
either a parent (60.2%) or another family member (40.3%) as shown 
in Figure 3.19. In addition, nearly a third (31.4%) reported it had been a 
religious leader, and 17.4% reported that it was someone in a professional 
position, including an educator or a medical or mental health professional. 

ҫҦ�ǁǉȢ�ĄȊɁӸ{Ɂȶ˃ƅȢǉ˃ӗ��ӝ�Ãӝӗ�Źǉƃӗ�Ãӝ�:ӝӗ�yȢɂɨǉ˃ӸAɁȶƃǁɁӗ�°ӝӗ�ěɁɨɨǉɰӸČƃȢƃ˃ƃɨӗ�Āӝӗ��ƹǉȢȢɁӸ¸ʍɧʍǉӗ�Aӝӗ�{ƃɨƺȊƃӸÃɁȶɽƃɀɁӗ�Kӝ�
�ӝӗ�{ƃɨƺȊƃӸĄɁȶƺƃȢȢɁӗ�Āӝ��ӝӗ�ƃȶǁ�Ãǉʰǉɨӗ� �ӝ��ӝ (2021). Sexual Orientation and Gender Identity Change Efforts and 
Suicide Morbidity Among Sexual and Gender Minority Adults in Colombia. Los Angeles: Williams Institute.

ҫҧ�Čʍƹɰɽƃȶƺǉ��ƹʍɰǉ�ƃȶǁ�ÃǉȶɽƃȢ��ǉƃȢɽȃ�ČǉɨʤȈƺǉɰ��ǁȴȈȶȈɰɽɨƃɽȈɁȶӗ�KȶǁȈȶǼ�:ɁȶʤǉɨɰȈɁȶ�ěȃǉɨƃɥʰӖ
Supporting and Affirming LGBTQ Youth. HHS Publication No. (SMA) 15-4928. Rockville,
MD: Substance Abuse and Mental Health Services Administration, 2015.
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As shown in Figure 3.20, when asked why they participated in “treatments,” 
most youth (78.6%) reported that they were forced by their parents.

We examined whether there were differences across sexual 
orientations or gender identities in the prevalence of being persuaded 
into some form of conversion therapy. Although the rates were high 
across gender identity groups, transgender and nonbinary youth were 
most likely to report this happening to them, similar to the experiences of 
LGBTQ+ adults in Colombia. For example, 70.9% of transgender youth and 
69.6% of nonbinary youth said this had happened, compared to 59.4% of 
cisgender female youth and 57.7% of cisgender male youth.ҫҨ With regard 
ɽɁ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶӗ�ʰɁʍɽȃ�ʥȃɁ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ȢǉɰƹȈƃȶ�Ɂɨ�Ǽƃʰӗ�ɥƃȶɰǉʯʍƃȢӗ�Ɂɨ�
with another sexual orientation were more likely to report having been 
persuaded to change their sexual orientation or gender identity than 
bisexual youth, youth who were questioning their sexual orientation, and 
youth who had another sexual orientation.ҫҩ

Being forced or persuaded to change one’s sexual orientation or 
gender identity can have devastating effects on the well-being of the 
LGBTQ+ young person. Among the youth in this study, having been forced 
or pressured to change was related to higher levels of depression and a 
greater likelihood of having seriously considered suicide.ҫҪ-ҫҫ As shown 
in Figure 3.21, for example, 48.2% of youth who had not been forced or 
pressured to alter their sexual orientation or gender identity reported 
having seriously contemplated suicide in the past year, compared to 63.9% 
of youth who had been subjected to that pressure. In addition, being 
forced or pressured to change one’s LGBTQ+ identity was associated with 
lower self-esteem.ҫҬ As also shown in Figure 3.21, 46.7% of LGBTQ+ youth 
who had experienced this reported low levels of self-esteem, compared to 
51.8% of those who had not.

ҫҨ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ǉʯƃȴȈȶȈȶǼ�ƹǉȈȶǼ�ɥǉɨɰʍƃǁǉǁ�ɽɁ�ƺȃƃȶǼǉ�ɰǉʯʍƃȢ�ɁɨȈǉȶɽƃɽȈɁȶ�Ɂɨ�Ǽǉȶǁǉɨ�ȈǁǉȶɽȈɽʰ�
by gender, and differences in column proportions were examined at p < .05: Ȥ2 = 36.31, df = 10, p<.001, Cramer’s 
V = .11. The proportion of youth reporting that they had been persuaded was higher among transgender youth 
(70.9%) and nonbinary youth (69.6%) than among all other groups: cisgender male and female youth (57.7% 
and 59.4%, respectively) , youth who were questioning their gender (57.6%) and youth with another gender 
identity (50.0%). 

ҫҩ� Chi-square tests were performed examining being persuaded to change sexual orientation or gender 
identity by sexual orientation, and differences in column proportions were examined at p < .05: Ȥ2 = 36.06, df = 
8, p<.001, Cramer’s V = .11. The proportion of youth reporting that they had been persuaded was higher among 
gay or lesbian youth (66.0%), pansexual youth (65.4%) and youth with another sexual orientation (67.5%) than 
among bisexual youth (56.1%) and youth who were questioning their sexual orientation (47.4%). 

ҫҪ� To examine the relationship between a categorical variable indicating whether or not youth had been 
persuaded or forced to change their sexual orientation or gender identity and depression, a point-biserial 
correlation was performed: r(2141) = .18, p < .001.

ҫҫ To examine the relationship having been persuaded or forced to change their sexual orientation or gender 
identity and having seriously contemplated suicide in the past year, a Chi-square analysis was performed: Ȥ2 = 
47.00, df = 1, p < .001, ĭ = .15. 

ҫҬ To examine the relationship between a categorical variable indicating whether or not youth had been 
persuaded or forced to change their sexual orientation or gender identity and self-esteem, a point-biserial 
correlation was performed: r(2141) = -.10, p < .001.

Figure 3.18.
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Figure 3.20. Why did you attend those treatments or therapies?

Figure 3.19. Who tried to change your sexual orientation or gender identity?
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Figure 3.21. Conversion “Therapy” and Psychological Well-being
(Percantage of LGBTQ+ students reporting high levels)

Someone has tried to 
convince you to change your sexual 

orientation or gender identity

EXPERIENCES
IN THE :Ýř�Aӳіў�

PANDEMIC

ҫҭ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ǉʯƃȴȈȶȈȶǼ�ɽȃǉ�ɥǉɨƺǉȶɽ�Ɂǹ�h Ɂʍɽȃ�ƃǼɨǉǉȈȶǼ�ӯԄƃǼɨǉǉԅ�Ɂɨ�ԄɰɽɨɁȶǼȢʰ�ƃǼɨǉǉԅӰ�ʥȈɽȃ�ɽȃǉ�
statement “I’m worried my family will find out I’m LGBTQ+ now that I’m at home more” by whether they were 
out to at least one parent or not: Ȥ2 = 473.48, df = 1, p<.001, ĭ = -.42.

As discussed in Part I of this report, the ongoing complications 
brought on by the COVID-19 pandemic into 2021 meant that less than 1 in 
10 LGBTQ+ students in Colombia had been in school in person the entire 
year. Consequentially, LGBTQ+ youth may have been spending more time 
at home and with their families because of pandemic restrictions, even if 
they were no longer in school. For youth (LGBTQ+ and otherwise), spending 
more time with their families may have been a source of stress if they did 
not enjoy positive relationships with their parents or if there were family 
ƺɁȶːȈƺɽɰӝ� ¸{9ěĂԸ� ʰɁʍɽȃ�ɥƃɨɽȈƺʍȢƃɨȢʰ�ȴƃʰ�ȶɁɽ� ȃƃʤǉ�ȃƃǁ� ɽȃǉ� ɰƃȴǉ� ƃƺƺǉɰɰ�
to supportive peers and other resources as they had once had before the 
pandemic. Furthermore, those youth who were not out to their families 
may have struggled with the added anxiety of their family members 
learning about their identities. As is the case for most individuals globally, 
they may have also had heightened fear and anxiety about their health 
or the health of family and friends. For these reasons, we felt that it was 
essential to ask the youth in our survey about their experiences related 
to the pandemic: 1) LGBTQ+-related matters, 2) support from friends and 
family, 3) education, and 4) health and well-being (see Figure 3.22).

¸{9ěĂԸӳĄK¸�ěKA�Ã�ěěKĄČӝ
About a third of LGBTQ+ youth in Colombia (33.8%) said that being 

at home with their family because of the pandemic had been a problem 
because of their LGBTQ+ identities. Nevertheless, the vast majority of 
LGBTQ+ youth in Colombia (83.4%) missed spending time with people who 
accept and support them as LGBTQ+ people. Slightly more than half of 
young LGBTQ+ people (55.1%) reported feeling worried about their family 
ˎȶǁȈȶǼ�Ɂʍɽ�ɽȃƃɽ�ɽȃǉʰ�ƃɨǉ�¸{9ěĂԸ�ƹǉƺƃʍɰǉ�Ɂǹ�ɰɁ�ȴʍƺȃ�ɽȈȴǉ�ɰɥǉȶɽ�ƃɽ�ȃɁȴǉӝ�
This percentage was understandably higher among those who were not 
out to any parent or guardian than among those who were out to at least 
one (78.1% vs. 35.9%).ҫҭ
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ҫҮ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ǉʯƃȴȈȶȈȶǼ�ɽȃǉ�ɥǉɨƺǉȶɽ�Ɂǹ�ʰɁʍɽȃ�ƃǼɨǉǉȈȶǼ�ӯԄƃǼɨǉǉԅ�Ɂɨ�ԄɰɽɨɁȶǼȢʰ�ƃǼɨǉǉԅӰ�ʥȈɽȃ�
the statement “I’m worried my family will find out I’m LGBTQ+ now that I’m at home more” by the percent 
of youth agreeing with the statement “I’m happy to be able to spend more time at home”: Ȥ2 = 220.41, df = 1, 
p<.001, ĭ�= .29.

Ҭҥ�ěȃǉ�ɥǉɨƺǉȶɽ�Ɂǹ�ʰɁʍɽȃ�ʥȃɁ�ʥǉɨǉ�Ȉȶ�ɰƺȃɁɁȢ�ǁʍɨȈȶǼ 2021 were more likely to report that they missed being in 
school compared to those who were not in school (59.1% vs. 51.5%): Ȥ2 = 15.58, df = 1, p<.001, ĭ = .08.

ҬҦ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ǉʯƃȴȈȶȈȶǼ�ɽȃǉ�ɥǉɨƺǉȶɽ�Ɂǹ�ʰɁʍɽȃ�ƃǼɨǉǉȈȶǼ�ӯԄƃǼɨǉǉԅ�Ɂɨ�ԄɰɽɨɁȶǼȢʰ�ƃǼɨǉǉԅӰ�ʥȈɽȃ�
the statement “I’m happy to be able to spend more time at home” by the percent of youth agreeing with 
the statement “During the pandemic, I’ve consumed more alcohol, marijuana, or other drugs than before it 
started”: Ȥ2 = 14.90, df = 1, p<.001, ĭ = -.08.

ČĩĀĀÝĄě�yĄÝÃ�y�Ã�¸ť��ÇA�yĄ�KÇAČӝ
LGBTQ+ youth overwhelmingly (84.4%) reported that their friends 

had supported them during this time, indicating that social distancing 
measures may not have necessarily hindered their supportive interactions 
with peers. About half of the youth in our survey said they were happy to 
spend more time at home during the pandemic (47.9%), and about half 
said their family supported them during this time (50.5%). It is important 
to note that youths’ feelings towards spending time at home and having 
a supportive family are not necessarily independent. The young LGBTQ+ 
people who reported that their family was not supportive of them were 
half as likely to claim that they were happy spending time at home (33.1% 
vs. 62.2%).ҫҮ

KAĩ:�ě�ÝÇӝ
Slightly more than half of youth (55.1%) reported that they missed 

school because of the pandemic.Ҭҥ However, less than a third (28.9%) 
reported that they are happier at home because school was an unsafe 
space for them. Although youth may be spending more time online during 
the pandemic, few (17.5%) reported being subjected to more cyberbullying 
during the pandemic.

�K�¸ě���ÇA�ŚK¸¸ӳ9K�Ç{ӝ
More than half of LGBTQ+ youth (60.9%) reported being concerned 

about their own health during the pandemic, and the vast majority (85.6%) 
claimed that their mental health had worsened. In addition, a third of 
youth (32.2%) reported using more alcohol, marijuana, or other drugs 
during this period. For some of these youth, the increased use of alcohol 
or drugs may be a means of coping or self-medicating related to stressors 
associated with the pandemic. Those who reported having worse mental 
health during the pandemic were more likely to report using alcohol or 
drugs than those who did not (33.9% vs. 22.8%). In addition, youth who 
were unhappy spending more time at home were also more likely to 
report elevated drug and alcohol use (35.6% vs. 28.5%).ҬҦ
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Figure 3.22. Concerns About COVID-19 (percent reporting “strongly agree” or “agree”)
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Research on online activities among youth in Colombia prior to the 
:Ýř�AӸіў� ɥƃȶǁǉȴȈƺ� ȈȶǁȈƺƃɽǉǁ� ɽȃƃɽ� іћӸʰǉƃɨӸɁȢǁɰ� ɰɥǉȶɽӗ� Ɂȶ� ƃʤǉɨƃǼǉӗ� ˎʤǉ�
hours a day on the internet. That time may likely have increased during 
the pandemic as many schools resorted to remote, online learning. As 
discussed in Part 1 of this report, very few LGBTQ+ students in Colombia are 
ǉʯɥɁɰǉǁ� ɽɁ�ɥɁɰȈɽȈʤǉ� ȈȶǹɁɨȴƃɽȈɁȶ�Ɂȶ�ǉʤǉȶɽɰӗ� ˎǼʍɨǉɰӗ� ƃȶǁ� ɽɁɥȈƺɰ� ɨǉȢƃɽǉǁ� ɽɁ�
their identities in school. As a result, the internet may serve as a vital source 
of connection to peer groups, and as a source of information on LGBTQ+ 
identity, health, and politics. 

Our survey respondents were asked what devices they use to connect 
to the internet. The vast majority of LGBTQ+ youth (95.0%) reported that 
they use their cell phone to access the internet, and in addition, more than 
half (56.8%) have their own computer at home that they use to access 
the internet (see Figure 3.23). When asked about the types of social media 
or networks they engage with online, youth most commonly reported 
spending their time on WhatsApp, YouTube, Instagram, and TikTok, and 
less commonly on dating sites (e.g., Tinder, Grindr), Tumblr, and Reddit (see 
Figure 3.24).
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The LGBTQ+ youth in our survey were also asked what online 
activities they access related to LGBTQ+ information and issues. The 
most commonly reported activity, as shown in Figure 3.25, was watching 
ɽǉȢǉʤȈɰȈɁȶӗ�ˎȢȴɰӗ�Ɂɨ�Ɂɽȃǉɨ�ȴǉǁȈƃ�ʥȈɽȃ�¸{9ěĂԸ�ɽȃǉȴǉɰ�ӯќћӝћՐӰӗ�ǹɁȢȢɁʥǉǁ�ƹʰ�
watching other online videos with LGBTQ+ themes (63.0%), learning about 
sex and sexuality (61.8%), and searching for information on LGBTQ+ issues 
(58.2%).Ҭҧ Youth least reported going online to write posts or commentaries 
about sexual and gender diversity (21.5%) and participate in discussion 
forums on LGBTQ+ issues. Less than 10% of these youth reported never 
going online for any of these activities (8.7%). Even though Colombians in 
rural areas may have less access to the internet, depending on their region, 
there were no differences among urban, suburban, and rural youth in the 
ɽʰɥǉɰ� Ɂǹ� ƃƺɽȈʤȈɽȈǉɰ� ɽȃǉʰ� ɨǉɥɁɨɽǉǁ� ɁȶȢȈȶǉӝ� �Ɂʥǉʤǉɨӗ� ɽȃǉɨǉ� ʥǉɨǉ� ɰȈǼȶȈˎƺƃȶɽ�
differences by gender.ҬҨ Transgender and nonbinary youth, compared to 
cisgender youth, were more likely to report conducting all of the activities 
we asked about, with the exception of watching videos on LGBTQ+ issues, 
ȢǉƃɨȶȈȶǼ� ƃƹɁʍɽ� ɰǉʯ� ƃȶǁ� ɰǉʯʍƃȢȈɽʰӗ� ƃȶǁ� ˎȶǁȈȶǼ� ǹɨȈǉȶǁɰ� Ɂɨ� ɥƃɨɽȶǉɨɰ� ɁȶȢȈȶǉӝ�
Thus, it may be that transgender and nonbinary youth have a greater need 
for information and are generally more inclined to participate in online 
discussions.

Lastly, LGBTQ+ youth were asked what types of information they 
had sought online in the past year. �ɰ�ɰȃɁʥȶ�Ȉȶ�yȈǼʍɨǉ�јӝїћӗ�ȴɁɰɽ�ʰɁʍɽȃ�
ɨǉɥɁɨɽǉǁ�ȢɁɁȟȈȶǼ�ǹɁɨ�ȈȶǹɁɨȴƃɽȈɁȶ�ƃƹɁʍɽ�ǁǉɥɨǉɰɰȈɁȶӗ�ɰʍȈƺȈǁǉ�ƃȶǁ�ȴǉȶɽƃȢ�
ȃǉƃȢɽȃ�ӯќћӝњՐӰӗ�ƃȶǁ�ɰǉʯʍƃȢȈɽʰ�Ɂɨ�ɰǉʯʍƃȢ�ƃɽɽɨƃƺɽȈɁȶ�ӯќљӝѝՐӰ.Ҭҩ Although, as 
a whole, the survey sample of LGBTQ+ youth were least likely to report 
going online to learn about medical transitions (16.8%), it was considerably 
more common among transgender youth—two-thirds of transgender 
youth (68.7%) had searched for information on this topic in the past year. ҬҪ�
:ȈɰǼǉȶǁǉɨ�ȴƃȢǉɰ�ʥǉɨǉ�ȴɁɨǉ�ȢȈȟǉȢʰ�ɽɁ�ɰǉƃɨƺȃ�ǹɁɨ�ɰɥǉƺȈˎƺ�ȈȶǹɁɨȴƃɽȈɁȶ�ƃƹɁʍɽ�
ɰǉʯ� ƃȶǁ� ɰǉʯʍƃȢȈɽʰ� ɽȃƃȶ� ƃȢȢ� Ɂɽȃǉɨ� ʰɁʍɽȃӗ� ɰɥǉƺȈˎƺƃȢȢʰ� ��řӣ��AČ� ƃȶǁ� Ɂɽȃǉɨ�
sexually transmitted diseases, condom use, and the how-tos of sexual 
activity than all other youth. Cisgender females were more likely to seek 
information about contraception than cisgender males and transgender 
youth.

Ҭҧ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ� Ȉȶ� ɽȃǉ� ɽʰɥǉɰ�Ɂǹ�ƃƺɽȈʤȈɽȈǉɰ�ƺɁȶǁʍƺɽǉǁ�ɁȶȢȈȶǉ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�ƃ� ɨǉɥǉƃɽǉǁ�ȴǉƃɰʍɨǉɰ�
multiple analysis of variance: Pillai’s Trace = .63, F(11, 2544) =387.55, p<.001. Pairwise comparisons showed that all 
ɰȈɽǉɰ�ʥǉɨǉ�ɰȈǼȶȈǹȈƺƃȶɽȢʰ�ǁȈǹǹǉɨǉȶɽ�ǹɨɁȴ�Ɂȶǉ�ƃȶɁɽȃǉɨ�ɨǉǼƃɨǁȈȶǼ�ɽȃǉ�ȢȈȟǉȢȈȃɁɁǁ�Ɂǹ�ƹǉȈȶǼ�ƺɁȶǁʍƺɽǉǁ�ƃɽ�ɥ�Կ�ӝҥҪӗ�ʥȈɽȃ�
the following exceptions: watching videos on LGBTQ+ issues and learning about sex and sexuality were not 
different, and participating in virtual communities or discussion forums on LGBTQ+ issues and writing posts or 
comment on articles about sexual and gender diversity were not different.

ҬҨ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�ƹʰ�Ǽǉȶǁǉɨ� Ȉȶ� ɽȃǉ� ɽʰɥǉɰ�Ɂǹ�ƃƺɽȈʤȈɽȈǉɰ�ƺɁȶǁʍƺɽǉǁ�ɁȶȢȈȶǉ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�ƃ�ȴʍȢɽȈɥȢǉ�
analysis of variance, comparing four gender groups: cisgender female, cisgender male, transgender and 
nonbinary, and questioning): Pillai’s Trace = .09, F(36, 7476) = 6.71, p<.001. Pairwise comparisons were considered 
at p < .05 and indicated differences by gender in all activities except for watching television and other media 
with LGBTQ+ themes and learning about sex and sexuality. Transgender and nonbinary students were more 
likely than all others to: look for information on LGBTQ+ issues, read LGBTQ+ news, and were more likely than 
cisgender male and female youth to watch LGBTQ+ videos, participate in discussion forums, raise their voice 
on political issues, be part of a digital community, and write posts or comments on sexual and gender diversity. 
In addition, cisgender females were less likely than all others to go online to meet LGBTQ+ people and to find 
friends or partners, and cisgender males were more likely than all others to do both of these activities.

Ҭҩ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ�Ȉȶ�ɽȃǉ�ɽʰɥǉɰ�Ɂǹ�ȈȶǹɁɨȴƃɽȈɁȶ�ɰɁʍǼȃɽ�ɁȶȢȈȶǉ�Ȉȶ�ɽȃǉ�ɥƃɰɽ�ʰǉƃɨ�ʥǉɨǉ�ǉʯƃȴȈȶǉǁ�ʍɰȈȶǼ�ƃ�ɨǉɥǉƃɽǉǁ�
measures multiple analysis of variance: Pillai’s Trace = .72, F(8, 2489) =799.82, p<.001. Pairwise comparisons 
showed that each type of information were significantly different from one another at p < .05, with the 
following exceptions: information about HIV/AIDS and other STDs was not different from information about 
condom use, information about HIV/AIDS and other STDs, information about contraception, and information 
about the how-tos of sex were not different from each other, and information about sexuality in general and 
information about mental health were not different.

ҬҪ�Ãǉƃȶ�ǁȈǹǹǉɨǉȶƺǉɰ� ƹʰ� Ǽǉȶǁǉɨ� Ȉȶ� ɽȃǉ� ɽʰɥǉɰ� Ɂǹ� ȈȶǹɁɨȴƃɽȈɁȶ� ɰɁʍǼȃɽ� ɁȶȢȈȶǉ� Ȉȶ� ɽȃǉ� ɥƃɰɽ� ʰǉƃɨ�ʥǉɨǉ� ǉʯƃȴȈȶǉǁ�
using a measures multiple analysis of variance, comparing four gender groups: cisgender female, cisgender 
male, transgender and nonbinary, and questioning: Pillai’s Trace = .28, F(27, 7320) = 27.39, p<.001. Pairwise 
comparisons were considered at p < .05 and indicated differences by gender in all types of information except 
for general information about sex and sexuality. Transgender and nonbinary youth were more likely to seek 
our information about medical transition than all other youth and were more likely than cisgender males 
and females to seek out information about harassment and assault. Questioning youth were more likely than 
cisgender females to seek out information about medical transition, more likely than cisgender males to 
seek out information about harassment and assault, and more likely to say they sought no information than 
cisgender females and transgender and nonbinary youth. Cisgender males were more likely than all others to 
seek out information about condom use, HIV/AIDs and other STDS, and how-tos of sex and were less likely than 
all others to seek out information about mental health. Cisgender females were more likely than all others to 
seek out information about contraception and were more likely to seek information about how-tos of sex than 
transgender and nonbinary youth.
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These results of LGBTQ+ youth’s activity online demonstrates the 
importance of the internet as a tool to engage with peers and learn 
information about LGBTQ+ issues. With regard to information, it is important 
to note that this also likely compensates for the lack of any inclusion on 
LGBTQ+ issues in the curriculum. And although the internet can be a source 
Ɂǹ�ȴƃȶʰ�ɨǉɥʍɽƃƹȢǉ�ɰȈɽǉɰӗ�Ȉɽ�Ȉɰ�ƃȢɰɁ�ˎȢȢǉǁ�ʥȈɽȃ�ɰȈɽǉɰ�ʥȈɽȃ�ȴȈɰȈȶǹɁɨȴƃɽȈɁȶӝ��ȶǁ�
when youth do not received guidance on how to search for information, 
we cannot be sure they are learning accurate information.

Figure 3.23. Which of the following devices do you normally use to connect
to the internet?

Figure 3.24. How often do you use the following social networks?
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Figure 3.25. Which of the following activities do you perform online?

Figure 3.26. En los últimos 12 meses, ¿buscó en internet información relacionada
con alguno de los siguientes temas?
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HOPE
FOR THE FUTURE

LIMITATIONS

Although many LGBTQ+ youth in our survey report challenges 
regarding school safety, family relationships, religion, the COVID-19 
pandemic, and mental health, we also see in what ways some of these 
adolescents are thriving: many report having family support and many 
are seeking out information and social connections online. We asked the 
¸{9ěĂԸ�ʰɁʍɽȃ�Ȉȶ�Ɂʍɨ�ɰʍɨʤǉʰ�Ȉǹ�ɽȃǉʰ�ɽȃɁʍǼȃɽ�ɽȃȈȶǼɰ�ʥɁʍȢǁ�ƹǉ�ƹǉɽɽǉɨ�Ȉȶ�ˎʤǉ�
years, and as shown in Figure 3.27, more than two-thirds (68.8%) thought 
things would be better in the future, while a mere 5.0% believed that things 
would get worse. There were, however, differences by gender in these hopes 
for the future.Ҭҫ Transgender and nonbinary youth were more likely to say 
that things would be worse than cisgender males and females (cisgender 
males: 3.7%; cisgender females: 4.1%; transgender and nonbinary: 8.1%, 
and questioning: 5.9%). Cisgender males were most likely to believe that 
ɽȃȈȶǼɰ�ʥɁʍȢǁ�ƹǉ�ƹǉɽɽǉɨ�Ȉȶ�ˎʤǉ�ʰǉƃɨɰ�ɽȃƃȶ�ƃȢȢ�Ɂɽȃǉɨɰӗ�ƃȶǁ�ƺȈɰǼǉȶǁǉɨ�ǹǉȴƃȢǉɰ�
were more likely than transgender and nonbinary and questioning youth 
(cisgender males: 78.9%; cisgender females: 69.8%; transgender and 
nonbinary: 63.1%, and questioning: 56.1%). Lastly, cisgender males were 
also least likely to be unsure of the future, and cisgender females were 
less likely than questioning youth to feel this insecurity (cisgender males: 
11.8%; cisgender females: 19.4%; transgender and nonbinary: 22.5%, and 
questioning: 28.9%). LGBTQ+ youth in Colombia are hopeful overall about 
the future, but special attention should be paid to those youth within this 
population who may have more reasons to feel hopeless.

Ҭҫ�:ȃȈӸɰɧʍƃɨǉ�ɽǉɰɽ�ʥƃɰ�ɥǉɨǹɁɨȴǉǁ�ǉʯƃȴȈȶȈȶǼ�ƹǉȢȈǉǹɰ�ƃƹɁʍɽ� ɽȃǉ� ǹʍɽʍɨǉ�ƃƺɨɁɰɰ� ǹɁʍɨ�Ǽǉȶǁǉɨ�ǼɨɁʍɥɰ� ӯƺȈɰǼǉȶǁǉɨ�
female, cisgender male, transgender and nonbinary, questioning), and differences in column proportions were 
examined at p < .05: Ȥ2 = 62.52, df = 9, p<.001, Cramer’s V = .09. 

Figure 3.27. 
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The methods used for our survey resulted in a nationally 
representative sample of LGBTQ+ students. However, it is important to note 
that our sample is representative only of youth who identify as lesbian, gay, 
bisexual, or transgender (or another non-heterosexual sexual orientation 
and/or non-cisgender gender identity) and have some connection to 
the LGBTQ+ community (either through their local youth organization or 
through the internet, including social media). As discussed in the Methods 
section, in addition to announcing the survey through LGBTQ+ community 
groups, LGBTQ+ youth-oriented social media, and youth advocacy 
organizations, we conducted targeted advertising on social media sites to 
broaden our reach and obtain a more representative sample. However, 
youth who were not connected to Sentiido or websites related to lesbian, 
gay, transgender, and queer issues may not have come across the survey. 
Some potential respondents might not have felt safe or comfortable going 
to a link for an LGBTQ+-related survey. Thus, those young people who are 
perhaps the most isolated—without a formal connection to the LGBTQ+ 
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community and access to online resources and support systems and who 
are not comfortable identifying their sexual orientation or gender identity 
Ȉȶ�ɽȃǉȈɨ�yƃƺǉƹɁɁȟ�ɥɨɁˎȢǉӴȴƃʰ�ƹǉ�ʍȶǁǉɨɨǉɥɨǉɰǉȶɽǉǁ�Ȉȶ�ɽȃǉ�ɰʍɨʤǉʰ�ɰƃȴɥȢǉӝ�

We also cannot extrapolate from our data about the experiences 
of youth who engage in same-sex sexual activity or experience same-sex 
attractions but who do not personally identify as lesbian, gay, or bisexual. 
These youth may be more isolated and unaware of the resources available 
to them. Even if aware of their existence, they may be uncomfortable 
reaching out to support networks. Similarly, youth whose gender identity 
is not the same as their sex assigned at birth but who do not identify 
as transgender may also be more isolated and lack access to the same 
resources as the youth in our survey. 

�ɽ�Ȉɰ�ƃȢɰɁ�ȈȴɥɁɨɽƃȶɽ�ɽɁ�ȶɁɽǉ�ɽȃƃɽ�ɽȃǉ�ɨǉɰǉƃɨƺȃ�ˎȶǁȈȶǼɰ�Ȉȶ�ɽȃȈɰ�ɨǉɥɁɨɽ�
ƃƹɁʍɽ�ɰƺȃɁɁȢ�ǉʯɥǉɨȈǉȶƺǉ�ɁȶȢʰ�ɨǉːǉƺɽ�ɽȃǉ�ǉʯɥǉɨȈǉȶƺǉɰ�Ɂǹ�¸{9ěĂԸ�ɰɽʍǁǉȶɽɰ�
who were in school during the 2021 school year. Although our sample 
allows students who had left school at some point during the 2021 school 
ʰǉƃɨ�ɽɁ�ɥƃɨɽȈƺȈɥƃɽǉӗ�Ȉɽ�ɰɽȈȢȢ�ǁɁǉɰ�ȶɁɽ�ɨǉːǉƺɽ�ɽȃǉ�ǉʯɥǉɨȈǉȶƺǉɰ�Ɂǹ�¸{9ěĂԸ�ʰɁʍɽȃ�
who may have already dropped out in years prior. The experiences of 
these youth would perhaps differ from those of students who remained in 
school, particularly concerning hostile school climate, access to supportive 
resources, severity of school discipline, juvenile/criminal justice involvement, 
and homelessness.

Lastly, the data from our survey are cross-sectional (i.e., the data were 
collected at one point in time), which means we cannot determine causality. 
For example, although we can say there was a relationship between the 
number of supportive staff and students’ academic achievement, we 
cannot say that one predicts the other.

While considering these limitations, our attempts at diverse 
recruitment have yielded a sample of LGBTQ+ students that we believe 
ȴɁɰɽ� ȢȈȟǉȢʰ� ƺȢɁɰǉȢʰ� ɨǉːǉƺɽɰ� ɽȃǉ� ɥɁɥʍȢƃɽȈɁȶ� Ɂǹ� ¸{9ěĂԸ� ȈȶɽǉɨȴǉǁȈƃɽǉ� ƃȶǁ�
secondary school students in Colombia.
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CONCLUSION
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�ȶ� ɽȃǉ� Ȣƃɰɽ� ǁǉƺƃǁǉӗ� :ɁȢɁȴƹȈƃ� ȃƃɰ� ȴƃǁǉ� ɰȈǼȶȈˎƺƃȶɽ� ɥɨɁǼɨǉɰɰ�
Ȉȶ� ɨǉƺɁǼȶȈ˃ȈȶǼ� ɽȃǉ� ɨȈǼȃɽɰ� Ɂǹ� ¸{9ěĂԸ� ɥǉɁɥȢǉӝ� ČǉʯʍƃȢ� ɁɨȈǉȶɽƃɽȈɁȶ� ƃȶǁ�
Ǽǉȶǁǉɨ� ȈǁǉȶɽȈɽʰ�ƃȶǁ�ǉʯɥɨǉɰɰȈɁȶ�ƃɨǉ�ɥɨɁɽǉƺɽǉǁ�ƺƃɽǉǼɁɨȈǉɰӗ� ƃȶǁ�ȴʍȢɽȈɥȢǉ�
:ɁȶɰɽȈɽʍɽȈɁȶƃȢ� :Ɂʍɨɽ� ɨʍȢȈȶǼɰ� ɨǉƺɁǼȶȈ˃ǉӗ� ɥɨɁɽǉƺɽӗ� ƃȶǁ� ɰǉǉȟ� ɽɁ� Ǽʍƃɨƃȶɽǉǉ�
¸{9ěĂԸ� ɨȈǼȃɽɰӝ� KɧʍƃȢ� ȴƃɨɨȈƃǼǉӗ� ɰƃȴǉӸɰǉʯ� ƃǁɁɥɽȈɁȶӗ� ǉȢȈǼȈƹȈȢȈɽʰ� ǹɁɨ�
ɥǉȶɰȈɁȶɰ�ƃȶǁ�Ɂɽȃǉɨ�ɥƃɨɽȶǉɨ�ƹǉȶǉˎɽɰӗ�ƃȶǁ�ɽȃǉ�ƃƹȈȢȈɽʰ�ɽɁ�ƺȃƃȶǼǉ�ȶƃȴǉ�ƃȶǁ�
ɰǉʯ�ȴƃɨȟǉɨɰ�Ɂȶ�ƃȢȢ�ɁǹˎƺȈƃȢ�ǁɁƺʍȴǉȶɽɰ�ʥȈɽȃɁʍɽ�ȴǉǁȈƺƃȢ�Ɂɨ�ɥɰʰƺȃɁȢɁǼȈƺƃȢ�
ɨǉɧʍȈɨǉȴǉȶɽɰ� ƃɨǉ� ƃȢȢ� ɥɨɁɽǉƺɽǉǁӝ�Ãƃȶʰ�Ɂǹ� ɽȃǉɰǉ� ɨȈǼȃɽɰӗ� ȃɁʥǉʤǉɨӗ� ɨǉȴƃȈȶ�
ȶɁɽȈɁȶƃȢӗ� ƃȶǁ� ¸{9ěĂԸ� ʰɁʍɽȃ� Ȉȶ� :ɁȢɁȴƹȈƃ� ƺɁȶɽȈȶʍǉ� ɽɁ� ǹƃƺǉ� ƹȈƃɰӗ�
ǁȈɰƺɨȈȴȈȶƃɽȈɁȶӗ�ƃȶǁ�ʤȈɁȢǉȶƺǉ�Ȉȶ�ɽȃǉȈɨ�ǁƃȈȢʰ�ȢȈʤǉɰӝ

Although there is not a lot of quantitative research about LGBTQ+ 
people in the country, most of the scarce data available focus on the adult 
LGBTQ+ population. Our study presents a major contribution to LGBTQ+ 
data collection efforts by providing the most comprehensive picture 
yet of the experiences, needs, and support networks of LGBTQ+ youth in 
Colombia. To do so, we focused on four critical areas of their lives: school, 
family life, religious life, and online activities. The study also gives valuable 
insight into how the COVID-19 pandemic impacted their daily lives, 
mental health, relations, etc. This information is valuable for educators, 
policymakers, parents, religious leaders, and others interested in designing, 
implementing, and evaluating data-based programs, initiatives, or policies 
to create a more inclusive society for all young people, including LGBTQ+ 
youth.

Ýʍɨ�ˎȶǁȈȶǼɰ�ɰʍɥɥɁɨɽ�ƃȶǁ�ǉʯɥƃȶǁ�ɥɨǉʤȈɁʍɰ�ƃǁʍȢɽ�¸{9ěĂԸ�ǁƃɽƃ�ɽȃƃɽ�
show that bias, discrimination, harassment, and violence are common 
ǉʯɥǉɨȈǉȶƺǉɰ� ǹɁɨ� ¸{9ěĂԸ� ʰɁʍɽȃ� Ȉȶ� :ɁȢɁȴƹȈƃӝ� Ýȶǉ� Ɂǹ� ɽȃǉ� ˎȶǁȈȶǼɰ� Ɂǹ� ɽȃǉ�
study is that, as adults, we are failing LGBTQ+ youth in the spaces where 
they spend most of their time and which are critical for their development, 
education, and well-being: school, church, and home. LGBTQ+ youth do 
ȶɁɽ�ˎȶǁ�Ȉȶ�ɽȃǉ�ƃǁʍȢɽɰ�ƺȃƃɨǼǉǁ�ʥȈɽȃ�ɽȃǉȈɨ�ɥɨɁɽǉƺɽȈɁȶӗ�ǉǁʍƺƃɽȈɁȶӗ�ƃȶǁ�ƺƃɨǉ�
ɽȃǉ�ɨǉɰɁʍɨƺǉɰ�ɽȃǉʰ�ȶǉǉǁ�ɽɁ�ƃǹˎɨȴ�ɽȃǉȈɨ� ȈǁǉȶɽȈɽȈǉɰ�ƃȶǁ�ȴƃȶƃǼǉ�ɰȈɽʍƃɽȈɁȶɰ�
of SOGIE-based harassment or violence. Moreover, they frequently hear 
homophobic and transphobic remarks from teachers, parents, religious 
leaders, and even mental health professionals. Also, these adults often 
pressure them to change their sexual orientation or gender identity or 
both, something that science has repeatedly and decisively shown is not 
only not possible but deeply harmful for the individual. 

More concretely, our study found that 1) LGBTQ+ youth in Colombia 
commonly experience incidents of SOGIE-related bias, discrimination, 
institutional harassment, and violence in schools; 2) the majority of LGBTQ+ 
youth do not have strong support networks at their home, school, or church; 
ƃȶǁ�јӰ�ɽȃǉʰ�ǁɁ�ȶɁɽ�ȃƃʤǉ�ƃƺƺǉɰɰ�ɽɁ�ȴƃȶʰ�ƃǹˎɨȴȈȶǼ�ɨǉɰɁʍɨƺǉɰ�Ɂɨ�ɰƃǹǉ�ɰɥƃƺǉɰӝ�

When it comes to school, most LGBTQ+ students face a hostile learning 
climate. 92% reported hearing homophobic remarks at school, 87.0% said 
they had felt deliberately excluded by other students, and less than half 
(46.1%) reported that other students were accepting of LGBTQ+ people. 

Ýȶǉ�ʥɁʍȢǁ�ǉʯɥǉƺɽ�ɰƺȃɁɁȢ�ȢǉƃǁǉɨɰȃȈɥӗ�ɰɽƃǹǹӗ�ƃȶǁ�ɽǉƃƺȃǉɨɰ�ɽɁ�ɰɽǉɥ�Ȉȶ�ɽɁ�
ȴȈɽȈǼƃɽǉ�ɽȃǉ�ȃƃɨƃɰɰȴǉȶɽ�ƃȶǁ�ƹȈƃɰ�¸{9ěĂԸ�ɰɽʍǁǉȶɽɰ�ǹƃƺǉ�ǹɨɁȴ�ɽȃǉȈɨ�ɥǉǉɨɰӝ�
�Ɂʥǉʤǉɨӗ� ɽȃǉ� ɨɁȢǉ� Ɂǹ� ƃǁʍȢɽɰ� Ȉȶ� ɰƺȃɁɁȢ� ɰǉɽɽȈȶǼɰ� Ȉɰ� ƃȢɰɁ� ƺƃʍɰǉ� ǹɁɨ� ƺɁȶƺǉɨȶӝ�
ћњӝњՐ�Ɂǹ�¸{9ěĂԸ�ɰɽʍǁǉȶɽɰ�ɰƃȈǁ�ɽȃǉʰ�ȃǉƃɨ�ȃɁȴɁɥȃɁƹȈƺ�ɨǉȴƃɨȟɰ�ǹɨɁȴ�ɽȃǉȈɨ�
ɽǉƃƺȃǉɨɰ�ƃȶǁ�Ɂɽȃǉɨ�ɰƺȃɁɁȢ�ɰɽƃǹǹӗ�ʥȈɽȃ�ɰɽʍǁǉȶɽɰ�Ȉȶ�ɁȶȢȈȶǉӸɁȶȢʰ�ƺȢƃɰɰǉɰ�ƹǉȈȶǼ�
ȴɁɨǉ�ȢȈȟǉȢʰ�ɽɁ�ǉȶƺɁʍȶɽǉɨ�ɽȃȈɰ�ɽʰɥǉ�Ɂǹ�ɨǉȴƃɨȟɰ�ǹɨɁȴ�ɰƺȃɁɁȢ�ɰɽƃǹǹ�ɽȃƃȶ�ɽȃɁɰǉ�
Ȉȶ�ǉʯƺȢʍɰȈʤǉȢʰ�ȈȶӸɥǉɨɰɁȶ�ȢǉƃɨȶȈȶǼ�ǉȶʤȈɨɁȶȴǉȶɽɰ�ӯћќӝўՐ�ʤɰӝ�њјӝѝՐӰӝ

When comparing school staff to student intervention in cases of 
LGBTQ+ related bullying or harassment, respondents reported that other 
students intervened more and more often than school personnel. Students 
reported that other students intervened “always” or “almost always” more 
often than school personnel (27.3% “students intervened” vs. 18.2% “school 
staff intervened”). Also, students reported that school personnel “never” 
intervened at a much higher rate than other students (42.4% of school 
staff never intervened vs. 31.1% of students). 



 75  LGBTQ+ YOUTH EXPERIENCES AND WELL-BEING DURING THE COVID-19 PANDEMIC IN COLOMBIA:
SCHOOL, FAMILY, RELIGION, AND ONLINE ACTIVITIES

Eight years after institutional homophobia led to Sergio Urrego’s 
death by suicide (2014) and seven years since the landmark ruling that 
mandated all schools in Colombia to revise discriminatory clauses in their 
educational community guidelines (manuales de convivencia) (2015), 
there are still glaring institutional failures. 14.9% of respondents reported 
that they had had a disciplinary process against them at school for being 
LGBTQ+.

Moreover, our study found progress that had been achieved in 
school policies that protect LGBTQ+ from harassment faced setbacks. 
LGBTQ+ students in 2021 were much less likely to report having any 
reporting policy/procedure than those in 2015 (38.2% vs. 54.9%). Students 
in 2021 were also less likely to report any mention in the policy of sexual 
orientation or gender expression (9.0% vs. 14.7%). Only 9.0% of students in 
the survey indicated that the policy named sexual orientation or gender 
expression or both.

{Ȉʤǉȶ�ɽȃȈɰ�ɰȈɽʍƃɽȈɁȶӗ�Ȉɽ�Ȉɰ�ȶɁɽ�ɰʍɨɥɨȈɰȈȶǼ�ɽȃƃɽ�ƃȢȴɁɰɽ�ќ�Ȉȶ�іѕ�ɰɽʍǁǉȶɽɰ�
ӯћўӝіՐӰ�ȶǉʤǉɨ�ɨǉɥɁɨɽǉǁ�ȈȶƺȈǁǉȶɽɰ�Ɂǹ�ČÝ{�KӸɨǉȢƃɽǉǁ�ȃƃɨƃɰɰȴǉȶɽ�ɽɁ�ɰƺȃɁɁȢ�
ɰɽƃǹǹӝ�Ýǹ� ɽȃɁɰǉ�ʥȃɁ�ǁȈǁ� ɨǉɥɁɨɽӗ�јїӝќՐ�ʥǉɨǉ� ɽɁȢǁ� ɽɁ� ȈǼȶɁɨǉ� Ȉɽӗ�ƃȶǁ�їћӝїՐ�
ɰƃȈǁ�ɽȃǉ�ɰɽƃǹǹ�ɥǉɨɰɁȶ�ǁȈǁ�ȶɁɽȃȈȶǼӝ�

A related data point that is worth paying attention to is that reporting 
to adults has gone down since 2015, both for school personnel (59.4% of 
students never told school staff in 2015 vs. 69% of students never told 
school staff in 2021) and for a family member (60.1% of students never told 
a family member in 2015 vs. 66.1% of students never told a family member 
in 2021).

ěȃǉɰǉ�ˎȶǁȈȶǼɰ�ȃȈǼȃȢȈǼȃɽ�ɽȃǉ�ʍɨǼǉȶƺʰ�Ɂǹ�ɽɨƃȈȶȈȶǼ�ɽǉƃƺȃǉɨɰ�ƃȶǁ�ɰƺȃɁɁȢ�
personnel on LGBTQ+ identities and issues, and on how to effectively act 
in cases of SOGIE-related bullying and harassment so that schools can be 
safe learning environments for all students.

When it comes to life outside school, our study found that the 
home continues to be an unsafe space for LGBTQ+ youth and that they 
do not have a strong support network within their family. Almost one in 
ˎʤǉ�ӯіўӝѝՐӰ�ʰɁʍȶǼ�ɥǉɁɥȢǉ�ȃƃʤǉ�ƹǉǉȶ�ɥȃʰɰȈƺƃȢȢʰ�ɥʍȶȈɰȃǉǁ�ƹʰ�ɽȃǉȈɨ�ɥƃɨǉȶɽɰ�
for being LGBTQ+, 87.2% hear homophobic and transphobic remarks in 
their homes, 68.2% do not talk to their parents about their personal life 
(in fact, only 11.3% talks to any trusted adult), and 78.6% of LGBTQ+ youth 
who participated in “treatments” to try to change their sexual orientation 
or gender identity or both reported that they were forced to do so by their 
parents. All these experiences negatively impact their physical, mental, 
and emotional health.

¸{9ěĂԸ�ʰɁʍɽȃ�ƺƃȶȶɁɽ�ˎȶǁ�ɨǉɰɥȈɽǉ� ǹɨɁȴ�ǁȈɰƺɨȈȴȈȶƃɽȈɁȶ�ƃȶǁ�ƹȈƃɰ� Ȉȶ�
their spiritual communities either. Our data shows that congregations 
ƃɨǉ� ɁʤǉɨʥȃǉȢȴȈȶǼȢʰ� ȶɁɽ� ɰƃǹǉ� ƃȶǁ� ƃǹˎɨȴȈȶǼ� ɰɥƃƺǉɰ� ǹɁɨ� ¸{9ěĂԸ� ʰɁʍɽȃ� Ȉȶ�
Colombia. 93.3% of LGBTQ+ youth heard negative messages about LGBTQ+ 
people from their religious congregation or during services, with 60.3% 
reporting this happened “a lot” or “frequently.” Given this unwelcoming 
environment, it is not surprising that 82.9% of LGBTQ+ youth were not out 
at all in the congregation.

�ǉƃɨȈȶǼ�ɽȃǉɰǉ�ɽʰɥǉɰ�Ɂǹ�ɨǉȴƃɨȟɰ�ǹɨɁȴ�ɨǉȢȈǼȈɁʍɰ�ƃʍɽȃɁɨȈɽȈǉɰ�ƺƃȶ�ȃƃʤǉ�
ƃ�ȶǉǼƃɽȈʤǉ�Ȉȴɥƃƺɽ�Ɂȶ�ɽȃǉ�ȴǉȶɽƃȢ�ȃǉƃȢɽȃ�ƃȶǁ�ʥǉȢȢӸƹǉȈȶǼ�Ɂǹ�¸{9ěĂԸ�ʰɁʍɽȃӝ�
Śǉ�ǹɁʍȶǁ�ɽȃƃɽ�ȃǉƃɨȈȶǼ�ȶǉǼƃɽȈʤǉ�ɰɽƃɽǉȴǉȶɽɰ�ƃƹɁʍɽ�¸{9ěĂԸ�ɥǉɁɥȢǉ�ǹɨɁȴ�
ɽȃǉ�ɨǉȢȈǼȈɁʍɰ�ƺɁȶǼɨǉǼƃɽȈɁȶ�ʥƃɰ�ɨǉȢƃɽǉǁ�ɽɁ�ȢɁʥǉɨ�ɰǉȢǹӸǉɰɽǉǉȴӗ�ȃǉȈǼȃɽǉȶǉǁ�
ǁǉɥɨǉɰɰȈɁȶӗ�ƃȶǁ�ƃȶ�Ȉȶƺɨǉƃɰǉ�Ȉȶ�ɰʍȈƺȈǁƃȢ�ȈǁǉƃɽȈɁȶӝ

�ȶɁɽȃǉɨ� ɽɨɁʍƹȢȈȶǼ� ˎȶǁȈȶǼ� ɨǉǼƃɨǁȈȶǼ� ɽȃǉ� ǉʯɥǉɨȈǉȶƺǉɰ� Ɂǹ� ¸{9ěĂԸ�
youth with their families and faith communities is the widespread 
prevalence of efforts to change a young person’s sexual orientation 
or gender identity or both through so-called “conversion therapies.” 
Conversion “therapies” are “interventions of a wide-ranging nature, aimed at 
effecting a change from non-heterosexual to heterosexual and from trans 
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or gender diverse to cisgender.” These “therapies” are considered torture 
by the UN, while medical and psychiatric communities widely recognize 
their ineffectiveness and devastating consequences. Nonetheless, 61.0% of 
LGBTQ+ youth in our survey said that someone tried to persuade them 
to change their sexual orientation or gender identity. Parents (78.6%), 
other family members (40.3%), religious leaders (31.4%), and a counselor 
or psychologist (17.4%) were the adults that most commonly tried to 
change their sexual orientation or gender identity so that they became 
heterosexual or cis (not trans). It is particularly worrisome that mental 
health professionals are participating in this discredited and harmful 
practice. As mentioned, conversion “therapies” can have devastating—
even deadly—consequences for LGBTQ+ youth. Our survey showed that 
having been forced or pressured to change was related to higher levels 
of depression and a greater likelihood of contemplating suicide. 63.9% 
of youth who were forced or pressured to change their sexual orientation 
or gender identity or both seriously considered suicide in the past year, 
compared to 48.2% of youth who had not.

Given these data, it should not be surprising that there is a stark 
contrast between the religiosity of LGBTQ+ youth and that of their families 
and youth in the general population. For example, only 17.7% of LGBTQ+ 
youth said they followed the same religion as their family, and an additional 
18.2% said that they did not know. Furthermore, the homophobia and 
transphobia experienced in faith communities (mainly Catholic and 
Evangelical Christian) may be driving LGBTQ+ youth away from organized 
religion. 66% of LGBTQ+ youth in the survey did not identify with any form 
Ɂǹ�ɁɨǼƃȶȈ˃ǉǁ�ɨǉȢȈǼȈɁȶӝ�ěȃǉʰ�ȴɁɰɽ�ƺɁȴȴɁȶȢʰ�ȈǁǉȶɽȈˎǉǁ�ƃɰ�ƃǼȶɁɰɽȈƺ�ӯјѝӝњՐӰ�
and atheist (27.5%). In contrast, they said their families were primarily 
Catholic (73.2%) or Evangelical Christians (14.2%). Furthermore, only 19.6% 
of LGBTQ+ youth believed that religion was “somewhat important” or “very 
important,” and almost half (47.5%) said it was “not important at all.” In 
contrast, 67.9% of the general population of youth in the country said that 
religion was important. 

ěȃǉɰǉ� ˎȶǁȈȶǼɰ� ɥɁȈȶɽ� ɽɁ� ɽȃǉ� ʍɨǼǉȶɽ� ȶǉǉǁ� ɽɁ� ʥɁɨȟ� ʥȈɽȃ� ɨǉȢȈǼȈɁʍɰ�
congregations and leaders. Catholic and Evangelical Christian churches in 
ɥƃɨɽȈƺʍȢƃɨ�ȶǉǉǁ�ɽɁ�ƹʍȈȢǁ�ȴɁɨǉ�ʥǉȢƺɁȴȈȶǼӗ�ȈȶƺȢʍɰȈʤǉӗ�ƃȶǁ�ƃǹˎɨȴȈȶǼ�ɰɥȈɨȈɽʍƃȢ�
communities for LGBTQ+ youth so as not to drive them away from their 
faith. 

AǉɰɥȈɽǉ�ɽȃȈɰ�ǁƃɽƃӗ�¸{9ěĂԸ�ʰɁʍɽȃ�Ȉȶ�:ɁȢɁȴƹȈƃ�ƃɨǉ�ɁɥɽȈȴȈɰɽȈƺ�ƃƹɁʍɽ�
ɽȃǉ�ǹʍɽʍɨǉӝ�ћѝӝѝՐ�ɨǉɥɁɨɽǉǁ�ɽȃƃɽ�ɽȃǉʰ�ɽȃɁʍǼȃɽ�ɽȃȈȶǼɰ�ʥɁʍȢǁ�ƹǉ�ƹǉɽɽǉɨ�Ȉȶ�
ɽȃǉ� ǹʍɽʍɨǉӗ� ƃȶǁ� ɁȶȢʰ� њӝѕՐ� ƹǉȢȈǉʤǉǁ� ɽȃƃɽ� ɽȃȈȶǼɰ� ʥɁʍȢǁ� ƹǉƺɁȴǉ�ʥɁɨɰǉӝ�
ěȃȈɰ�ɰɥǉƃȟɰ�ɽɁ�ɽȃǉ�ɨǉɰȈȢȈǉȶƺǉ�Ɂǹ�¸{9ěĂԸ�ʰɁʍɽȃ�Ȉȶ�ɽȃǉ�ƺɁʍȶɽɨʰ�ƃȶǁ�ɰȃɁʍȢǁ�
ƹǉ�ʍȶȈɽȈȶǼ�ǹɁɨƺǉ�Ȉȶ�Ɂʍɨ�ƺɁȴȴȈɽȴǉȶɽ�ɽɁ�ǹƃȈȢ�ɽȃǉȈɨ�ƃɰɥȈɨƃɽȈɁȶɰ�ǹɁɨ�ƃ�ȴɁɨǉ�
ȈȶƺȢʍɰȈʤǉ�ʥɁɨȢǁӝ


